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Abstract 
College Students’ Artistic Exploration of their Spiritual Experience:  
A Phenomenological Study  
Awa Jangha 
Nancy Gerber, Ph.D. 
 
 The purpose of the study was to explore college students’ lived experience of 
spirituality as expressed through the artistic creation of a mandala.  This study sought to 
address two problems: 1) A lack of qualitative research in the area of understanding the 
spirituality of college students and 2) The inconclusiveness of data from quantitative 
studies regarding the role of spirituality in the college student’s life.  A phenomenological 
design was used in the data collection and data analysis procedures for this qualitative 
study. Three participants were recruited, then signed informed consent and completed the 
data collection processes of creating a mandala of their understanding of spirituality 
followed by an open ended responsive interview.  Four essential structures resulted from 
the data analysis process that spoke to the role of spirituality in their lives which was 
expressed both visually and verbally.  The participants reflected the experiences of 
moving away from religion toward spirituality, experiencing struggle in spirituality, 
individuating from parental religious ideals, and gaining a fuller understanding of 
spirituality artistically in their mandalas.  Derived from these essential structures was the 
recommendation for the inclusion of art therapy interventions into the college culture.  
This study’s major findings suggested possible opportunities for future research to further 
expound upon the experience of the collegiate understanding of spirituality through 
visual and verbal expression. 
 
1 
CHAPTER I: INTRODUCTION 
The purpose of this phenomenological study was to explore college students’ 
lived experience of spirituality as expressed through the artistic creation of a mandala.  In 
individual data collection sessions, three Drexel University students were asked to create 
a mandala and participate in an open ended responsive interview about their experience 
of spirituality.  The open ended responsive interview explored the students’ experience of 
expressing their spirituality artistically and the role that spirituality played in their life as 
reflected in their mandala. 
The collective literature on spirituality reflects variations in the definition of this 
phenomenon.  Due to the fluidity of the meaning of spirituality, the term spirituality has 
firstly been distinguished from religion and secondly been given an array of interpretive 
definitions (Balboni, Vanderwerker, Paulk, Lathaan, Peteet, & Prigerson, 2006; Davies, 
B., Brenner, P., Orloff, S., Sumner, L., & Worden, W., 2002; Flannelly, Weaver, & 
Costa, 2004; Koepfer, 2000; Ley, 1992; McGrath, 2004; Puchalski, 2007).  Because it is 
generally believed that spirituality and religion have the same meaning, scholars have had 
to define both terms in order to distinguish between the two concepts (Davies, B., 
Brenner, P., Orloff, S., Sumner, L., & Worden, W., 2002; Koepfer, 2000; Puchalski, 
2007).  Religion has been defined as “a set of beliefs or practices associated with a 
religion or denomination” (Balboni et.al, 2006, p.555).  Most definitions of spirituality 
involve the concepts of meaning, purpose, relationship and expression of the spirit 
(Davies, B., Brenner, P., Orloff, S., Sumner, L., & Worden, W., 2002; Koepfer, 2000; 
McGrath, 2004).  For the purposes of this study spirituality is defined as “the process of 
growing the intrinsic human capacity for self-transcendence, in which the self is 
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embedded in something greater than the self, including the sacred…the search for 
connectedness, meaning, purpose, and contribution” (Benson , Roehlkepartain, & Rude, 
2003, p. 207). 
This study addressed two problems within the current literature.  1) A lack of 
qualitative research in the area of understanding the spirituality of college students, and 
2) the inconclusiveness of data from quantitative studies regarding the role of spirituality 
in the college student’s life.   Spirituality has been recognized as an important aspect of 
development in the college years.  Consequently, quantitative research has been 
conducted regarding the need for professors,  counseling centers, and  student life 
departments at colleges and universities to provide more spiritual support for their 
students (Bradley & Kauanui, 2003; Bryant, Choi, & Yasuno, 2003; Johnson & Hayes, 
2003; King & Boyatzis, 2004; Nagel & Sgoutas-Emch, 2007; Nelms, Hutchins, Hutchins, 
& Pursley, 2007; Soet & Martin, 2007).  More specifically spirituality has been 
quantitatively studied in regards to how it correlates to healthy and non-healthy behaviors 
and maladaptive emotional states (Nelms, Hutchins, Hutchins, & Pursley, 2007; Johnson 
& Hayes, 2003; Schafer, 1997; Winterowd, Harrist, Thomason, Worth, & Carlozzi, 
2005).  Within some of these quantitative studies, there have been conflicting results 
regarding the correlation of spirituality with anger, stress, and distress (Schafer, 1997; 
Winterowd, Harrist, Thomason, Worth, & Carlozzi, 2005).   
The origins of applying spirituality to emotional problems dates back thousands 
of years when shamans and medicine men used spirituality for healing (Boorstein, 2000). 
Therefore it is not surprising that in addition to being integrated with religion, spirituality 
has also been integrated into the world of psychology and psychotherapy.  Psychotherapy 
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has been defined as healing the soul, a job that holy men held before the period of 
Enlightenment (Symington, 1996).  The domain of mental health was originally housed 
within the dwelling places of the spiritual leader such as the church, temple, and 
shaman’s house.  At the end of the eighteenth century the domain of mental health shifted 
to “the world of secularized medicine” (Symington 1996, p. 8).  Symington (1996) 
describes the formation of the psychotherapy movement as one that was a protest against 
the dominant puritanical Calvinistic religion.  Psychotherapy became the place where 
clients were accepted for who they were no matter what they did, a comfort not found in 
religion (Symington, 1996).  Yet, part of the acceptance and effectiveness of the 
therapeutic relationship rested on the principles of spirituality.  Because spirituality is 
seen as a source of strength, integrating it into the therapeutic process, specifically in the 
therapeutic relationship, can be beneficial for both the counselor and the client (Corey, 
2008).  Spirituality aligns with the therapeutic goals of finding meaning, identity, and 
self-acceptance (Corey, 2008).  Frattaroli (2001), talked about the connection of 
spirituality and psychoanalysis.  He described Freud’s hesitancy to embrace spiritual 
terminology, while at the same time incorporating spirituality as a foundation of the 
therapeutic process.  The free will of the ego to navigate life while balancing the input 
from the id and superego without being overruled by these powerful aspects of the psyche 
mirrors the spirit’s free will to navigate life while balancing the powerful aspects of 
moral and fleshly convictions. 
Jung was a student of Freud, but departed theoretically particularly on the issue of 
spirituality.  Jung felt that spirituality was inherently tied to the theory of psychology.  He 
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deemed the basic concept of the search for meaning as a crucial component to healing as 
clients individuate (Jung, 1961).  
In the world of psychology, one form of psychotherapy that has emerged recently 
and which has embraced spirituality is transpersonal psychotherapy (Boorstein, 2000).  
Transpersonal psychotherapy was formed in the last four decades as therapists considered 
altered states of consciousness as aspects of holistic health (Boorstein, 2000).  Boorstein 
(2000) describes the literal meaning of transpersonal psychotherapy as, “extending one’s 
sense of identity beyond (trans) the individual (personal) to encompass wider aspects of 
humanity, thinking, and the cosmos” (p. 409).  Transpersonal psychotherapy can involve 
meditation, spiritual bibliotherapy, and positive regard for the divine in the client.  It 
should be used with clients based on the client’s willingness to participate (Boorstein, 
2000).   
Within the context of human psychology, the development of spirituality is 
evident across the life span.  Tate & Parker (2007) describe spiritual development in light 
of Erik Erikson’s developmental stages.  The authors examine these stages from the 
religious perspective of a spiritual birth that could happen at any age, and compare 
spiritual growth with Erikson’s psychosocial stages.  The stages are reframed as: 1) 
spiritual infancy, where trust in a higher being can be developed, 2) spiritual early 
childhood stage where autonomy from sin and evil can be formed, and 3) spiritual play 
age stage where pursing basic spiritual goals like prayer, meditation, and reaching out to 
others can be acquired.  The next stages are: 4) spiritual school age where learning and 
following one’s call or spiritual work can be developed, 5) spiritual adolescence stage 
where spiritual identity and fidelity to one’s values can be refined, and 6) spiritual young 
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adulthood stage where spiritual intimacy with a higher being and others can be 
formulated.  At each stage, the authors give examples of the role of spiritual authority 
figures such as ministers or counselors. The middle and later adulthood stages are not 
included because Tate & Parker consider these to be the stage of the spiritual caregiver 
(Tate & Parker, 2007).  
In examining research that traces spirituality throughout the lifespan, Wink & 
Dillon (2002) studied the spiritual development of two cohorts from a total of 130 men 
and women across their adult maturity.  The cohorts consisted of persons ages 31-67 in 
the younger group and ages 68-77 in the older group.  Wink & Dillon found that 
spirituality increased for both groups from the mid 50s into older adulthood.  In the older 
group, the women spiritually grew sooner than the men.  In addition their results 
suggested that spiritual development does tend to grow in the second half of adult life 
(Wink & Dillon, 2002). 
According to many researchers, spirituality has a major impact in adolescence 
(King & Bovatzis, 2004).  At this stage in life, adolescents either embrace their 
spirituality by becoming very involved in their religious or civic group or reject it and 
become involved in gang or anti-social groups (King & Boyatzis, 2004).  It is at this stage 
that there is a desire for meaning, purpose, and connectedness in relationship (King & 
Boyatzis, 2004). Specifically in their college years, adolescents go through a transition 
where they challenge their spiritual beliefs and strive for independence from their 
parents’ beliefs and values and seek to find their own (Winterowd, Harrist, Thomason, 
Worth, & Carlozzi, 2005).  In a longitudinal study of college freshman, Bryant, Choi, & 
Yasuno (2003) researched the impact of the first year of college on the students’ 
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spirituality and religiosity.  In this study, spirituality for college freshman was defined as 
“the importance of integrating spirituality in their lives as well as their self rated 
spirituality related to others of the same age” (Bryant, Choi, & Yasuno, 2003, p. 724).  
Religion was characterized as the religious behaviors of the participants such as praying, 
meditating, going to religious services, discussing religion, and participating in religious 
groups or clubs (Bryant, Choi, & Yasuno, 2003). Pre and post surveys were mailed to 
college freshmen from 50 institutions and 17,331 students responded.  The authors found 
that religious activity decreased over the first year of college, but spirituality increased as 
it was incorporated into the daily lives of the students (Bryant, Choi, & Yasuno, 2003). 
The impact of college students’ spirituality on health has been an area of specific 
research.  Nagel & Sgoutas-Emch (2007) studied the effect of spirituality and religion on 
health attitudes and health behaviors.  Questionnaires were distributed to 364 college 
students.  The results of the study suggested that persons with higher spirituality scores 
were more physically active than those with lower spirituality scores.  Nelms, Hutchins, 
Hutchins, & Pursley’s (2007) quantitative study, researched the correlation of spirituality 
and healthy behaviors of college students.  The College Student Appraisal of Risk Survey 
and the Spirituality Scale were given to 221 college students.  The authors found that 
there was a positive relationship between the students’ self-reported overall health and 
their level of spirituality (Nelms, Hutchins, Hutchins, & Pursley, 2007). 
Spirituality has been addressed in college counseling centers.  Johnson & Hayes 
(2003) conducted a study regarding the spiritual and religious concerns brought by 
college students who were and were not seeking assistance from their college counseling 
center.  The authors questioned 5472 college students through questionnaires, 
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inventories, and surveys and found that 25% of them had distress about spiritual 
concerns.  Johnson & Hayes also found that those students who expressed religious and 
spiritual concerns were more likely to have distress about sexual concerns, relationships 
with peers, thoughts of being punished for their sins, and confusion about their beliefs 
and values.  The authors also found that those with “higher distress in the areas of sexual 
assault, problem pregnancy, homesickness, suicidal ideation, and the death of a 
significant other were less likely to seek help from university counseling centers” 
(Johnson & Hayes, 2003, paragraph 30). 
Anger and stress are also impacted by the college student’s spirituality.  Schafer 
(1997) conducted a study with college students to examine the belief that spirituality and 
religiosity were not associated with personal distress.  The author distributed surveys to 
282 college students ranging from age 18-55 to explore this issue.  The results of 
Schafer’s study determined that those who valued and participated more in religion had 
higher levels of stress.  Schafer also found that those who had a firm sense of meaning 
and purpose had less distress.  In their quantitative study, Winterowd, Harrist, Thomason, 
Worth, & Carlozzi (2005) examined the relationship between spiritual beliefs and anger 
and stress.  They surveyed 222 college students.  The authors hypothesized that 
spirituality would be negatively related to anger, anger expression and aggression and 
that spirituality would be positively related to anger suppression and control.  They found 
that higher levels of spirituality were positively correlated to higher levels of anger and 
stress and lower levels of anger control.  This study suggested that students with a clearer 
understanding of their meaning and purpose had higher levels of anger and stress 
(Winterowd, Harrist, Thomason, Worth, & Carlozzi, 2005).  Although this study found a 
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relationship between spirituality and anger and stress, it did not find causality and could 
not determine whether heightened spirituality caused anger and stress or whether anger 
and stress caused heightened spirituality. 
There has been little research on ways in which college counseling centers can 
address students’ spiritual concerns.  Soet & Martin (2007) describe the lack of research 
on interventions for addressing spiritual concerns for college students.  The authors 
created two experiential groups of graduate level female students willing to explore their 
spiritual identity.  The first group had eight members and the second group had six 
members all of whom were in their early 20’s to mid 30’s.  The groups consisted of 
discussion and specific exercises which included writing, art, and homework.  The 
exercises focused on promoting thought and discussion of the participants’ personal 
meanings of spirituality and themes emerged from these exercises.  Themes that resulted 
from the analysis of data collected from these groups related to issues of integrating 
versus compartmentalizing spirituality, needing spiritual connections with others, 
tolerating uncertainty and struggle, interplay between spirituality and science, and loss 
and crisis which lead to spiritual awakening (Soet & Martin, 2007). 
Spirituality is a natural part of creating art and can be uniquely addressed in art 
therapy (Allen, 2001; Chickerneo, 1993; Farrelly-Hansen, 2001; Wadeson, 1987).  The 
creation of art in art therapy is a non-verbal means of communication within the 
therapeutic relationship that offers the participants distance and space in exploring 
sensitive psychological issues (Wadeson, 1987).  In addition, art making is a spiritual 
experience in itself (Allen, 2001).  Farrelly-Hansen, (2001) states that German artist 
Wassily Kandinsky was an advocate of the viewpoint in which the act of creating art goes 
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past aesthetics and abstract symbols to that of visually depicting one’s spiritual growth 
with every image created.  Kandinsky validated the inherent quality of spirituality in the 
artwork of professional artists and the work of mentally ill patients (as cited in Farrelly-
Hansen, 2001).  The process of creating art accesses the same imperative components of 
spirituality such as finding meaning, visualization, transcendence, and identification and 
acceptance of self (Chickerneo, 1993).  Wadeson (1987) describes an additional 
advantage of art therapy as the spatial matrix in which one is able to communicate 
thoughts and experiences that are multi-dimensional and not bound by time, linearity or 
logic.  Because spirituality is a concept that is fluid and is neither bound by time or logic, 
it expresses itself naturally in the spatial matrix of art therapy. 
One of the tools used in addressing the issues of finding meaning, purpose, and 
acceptance in spirituality via art therapy has been in the use of the mandala (Duffy, 1998; 
Farrelly-Hansen, 2001; Johnson, 1988; Jung, 1972; Slegelis, 1987).  The mandala is 
defined as a “magic circle…symbol of the center, the goal or the self as psychic totality; 
self-representation of a psychic process of centering” (Jung, 1961, p. 396).  Creating 
mandalas can be a form of artistically expressing one’s spirituality (Jung, 1972).  The 
mandala is thought of as a centering meditative experience in which one visually depicts 
unconscious aspects of the self and spirit (Duffy, 1998).  “The centering art form…is the 
driving quest of the inner mind for the meaning of life.  It appears in all cultures and in 
many civilizations that have ruled our planet over the millenaries” such as in Tibetan and 
Native American cultures (Johnson, 1988, pp. 17).   
Mandala research in art therapy was spearheaded by Joan Kellogg and Stanislav 
Grof in the creation of the Mandala Assessment Research Institute (MARI) in the 1970s 
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(Farrelly-Hansen, 2001).  This research examined thousands of mandala drawings.  
Kellogg systematically organized and categorized the mandalas resulting in the 
development of twelve stages of consciousness as seen in the images (Farrelly-Hansen, 
2001).  Specifically, in regards to the presence of spirituality in the stages of the mandala, 
the center called Stage Zero, is considered to be the transcendent space where one looks 
at their true self (Farrelly-Hansen, 2001).   
The use of art therapy, and in particular the creation of a mandala, is tied to the 
expression and communication of spirituality.  Although spirituality has been addressed 
with college students quantitatively, there is a lack of and a need for qualitative research 
to provide data about the college student’s perspective of his/her spirituality.  This study 
combined the need for qualitative research of college students’ spiritual experience with 
art therapy, an established expression of spirituality, in the form of a phenomenological 
study. 
This study contained both delimitations and limitations.  One delimitation was 
that there were only three participants, and therefore the results are not generalizable.  
Another delimitation is that this study focused on the experience of artistic 
communication in the form a mandala and did not explore other artistic expressions or the 
participants’ previous experiences of verbally communicating their spirituality.  
Participants had to have been a Drexel University student for one year as an 
undergraduate or graduate student to rule out persons that were not psychologically stable 
and to ensure that they were psychologically able to participate.  So as to prohibit bias, 
they were also students who were not creative arts in therapy program. One limitation 
was the unknown factor of the emotional state that the participant arrived with and how 
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that might have impacted their responses.  Another limitation was in regards to the data 
analysis which did not include the analyzation of the artwork itself.  Only elements of the 
mandala that were verbally discussed in the interviews were included in the data analysis.  
The research question of this study was: What is the lived experience of college 
students as they explore their understanding of spirituality and express their spirituality 
artistically? 
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CHAPTER II: LITERATURE REVIEW 
Spirituality in Psychology 
Spirituality Defined 
Defining spirituality has been difficult because it has varying definitions.  Koepfer 
(2000) described spirituality as one’s beliefs in indefinable aspects that impact the 
meaning and vitality of one’s life events.  King & Boyatzis (2004) defined spirituality as 
“a more personal and private configuration of feelings and actions in relation to some 
transcendent entity” (p.3).   Horovitz (2002) describes spirituality as a life principle that 
enlivens each aspect of a person’s life and is related to meaning and purpose.  Mattes 
(2005) described spirituality as the “essential element of who we are as human beings” 
(p. 56).  Benson , Roehlkepartain, & Rude (2003) define spirituality as, “the process of 
growing the intrinsic human capacity for self-transcendence, in which the self is 
embedded in something greater than the self, including the sacred…the search for 
connectedness, meaning, purpose, and contribution” (p. 207). 
In Scott’s unpublished manuscript (as cited in Zinnabauer et al, 1999) she 
conducted a content analysis of 31 definitions of religiousness and 40 definitions of 
spirituality in social science literature over the past century and found nine resulting 
themes.  The themes found in definitions of spirituality were  
experiences of connectedness or relationship; processes leading to greater 
connectedness; behavioral responses to something sacred or secular; systems of 
thought or beliefs; traditional institutional structures; pleasurable states of being; 
beliefs in the sacred, the transcendent, and so forth; attempts at or capacities for 
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transcendence; and concern with existential questions or issues. (as cited in 
Zinnabauer, et al, 1999, p. 894) 
Spirituality is an elusive concept to define (Benson, Roehlkepartain, & Rude, 
2003; Bryant, 2007; Estanek, 2006; Hoppe & Speck, 2005; Milacci, 2006).  The 
mysteriousness of this concept is partly due to the fact that it is often assumed to be the 
same as the concept of religion, but the two concepts are not one and the same.  Horovitz 
states that spirituality and religion “are related, but not synonymous” (2002, p.10).  Part 
of the confusion is that many people experience spirituality and religion as overlapping 
but not identical domains (Benson, Roehlkepartain, & Rude, 2003).   
There has been a change in American religious culture over the years and the 
development of a trend towards a more global spirituality (Zinnabauer, Pargament, & 
Scott, 1999).  As this trend has developed, so have the definitions of religion and 
spirituality as they have gone from broad to narrow polarized definitions.  In a survey on 
American’s involvement religiously and spiritually by Shorto (1997), 96% of Americans 
reported that they believe in God.  Most Americans identify themselves as both spiritual 
and religious (King & Boyatzis, 2004).  The prevalence of individualized forms of 
spirituality, religious pluralism, and the existence of many interpretations and definitions 
add to the ambiguity of the terms religion and spirituality (Zinnabauer, Pargament, & 
Scott, 1999). 
Zinnabauer, Pargament, & Scott (1999) examined three ways that spirituality and 
religiosity are polarized in research literature.  The first polarization, organized religion 
vs. personal spirituality, dichotomizes the traditions and established rituals of religion as 
a communal organization against the individual experience of the personalized spiritual 
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journey.  The second polarization, substantive religion vs. functional spirituality, 
compares the perception of religion as a frozen unchangeable institution to the utility of 
spirituality as the achievement of goals.  The third polarization, negative religiousness vs. 
positive spirituality, highlights the viewpoint of religion as an oppressive rule enforcing 
entity or dogma and the perspective of spirituality as a free flowing experience.  
Zinnabauer, Pargament, & Scott (1999) raised criticisms of these polarizations.  They 
viewed spiritual matters as being inherent in religion which is an ignored element in these 
polarizations.  They stated that spirituality is not solely an individual journey, but can be 
communal, and that spirituality is more than meeting existential goals.  They also 
proposed that religion is not static or frozen.  Zinnabauer, Pargament, & Scott (1999) 
further stated that there is a dark side of spirituality when it is taken to an extreme, such 
as in cult suicides, and there is a bright side of religion in its being a large scale family 
support system and a place of love and comfort. 
Zinnabauer, Pargament, & Scott (1999) proposed an alternate way of addressing 
the two concepts of religion and spirituality.  They cited Pargament’s definition of 
religion as “a search for significance in ways related to the sacred” (Pargament, 1997, 
p.32).  Spirituality was defined as “a search for the sacred” (Zinnabauer, Pargament, & 
Scott, 1999, p. 909).  They proposed that spirituality be viewed as being at the core of 
religion and being the primary goal of religion.  Thus, according to the authors, 
spirituality exists within religion (Zinnabauer, Pargament, & Scott 1999).  
Milacci (2006) conducted a phenomenological study of how eight adult educators 
understood the term spirituality.  The participants were of Christian background as was 
the author who described spirituality as being grounded in faith.  Milacci (2006) reviewed 
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the history of the definition of the term spirituality as it went from a grounded concept to 
a vague one detached from religion.  Through the use of interviews, the participants 
described their understanding of faith, their faith journeys, and their definition of 
spirituality.  Four themes and four hazards concerning spirituality today emerged in the 
results.   
The four themes concerning spirituality were 1) questions of spirituality and faith, 
2) the problematic nature of individualized spirituality, 3) problems associated with 
definitions of spirituality, and 4) tales from the dark side (Milacci, 2006).  The theme 
concerning questions of spirituality and faith dealt with the differentiation between the 
two concepts of spirituality and faith.  The theme of the problematic nature of 
individualized spirituality focused on the type of spirituality that is more about the self 
than about the community.  The theme of problems associated with definitions of 
spirituality considered how spirituality is sometimes viewed as unsubstantial and too 
vague.  The last theme was tales from the dark side where the dark side represented the 
trials in one’s faith journey.  The four hazards concerning spirituality were 1) “the non-
definition and misuse of spirituality [where there was a lack of substantive definitions in 
the literature], 2) individualistic spirituality, 3) the failure to address faith, and 4) the 
separation of spirituality and religion” (Milacci, 2006, p. 225).  Overall, Milacci (2006), 
who clearly stated that she was coming from a Christian perspective, viewed spirituality 
as an empty word and recommended faith as its replacement in literature. 
The development of the topic of spirituality in higher education conferences 
began in the late 1990’s and became more prevalent in the literature (Estanek, 2006).  In 
a qualitative literature review, Estanek (2006), who was once the vice president of 
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student affairs at two Catholic institutions, examined definitions of spirituality in higher 
education literature.    He noted that spirituality had been separated from the traditional 
roots of religion, yet its definition was still unclear.  From 15 selected texts, the author 
conducted a content analysis to formulate non-redundant themes and submitted these 
themes to two methods of peer review for further revision.  He found that spirituality was 
an evolving definition that should not be bound by one determined definition.  The value 
in the meaning of spirituality is in the development and sharing of various experiences 
and understandings of this concept because each contribution in the literature adds to the 
body of spirituality’s meaning.   
Five non-redundant themes emerged that identified the ways in which spirituality 
is understood from Estanek’s (2006) study:  1) spirituality has been defined as spiritual 
development; 2) spirituality has been used as a form of critique about mainstream 
religion and about the skepticism of all things religious in the academic setting; 3) 
spirituality has been understood as an empty container for individual meaning in order 
that it becomes less threatening and imposing because spirituality can thus be defined by 
any and every individual; 4) spirituality has been understood as a common ground or 
field where a higher power or invisible connective energy is a realm of connection for all 
religions and is an aspect of common human capacity; and 5) finally spirituality was 
viewed as a quasi-religious, New Age Spirituality that contains elements from Eastern 
and Western culture (Estanek, 2006). 
History of Spirituality in Psychology 
Spirituality has not only been closely linked to religion but has also been closely 
related to the fields of psychology and psychotherapy.  The interaction of spirituality and 
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mental health goes back to ancient times when shamans and medicine men used 
spirituality for healing of both emotional and physical ailments (Boorstein, 2000).  
Psychotherapy has been defined as healing the soul, a job that holy men held before the 
period of Enlightenment (Symington, 1996).  During that time one would seek relief from 
mental distress in the dwelling places of the local spiritual leader such as the church, 
temple, or shaman’s house.  It was not until the end of the eighteenth century that the care 
of mental health shifted to “the world of secularized medicine” (Symington 1996, p. 8).  
Symington (1996) describes the formation of the psychotherapy movement as one that 
was a protest against the dominant puritanical Calvinistic religion.  Psychotherapy 
became the place where clients were accepted for who they were no matter what they did, 
a comfort not found in religion at that time (Symington, 1996).   
Spirituality was not entirely removed from the provision of mental and emotional 
healing.  The aspects of an effective therapeutic relationship between clients and 
therapists today are based on the principles of spirituality (Corey, 2008).  Spirituality 
aligns with the therapeutic goals of finding meaning, identity, and self-acceptance 
(Corey, 2008) as apparent in the contributions of Freud (Horovitz, 2002), Jung (Jung, 
1961), and Frankl (Corey & Corey, 2006). 
Freud, one of the fathers of psychology, was considered an influential proponent 
in diminishing the value of spirituality in psychology (Horovitz, 2002).  He equated both 
spirituality and religion with psychosis, delusions, and pathology (Horovitz, 2002).  
Freud viewed health as the absence of “such dogma as overcompensation for feelings of 
universal powerlessness and the infantile desire for an eternally nurturing presence, e.g. 
God” (as cited in Horovitz, 2002, p. 14).     
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Conversely Frattaroli (2001), a psychoanalyst and psychiatrist, illuminates a 
connection between spirituality and psychoanalysis.  He describes Freud’s hesitancy to 
embrace spiritual terminology, while at the same time incorporating spirituality as a 
foundation of the therapeutic process.   
The goal of the psychotherapeutic process is to foster the action of the Spirit by  
enlarging the range of free will.  This is exactly what Freud meant when he wrote, 
‘Where It was, there shall I become’: where once I was controlled by the 
unconscious neurobiological forces of the drives, I will become free to direct my 
life from the spiritual center of my self-reflective moral consciousness. (Frattaroli, 
2001, p. 323)  
Frattaroli (2001) states that for the unconscious to become conscious the spiritual part of 
us is enacted as meaning is made and relationships are understood. 
As one of Freud’s pupils, Jung embraced some basic concepts of psychoanalysis, 
but differed on other concepts, one of which was spirituality.  He was a proponent for the 
inclusiveness of spirituality in psychology.  His clients’ search for meaning and 
interconnectedness informed his emphasis on the individuation process and the concept 
of the collective unconscious (Jung, 1961). 
Victor Frankl, the founder of logotherapy, based his theory on the quest to find 
meaning in one’s life. Logotherapy means therapy through meaning (as cited in Corey & 
Corey, 2006) which is a core concept in the understanding of spirituality.  Corey & Corey 
(2006) state that “religious faith, or some form of personal spirituality, can be a powerful 
source of meaning and purpose” (p. 421). 
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Historically, as summarized above, the relationship of spirituality to psychology 
and psychotherapy has been described more in terms of epistemology and theory.  
However, as the field of psychology grew and developed, spirituality began to be 
recognized and embraced as an authentic aspect in psychological treatment.  After the 
development of psychoanalysis, behaviorism, and humanistic psychology, the fourth 
force or transpersonal psychology emerged in the 1960’s (Soudkova, 2002). 
Transpersonal Psychology 
Transpersonal psychology is defined as “the study of human nature and 
development based on the assumption that human beings possess potentialities that can 
exceed the limits of the ego” (Soudkova, 2002, p. 175).  In essence transpersonal 
psychology is the integration of spirituality and psychology (Boorstein, 2002).  It “studies 
spiritual experiences as a direct reflection of spiritual reality that transcends the 
individual without necessarily including the belief system or institutional religion” 
(Soudkova, 2002, p. 187).  Transpersonal psychology is not a one-sided psychology of 
religion but a synthesis of spiritual and psychological perspectives (Soudkova, 2002). 
Transpersonal psychology’s origins are within the American transcendental 
movement which began in the 1830’s in New England with prestigious figures such as 
Ralph Waldo Emerson, Henry David Thoroeau, and Walt Whitman (Hastings, 1999).  
The pioneers who contributed to transpersonal theory were William James, Carl Jung, 
and Roberto Assagioli (Soudkova, 2002).  William James was a theorist who is viewed as 
the father of transpersonal psychology and psychiatry and the father of the psychology of 
consciousness (as cited in Soudkova, 2002). He conducted the first study of religious 
experience as a psychological and non-theological process during the early 1900’s.  He 
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felt that the most important element of psychology was consciousness and looked at 
different states of consciousness including spiritual and psychedelic (Hastings, 1999).  
Carl Gustav Jung introduced the idea that “the ‘transcendent’ lies within and is available 
to each individual” (as cited in Soudkova, 2002, p. 182).  His concept of the collective 
unconscious has been referred to as the transpersonal unconscious, and his concepts of 
the persona, archetypes, individuation, and the Self are foundational to transpersonal 
psychology.  Roberto Assagioli was the founder of the school of thought called 
psychosynthesis where one “synthesizes various aspects of their personality to achieve 
psychological integration” (as cited in Soudkova, 2002, p. 184). 
Transpersonal psychotherapy emerged over the last four decades as therapists 
considered altered states of consciousness as aspects of holistic health (Boorstein, 2002).  
Transpersonal psychology was born in the turbulent times of the 1960s when the issues of 
civil rights, women’s rights, gay rights, and the Vietnam War were prevalent.  During 
that time there was a shift in meaning-making that occurred when the culture rebelled 
against established norms like religion and politics.  People began turning to non-
traditional spirituality such as Eastern religions, and to frequent experimentation with 
psychedelic drugs which promoted altered states of consciousness.  This new approach to 
psychology sprung from calls, small meetings, and letters exchanged by a small group of 
colleagues, some of whom were: Abraham Maslow, Anthony Sutich, James Fadiman, 
Robert Frager, Stanislav Grof, Sonja Marguelis, Michael Murphy, and Miles Vich 
(Soudkova, 2002).  The term transpersonal was suggested by Grof, Maslow, and Victor 
Frankl (Hastings 1999; Soudkova, 2002).   
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Transpersonal psychology grew with the development of the Journal of 
Transpersonal Psychology, published in 1969, and the development of the American 
Association of Transpersonal Psychology in 1972.  It is currently named The Association 
of Transpersonal Psychology and has several thousand members in more than 40 
countries.  In 1973 the International Transpersonal Psychology Association was founded 
by Stanislav Grof (Soudkova, 2002). 
 As the fourth force in psychology, transpersonal psychology emerged from the 
foundation of the prior three approaches: psychoanalysis, behaviorism and humanistic 
psychology.  Although Freud was initially frowned upon in the United States for his 
emphasis on the sexual component to people’s actions and his classification of religion as 
neuroses, Soudkova (2002) cites Freud as “pioneering the study of spirituality, but 
remaining confused about its essential place in a psychologically healthy personality” (p. 
177).  The concepts of meditation and sensory awareness in transpersonal psychology 
have been influenced by Freud’s exploration of voluntary manipulation of attention, i.e. 
hypnosis & free associations (Soudkova, 2002).    
The most profound psychological influence on transpersonal psychology was that 
of humanistic psychology.  Practitioners Tony Sutich and Carl Maslow proposed that 
there was more to psychology than what the humanistic approach offered and that the 
next stage was the transcendent, which was not necessarily religious, but more about 
meaning and the state of being rather than doing (as cited in Hastings, 1999).   
Although transpersonal psychology is considered as its own approach, some 
humanistic psychologists still consider it as part of humanistic psychology (Hastings, 
1999). The two approaches have many similarities in that both have a vector, an emphasis 
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on mental health and optimal well-being, and an unconditional positive regard for the 
potential of each person (Hastings, 1999). 
One difference between the two approaches is that humanistic psychology focuses 
primarily on Western culture and religions, whereas transpersonal psychology is more 
easily embraced by all cultures, religions and even the non-religious.  One can find 
influences of Buddhism, Christian mysticism, Hinduism, and Yoga in the roots and 
evolution of transpersonalism.  Transpersonalism is not limited to a single religion 
worldview, and the orientation is both scientific and spiritual (Soudkova, 2002).  
Transpersonal psychology is also described as the “rapprochement between Western 
rationalism and Eastern mysticism” (Soudkova, 2002, 187). 
Maslow was one of the founders of transpersonal psychology as he evolved his 
theory of self actualization and studied self-actualizers and their transcendent experiences 
(Maslow, 1968). He focused on self actualization, peak experiences, and meta needs.  He 
encouraged the study of subjective experiences and recognized that humans have an 
inherent spiritual dimension.  Maslow viewed spirituality as being naturalistic in it’s 
meaning, as opposed to religious or metaphysical (as cited in Soudkova, 2002).   
More recently, Ken Wilber contributed to the field in regards to the theory and 
research of non-ordinary states of consciousness (Wilber, 1999/2000).  One of his 
developmental models of transcendental growth is the Atman Model (Wilber, 1980).  
This model extends developmental psychology into the area of transpersonal growth.  
The three life stages in this model are pre-personal, personal, and transpersonal growth.  
Pre-personal growth ranges from birth to adolescence where one’s personality is being 
developed.  Wilber did not believe that transpersonal experiences could occur in this 
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stage.  Personal growth addresses one’s personality in the areas of work and 
relationships. Transpersonal growth, beginning in adult life, is when one starts to press 
past external everyday life experiences and explore the internal core self and spiritual 
realities.  The ultimate purpose of this stage is to “attain the state of oneness or unity with 
the consciousness of the universe” (Hastings, 1999, p. 204). 
Hastings (1999) states that the “purpose of treatment [in transpersonal 
psychology] is to increase conscious awareness and move toward enlightenment” (p. 
203).  The therapist’s responsibility is to help remove obstacles and fixations so that the 
client can move toward greater awareness and freedom (Hastings, 1999).  Transpersonal 
psychology address three levels of personality: egoic, existential, and transpersonal.  1) 
The ego level includes work, relationships, everyday living, hopes, fears, and self-
identity.  2) The existential level includes values of choices we make, relation to others, 
meaning, purpose, and authenticity.  3) The transpersonal level includes identification 
with the One Self, service for others in loving ways, experiencing interpersonal 
connections at deeper levels, and expanding awareness and intuition (Hastings, 1999).   
According to Walsh & Vaughan’s (1980) theory, there are also three dimensions 
of transpersonal treatment: context, content, and process.  The context relates to the 
attitude of therapist.  The content is the subject or growth processes of the treatment.  The 
process includes transpersonal practices such as imagery, visualization, and art, which are 
viewed as “nonverbal mode[s] that bypass the ego and limitation of language” (as cited in 
Hastings, 1999, p. 204). 
Criticisms of transpersonal psychology have been that it was too rose colored, did 
not deal with the shadow side also known as the repressed side of one’s personality, was 
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not empirically based, and that it inadvertently promoted religion.  Other criticisms stated 
that transpersonal psychology overlooked the state of human consciousness due to its 
focus on transcendence to altered states of consciousness. (Soudkova, 2002).   
Research in the field of transpersonal psychology has been both qualitative and 
quantitative, with the primary focus on areas such as altered consciousness, meditative 
practices, spiritual emergencies or psychospiritual crises, and near-death studies 
(Soudkova, 2002).   Specific components of this form of psychotherapy can involve 
meditation such as Christian prayer, chanting, and Sufi dancing (Hastings, 1999), 
spiritual bibliotherapy, and positive regard for the divine in the client (Boorstein, 2002).  
Other methods used in accessing transcendent experiences are working with dreams, 
journaling, drugs, near death experiences, aikido, tai chi, artistic expression, past life 
memories, ceremonial and ritual experiences, psychic functioning, and a variety of 
alternate states of consciousness (Hastings, 1999). 
Spirituality Across the Life Span 
 Spirituality is present throughout the stages of one’s life.  From childhood to old 
age, spirituality is considered an important aspect to address and research.   
There has been a presumption by Wilber (2000) that children cannot experience 
spiritual experiences due to a lack of accounts of childhood spiritual experiences.  As a 
result there has been a lack of research on childhood spirituality (Piechowski, 2001).  
Yet, in Piechowski’s (2001) review of literature, he found that there were over 700 
published accounts of childhood spiritual experiences.  
The evidence of childhood spiritual experiences challenges the views of Wilber 
(2000) that childhood spiritual experiences are, at best, momentary peak 
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experiences representing lower levels of spiritual development, and of Washburn 
(1994, 1995) that childhood is cut off  from the transpersonal ground of being by 
primal repression.   (Piechowski, 2001, p.11)  
Wilber (2000) and Washburn (1994) based their thoughts of childhood spirituality on 
developmental theories, yet case studies contradict their opinion.  Piechowski (2001) 
argues that the id is fiction and not factually based, therefore a low ego state of children 
cannot be an argument as to why they cannot have authentic spiritual experiences.  “A 
significant experience in childhood is often the foundation for the unfolding of a person’s 
spiritual development” (Piechowski, 2001, p.13). 
Childhood spiritual experiences were described by Robinson (1983) in his 
research of children & adolescent’s transcendental experiences and by Hoffman (1992) in 
his study of the highest reaches of childhood experiences (Piechowski, 2001). 
Robinson (1983)and Hoffman 1992) found that many adults describe having 
spiritual experiences in childhood and that these experiences occurred as early as age 
three; but most (70%) occurred between the ages of five and fifteen.  The bulk of these 
experiences were reported as being pleasant, while some were unsettling until achieving 
some type of resolution.  One critique of Robinson’s study was the question as to whether 
the accounts remembered in later life were authentic or distorted memories of childhood 
experiences.  But it was also mentioned that if experiences occurred in childhood, the 
child may not have the language to describe what was nonverbal.  Robinson stated in 
1978 that “Because a spiritual experience is so different from any other experience it 
cannot be distorted in memory, though it may be incapable of description” ((Piechowski, 
2001, p. 4).  One participant in Robinson’s study stated “that one cannot well translate 
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(ideographs) into words; consequently, an experience is imprinted whole” (Piechowski, 
2001, p.4).   Some spiritual experiences that occurred in childhood have been built upon 
by participants as they matured over time with other spiritual experiences or have been 
felt as their most powerful spiritual experience (Piechowski, 2001). 
Nye (Hay & Nye, 1998) also did a study interviewing 38 children between the 
ages of six and ten about their spiritual awareness.  The themes of childhood spiritual 
experiences were ecstasy, timelessness, oneness with nature, pulsating energy and life 
force, God, Eternal Presence, God in everything, identity, a sense of self beyond physical 
reality and beyond one lifetime, techniques of achieving heightened consciousness, and 
entelechy which is the “concept of a vital force directing a person’s life, a strong will 
toward self-determination and toward fulfilling one’s destiny” (Piechowski, 2001, p. 6).  
Nye (Hay & Nye, 1998) states that the use of memory in the form of imagery helps to 
bypass Piaget’s theory that children as young as six are not in the formal operations stage 
and cannot abstract or understand the abstract spiritual concepts they experience.  
Children are typically underestimated in how they experience life, especially spiritual 
experiences (Piechowski, 2001).   
Harvard psychiatrist Robert Coles (1990) wrote a book about his research on the 
spiritual life of children.  In a 30 year time span, Coles and his family members 
interviewed over 500 children ranging from age six to age thirteen.  The children were 
from all over the country and from different parts of the world from varying socio-
economic and religious backgrounds.   He incorporated art making in the interview 
process, where children were free to create images of “God, Biblical figures, or a child’s 
visual sense of the sacred or the profane” (Coles, 1990, p. 36).  He found that children 
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were able to express their understanding of spirituality and often visually and verbally 
depicted the face of God, the voice of God, psychological themes of desire, hope, worry, 
fear, philosophical reflections, and visionary moments.  Coles (1990) described children 
as pilgrims and “travelers on a road with some spiritual purpose in mind” (p. 322).  He 
describes religious and spiritual reflection as part of the development of children as they 
try to comprehend what is happening to them and why (Coles, 1990). 
Like spirituality in childhood, spirituality in adolescence is also an area in need of 
more research.  An analysis of social-science databases showed that there were less than 
1% of articles on the spirituality of children and adolescents in 2003 (King, & Boyatzis, 
2004).  King & Boyatzis (2004) defined spirituality as “a more personal and private 
configuration of feelings and actions in relation to some transcendent entity” (p.3).  
During the life stage of adolescence there is an “ideological hunger, a striving for 
meaning and purpose and desire for relationships and connectedness” (King, & Boyatzis, 
2004, p.2).  Some adolescents leave their religious groups turning towards gangs and 
some adolescents become further connected in their religion (King, & Boyatzis, 2004).   
In adulthood, spirituality continues to grow.  Wink & Dillon (2002) studied the 
spiritual development of two cohorts of a total of 130 men and women across their adult 
development.  Wink & Dillon (2002) defined spirituality as “the self’s existential search 
for ultimate meaning through an individualized understanding of the sacred” (as cited 
from Atchely, 1997; Roof, 1993; and Tillich, 1963).  The cohorts consisted of persons 
between the ages of 31-67 in the younger group and between the ages of 68-77 in the 
older group. Wink & Dillon (2002) found that spirituality increased for both groups from 
the mid 50s into older adulthood.  In the older group, the women spiritually developed 
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sooner than the men.  Wink & Dillon (2002) also found that spiritual development does 
tend to grow in the second half of adult life. 
Mattes (2005) examined six formative tasks impacting the development of 
spirituality throughout life, but especially in the old age stage of life. The formative tasks 
of: 1) discovering and 2) pondering consisted of meditation on stories that have been both 
heard and lived.  The task of 3) integrating focused on an interconnectedness of one’s life 
experiences, and the task of 4) surrendering engaged in a process of letting go of what 
one does not have control over and of what one does have control of in the form of 
forgiveness.  Lastly the formative tasks of 5) growing, which occurred more in the 
context of the community rather than individually and 6) companioning, were suggested 
for spiritual development in the generativity stage of life. 
Fowler (1995) developed a theory of faith development with six stages: Intuitive, 
Mythic-Literal, Synthetic-Conventual, Individuative-Reflective, Conjunctive, and 
Universalizing Faith.   Each stage is associated with a stage of life (Fowler, 1995; 
Horovitz, 2002; Mattes, 2005).  In the pre-stage of Undifferentiated Faith, which occurs 
during infancy, the concepts of trust, love, and mutuality begin to form the basis for all 
development including faith development.  The Intuitive Projective stage, which occurs 
during ages three and seven, involves the imagination meeting the development of logical 
thought and the internalization of the faith of one’s parents.  The Mythical Literal stage, 
which occurs during ages eight and twelve, involves personalizing what is heard and an 
acceptance of the beliefs of other family members or the community.  The Synthetic 
Conventional Faith stage, occurring from adolescence through adulthood, describes faith 
composed of values and information that forms the basis for identity and individual 
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perspective beyond that of the family.  Usually beliefs are the result of conformity to the 
beliefs of the group one belongs to.  The Individuative-Reflective stage occurs from late 
adolescence into adulthood where one is able to critically look at oneself and the world 
philosophy, growing into a more developed identity.  This stage occurs developmentally 
in adolescence, but many young adults do not reach this until their late thirties or early 
forties.  The Conjunctive Faith stage occurs during midlife where there is a questioning 
of purpose and inner need for change.  There is also disillusionment of one’s faith, and 
confusion can occur.  Lastly, the Universalizing Faith stage, which occurs at an 
undetermined age, consists of one transcending into a universal lifestyle of faith that 
involves self actualization and selflessness and that is achieved by few like saints 
(Fowler, 1995; Horovitz, 2002; Mattes, 2005). 
Tate & Parker (2007) describe spiritual development in light of Erik Erikson’s 
developmental stages.  They examine these stages from the Christian perspective of a 
spiritual birth or being born again that could happen at any age and compare spiritual 
growth with Erikson’s psychosocial stages.  The stages are reframed as Spiritual Infancy, 
Spiritual Early Childhood stage, Spiritual Play Age stage, Spiritual School Age, Spiritual 
Adolescence stage, and Spiritual Young Adulthood stage.  The Spiritual Infancy stage 
deals with trust vs. mistrust where one develops trust, hope and an attachment to God.  
The Spiritual Early Childhood stage is that of autonomy vs. shame and doubt, and the 
challenge one faces is to resist sin and temptation and strive for self-discipline while 
sustaining spiritual self-esteem.  The Spiritual Play Age stage deals with initiative vs. 
guilt where the concerns are with spiritual passivity or inhibition.  The Spiritual School 
Age stage of industry vs. inferiority deals with how one learns and produces spiritual 
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work.  The Spiritual Adolescence stage is identity vs. identity confusion where one 
develops an individual spiritual identity without losing one’s spiritual values.  Lastly, the 
Spiritual Young Adulthood stage of intimacy vs. isolation concerns developing spiritual 
maturity while being cautious of the extremes of exclusivity and withdrawal from the 
pursuit of intimacy with God.  The middle and later adulthood stages are not included 
because they are the stages of the spiritual caregiver (Tate & Parker, 2007). 
At each stage, Tate & Parker (2007) give examples of the role of spiritual 
authority figures such as ministers or counselors.  In the Spiritual Infancy stage the role is 
to be alert to behaviors and beliefs pertaining to trust and hope, especially regarding the 
faithfulness of God during crises or disappointments, and to also be Winnicott’s concept 
of the good enough mother.  During the Early Childhood stage the role is to operate in the 
role of a teacher and to discuss faulty beliefs of instantaneous achievement of perfection 
with personal disclosure to prevent shame and doubt.  In the Spiritual Play age stage the 
role is that of an encourager who works with faulty beliefs of spiritual avoidance and 
pessimism.  In the School Age stage the role is to encourage a development of 
competency and challenge faulty beliefs of inadequacy and inferiority.  In the 
Adolescence stage the role is to encourage spiritual identity development.  Finally in the 
Young Adulthood stage the role shifts to an interdependent one where there is 
encouragement to share spiritual struggles with others as opposed to withdrawing when 
faced with struggles (Tate & Parker, 2007). 
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Spirituality with College Students 
The Development of the College Student 
 College students experience a significant time of development, change and 
growth.  These changes occur cognitively, psychosocially, and spiritually as well 
(Bishop, Lacour, Nutt, Yamada, & Lee, 2004; Corey, 2006; Newman & Newman, 2006). 
Psychosocial Developmental Tasks 
 According to Erikson and Newman & Newman (2006), the major challenge that 
college students face is the psychosocial crisis of identity vs. identity confusion.  The 
means by which the crisis is resolved is through what is called a central process which 
involves working through developmental tasks.  The central process for this crisis is role 
experimentation wherein there is a psychosocial moratorium.  The psychosocial 
moratorium is considered “a period of free experimentation before a final identity is 
achieved” (Newman & Newman, 2006, p. 375).  Ideally this moratorium is facilitated 
through the college experience. 
More specifically the developmental tasks that young adults deal with are 
autonomy from parents, gender identity, and internalized morality.  The task of 
developing autonomy from parents is seen often in the college setting because the 
environment offers a plethora of opportunities for self-sufficiency.  Corey & Corey 
(2006) describe autonomy as having “questioned the values you live by and made them 
your own” (p. 75).  The developmental task of gender identity explores what one believes 
about the roles and identity of one’s gender in relation to aspects of life such as in work, 
relationships, and religion.  Exploring one’s sexuality and sexual orientation is a common 
aspect of this task that young adults work through (Newman & Newman, 2006).  Finally 
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the developmental task of internalized morality concerns the development of a moral 
identity.  One’s moral identity is solidified as moral standards develop and as the 
definition of self is based on these standards as seen in the process of selecting a career 
(Newman & Newman, 2006).   
As Newman & Newman (2006) explain, the process of working through 
developmental tasks results in either the development of prime adaptive ego quality or 
core pathology.  The prime adaptive ego quality that could develop is the quality of 
fidelity to values and ideologies.  This quality reinforces a loyalty to traditional value 
systems that the young adult subscribes to.  The core pathology at this developmental 
stage is repudiation where there is a “rejection of certain values, beliefs, and roles” 
(Newman & Newman, 2006, p. 379) by the young adult. 
Sources of stress for college students include living away from home, managing 
schedules and deadlines independently, interpersonal relationships with peers and faculty, 
finding their self identity, working or paying bills, balancing school and social needs with 
family or friends, and taking care of themselves.  College students tend to use a variety of 
coping mechanisms.  The less productive ways have been through the use of avoidance, 
anger, drug and alcohol use and/or abuse, violence, and sometimes suicide.  The more 
productive ways have been in the use of spirituality, religion or faith-based activity 
(Castellanos & Gloria, 2008). 
Bishop, Lacour, Nutt, Yamada, & Lee (2004) reviewed the change in college 
student culture as noted from researched literature from 1992-2002.  They focused on 
issues college students face that pertain to developmental concerns regarding behavior 
and values.  College students over the past decade have dealt with the choice of whether 
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or not to engage in behaviors such as academic dishonesty, alcohol and other drug use, 
suicide, eating disorders, violence, sexuality in relationships and dealing with differences 
such as race, age, gender and sexual orientation.  This is in addition to the pressure of 
academic preparedness, a distrust of leadership in college institutions, and the 
maintenance of psychological and emotional health which are all part of the student’s 
development (Bishop, Lacour, Nutt, Yamada, & Lee, 2004).  College students’ concerns 
relate to the development of values that impact upon their career, social and political 
issues, religion, and spirituality.  According to Bishop, Lacour, Nutt, Yamada & Lee 
(2004), religious and spiritual values shifted in importance in the lives of college students 
as reflected in both a decrease of religious attendance and an increase in the role of 
spirituality from beginning to the end of the freshman year in college. 
 In another study, Bryant, Choi, & Yasuno (2003) conducted a longitudinal study, 
where they researched the impact of the first year of college on the students’ spirituality 
and religiosity.  Pre and post surveys were mailed to college freshman from 50 
institutions, and 17,331 students responded.  The authors found that religious activity 
decreased over the first year of college, but spirituality increased as it was incorporated 
into the daily lives of the students (Bryant, Choi, & Yasuno, 2003).  
The College Students’ Perspective on Spirituality 
 The Higher Education Research Institute or HERI conducted a survey of college 
students’ beliefs and attitudes towards spirituality in 2005.   
In a survey of 100,000 first year undergraduate students at 236 institutions, 80% 
responded that they were interested in spirituality, 76% said that they were 
searching for meaning in life, 69% reported using their beliefs for guidance, 74% 
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said that they discuss their life philosophies with friends, 81% said that they 
attend religious services, 79% said that they believe in God, and 69 % said that 
they pray. (as cited in Trautvetter, 2007, p.242) 
 Rew, Wong, Torres, & Howell (2007) conducted a preliminary qualitative study 
of the influence of parental beliefs, beliefs of friends, and the college life experience on 
college students’ religious and spiritual beliefs, as well as the impact of these beliefs on 
major life decisions.  This study is part of a larger mixed method study where quantitative 
measures were used to review religious commitment and healthy behaviors of the 
participants.  The research reported in this article focused on the content analysis of a 
portion of the qualitative data.  Rew, Wong, Torres, & Howell (2007) did not 
differentiate between religious and spiritual beliefs, but used the terms interchangeably.  
In this study 28 college students between the ages 18 and 21 wrote their responses to 
inquiries about their religious and spiritual beliefs by completing several surveys and 
answering ten open ended questions in a computer survey.  The resulting themes showed 
that most of the participants had the same or similar beliefs of at least one of their parents 
and had similar beliefs as their friends.  Rew, Wong, Torres, & Howell (2007) noted that 
participants considered themselves more open minded towards other religious views than 
their parents.  The majority of the participants’ beliefs impacted major life decisions, and 
over half of the participants stated that their beliefs did not change since attending 
college.  From the participants whose beliefs had not changed, half of their practices had 
changed, such as experiencing decreased religious participation. Of the participants who 
reported changes in their beliefs, there was an increase in self reported spirituality.  
Participants also stated that the college experience opened opportunities to be exposed to 
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different religions and to then choose for themselves what they wanted to believe (Rew, 
Wong, Torres, & Howell, 2007).  
 College students use creative outlets to aid their spiritual development.  In a 
qualitative study of how college students use secular media for spiritual use and 
gratification, Loomis (2004) interviewed 19 Christian college students.  Participants 
completed a questionnaire about their secular media usage and participated in an audio 
taped interview.  Books, movies, and television shows were considered to be secular 
media.  The results yielded six themes: (1) growth, contemplation, and decision making; 
(2) teaching and evangelism; (3) metaphor construction; (4) reinforcement of existing 
beliefs; (5) self-identity; and (6) entertainment and fellowship.  The most frequently 
mentioned spiritual use of media was growth, contemplation and decision making where 
media was used to reflect on beliefs, to inspire change or growth, and/or to impact 
spiritual decisions.  The second most frequent spiritual use of media was reinforcement 
where the media reinforced the participants’ spiritual beliefs.  Other ways of facilitating 
students’ spiritual development through the use of media involved using secular media to 
explain and share one’s beliefs to others, identifying biblical symbols associated with 
images from secular media, and identifying personally with experiences viewed in 
secular media (Loomis, 2004). 
Research on Spirituality and College Students 
 There have been several studies on spirituality and college students.  Most of the 
literature pertains to understanding the differences in spirituality between varying cultural 
identities, and understanding the relationship between spirituality and healthy  and at-risk 
behaviors (Ayalon & Young, 2005; Bryant, 2007; Castellanos & Gloria, 2008; Jackson, 
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Smith, & Hill, 2003; Love, Bock, Jannarone, & Richardson, 2005; Nagel & Sgoutas-
Emch, 2007; Nelms, Hutchins, Hutchins, & Pursley, 2007; Riggins, McNeal, & Herndon, 
2008; TurnerMusa & Lipscomb, 2007; Walker & Dixon, 2002). 
Cultural Identity 
 Race and Spirituality 
 African American students have been found to be more religious than Caucasian 
students (Ayalon & Young, 2005; Riggins, McNeal, & Herndon, 2008; Walker & Dixon, 
2002). Walker and Dixon (2002) examined the differences in spirituality between African 
American and European American college students and the impact of their spirituality on 
their academic performance.  The participants included 212 students between the ages of 
18 and 55.  In this quantitative study, participants completed a questionnaire developed 
by the authors that measured spirituality, social supports, demographic information, and 
academic performance.  The results showed that African American students had higher 
levels of spiritual beliefs and religious participation than Caucasian students.  Participants 
of both ethnicities who had higher levels of spirituality had better academic performances 
as well (Walker & Dixon, 2002). 
 Ayalon, L., Young, M. (2005) conducted a quantitative study of the differences in 
help-seeking behaviors between African American and Caucasian students.  One hundred 
and thirty six students participated, 70 African American and 88 Caucasian, completing 
three types of questionnaires.  Similar to Walker & Dixon’s (2002) results, Ayalon and 
Young’s (2005) results showed that African American students valued spirituality as 
being more important in their lives than Caucasian students. 
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TurnerMusa and Lipscomb (2007) conducted a quantitative study of 211 African 
American college students.  The goal of this study was to examine the role of spirituality 
and perceived social support on health compromising behaviors of African American 
students.  The participants were given a questionnaire about spirituality, perceived social 
support, and health behaviors.  Results showed a correlation between low levels of 
spirituality and increased levels of tobacco and alcohol use.  The results did not yield 
significant findings in the relationship of the combination of spirituality and social 
support to drug use or risky sexual behaviors (TurnerMusa & Lipscomb, 2007). 
 In a study replicating Herndon 2003’s study done at a predominately Caucasian 
university, Riggins, McNeal, & Herndon (2008) researched how spirituality affects 
African American male’s ability to stay in college at a historically black college.   In 
Herndon’s study (2003) African American adults used spirituality as a coping mechanism 
to deal with stress, and three themes resulted: “spirituality bolsters resilience, spirituality 
provides a sense of purpose, and spiritual support is provided by African-American 
religious institutions” (as cited in Riggins, McNeal, & Herndon, 2008, p. 73).  The 
participants consisted of 13 males between the ages of 19 and 26 who filled out 
demographic information sheets and participated in an interview.  Using a grounded 
theory method for data collection, Riggins, McNeal, & Herndon (2008) found that the 
biggest stress for African American students was financial.  Three major themes emerged 
from their study: the role of prayer as a coping mechanism, spirituality used in a social 
context as they verbally expressed spirituality with others, and social support from 
religious institutions (Riggins, McNeal, & Herndon, 2008). 
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 Although the majority of the research concerning spirituality and college students 
focused on African American and/or Caucasian students, there were a couple of studies 
specifically focused on other ethnic backgrounds.  Castellanos & Gloria (2008) state that 
there is a lack of research on how Latinos use their spiritual beliefs to manage the stresses 
of college life.  The stresses for Latinos consist of discrimination, having to be the 
spokesperson for their entire race, working full or part time, lack of faculty or staff 
mentors, and balancing expectations and roles concerning home and school.  These 
stressors can lead to depression, isolation, and dropping out (Castellanos & Gloria, 2008).  
The authors conducted a qualitative study on the current practices and spiritual 
experiences of Latino college students.  Forty two participants completed a demographic 
survey and answered open ended questions.  The resulting themes included belief and 
participation in family spiritual practices, such as beliefs in cultural bound syndromes 
such as a limpia or spiritual cleansing performed.  Another theme was the importance of 
the role of prayer, of a higher power, and of healers.   
In another qualitative study by Castellanos & Gloria (2008) six Latinos examined 
the challenges they face in college, their coping mechanisms, and the role of religion and 
spirituality in their everyday coping skills by completing an internet questionnaire.  The 
resulting themes specific to the role of religion and spirituality in their lives were that 
God was a daily source of problem solving and resilience even if not all of the 
participants viewed themselves as religious.  Four out of six participants reported 
themselves as spiritual while the other two hoped to become spiritual. All participants 
reported the college experience as hindering their church involvement whether it was due 
to time management or a lack of offerings of a Spanish speaking mass.  All participants 
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viewed religion and spirituality as playing an important role in their college adjustment 
(Castellanos & Gloria, 2008). 
Native Americans are another ethnic identity that is under-researched, especially 
since they have the highest dropout rate in higher education.  Jackson, Smith, & Hill 
(2003) conducted a study concerning elements that helped Native Americans persist 
through college.  Fifteen Native American college seniors between ages 20-32 
participated in qualitative interviews.  The resulting themes were on two levels: surface 
and deeper.  The surface themes consisted of family support, structured social support 
from the college, faculty/staff warmth, exposure to college and vocations, developing 
independence and assertiveness, and reliance on spiritual resources.  For some students 
spiritual resources were a significant source of strength, but there is little research in this 
area.  The deeper themes consisted of dealing with racism and taking a longer time to 
graduate.  Some participants took breaks from attending college due to issues such as 
financial or family needs.  To help mitigate the conflicts between the culture and 
academic experience, Jackson, Smith, & Hill (2003) suggested providing spiritual 
support such as returning to the reservation as a graduate or dealing with contradictory 
expectations of family and society. 
 Gender and Spirituality 
 There is an assumption that women are not just more religious than men, but are 
also more spiritual than men (Bryant, 2007).  Unfortunately, there is a minimal amount of 
research in this area.  In one quantitative study, Bryant (2007) sought to compare the 
spirituality of men and women and look at the factors of gender spiritual development 
over three college years.  This was a longitudinal study based on two national surveys for 
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college students: the 2000 Cooperative Institutional Research Program Freshman survey, 
and the 2003 College Student Beliefs and Values Survey.  The surveys were given to 
3,680 students at 434 colleges and universities across the United States.  The results 
showed that women did participate in religious activities more than men and self reported 
being more spiritual than men did.  Quizzically enough, women seemed to have higher 
levels of equanimity, the sense of being alright with one’s path in life, but also had higher 
levels of spiritual struggle.  Over the three years there was an increase in wanting to 
become more spiritual by both genders, but there was also a decrease in self-reported 
spirituality.  Bryant (2007) suggested conducting more qualitative studies to help 
understand the perceptions of spirituality among the different genders. 
 Sexual Orientation and Spirituality 
 Spirituality represents a major challenge for the Lesbian, Gay, Bisexual, 
Transgender (LGBT) population, especially since spirituality is so closely tied with 
religion and most religions are not accepting of the LGBT lifestyle (Love, Bock, 
Jannarone, & Richardson, 2005).  Accordingly the development of a spiritual identity for 
the LGBT community can be particularly challenging.  In a qualitative study on the 
challenges of being LGBT and developing a sexual and spiritual identity, Love, Bock, 
Jannarone, & Richardson (2005) conducted open ended interviews with 12 college 
students-seven lesbian and five gay males.  The resulting themes were reconciliation, 
compartmentalization, and non-reconciliation of sexual and spiritual identity.  
Reconciliation of sexual and spiritual identity occurred, producing a strong sense of 
spiritual identity, where participants had worked through a great deal of pain, conflict, 
and confusion to get to a point of comfort and self acceptance.  Compartmentalizing 
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sexual identity and spiritual identity occurred as participants were still in the stage of 
working through conflict or pain.  Non-reconciliation of sexual identity with spiritual 
identity occurred when there was a developing sense of spiritual identity or an 
undeveloped sense of spiritual identity (Love, Bock, Jannarone, & Richardson, 2005). 
 Healthy and At-Risk Behavior 
The relationship between health and spirituality has been a topic of interest in the 
research literature (King, & Boyatzis, 2004), especially since spirituality is the “directing 
dimension of health, meaning that it directs the other health dimensions (physical, 
mental, emotional, and social)” (Muller & Dennis, 2007, p. 55).  
As adolescents transition into the college experience, they have to deal with new 
experiences of leaving home, being independent, feeling stress if working, and going to 
school (TurnerMusa & Lipscomb, 2007).  Risky behaviors such as taking drugs or 
alcohol or having unprotected sex have been used as coping mechanisms for this 
transition period.  In Bishop, Lacour, Nutt, Yamada, & Lee’s (2004) review of change in 
college student culture, they review some at-risk behaviors.  Regarding academic 
honesty, the level of cheating has increased over time for females, and the way in which 
college students can cheat has become more diverse.  The use of alcohol and other drugs 
has increased, especially in the participation in binge drinking and in the use of illegal 
drugs, specifically ecstasy and the date rape drug GHB.  There have been increased 
reports by college counselors of more severe psychological symptoms in college students 
than before, but the level of suicide attempts are lower for college students compared to 
those of the same age not involved in college.  Engagement in sexual activity appeared 
stable over the decade in the sense that premarital sex was and continues to be considered 
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acceptable in society.  Violence has increased over the years but is relatively low 
compared to violence in the general population.  College students tend to be more 
targeted in relation to theft, sexual crimes, and property violation on campuses.  
Tolerance of differences has gotten better with time, but there is still a presence of racism 
and prejudice towards different sexual orientation, gender, and age (Bishop, Lacour, Nutt, 
Yamada, & Lee, 2004). 
TurnerMusa and Lipscomb (2007) reviewed literature that stated that high levels 
of spirituality result in lower levels of engagement in risky behaviors.  After conducting a 
study on the role of spirituality and perceived social support on health compromising 
behaviors of African American students, they suggested the use of spirituality as an 
intervention or buffer against risky behaviors. 
Nagel and Sgoutas-Emch (2007) conducted a study that examined the relationship 
between spirituality and health beliefs and health behaviors in college students.  They had 
364 participants ages 18 and older complete a background questionnaire, the Index of 
Core Spiritual Experience, the Health Promoting Lifestyle Profile, and the Health Beliefs 
Quest I and II.  The results indicated that there were low levels of church attendance and 
moderate to low levels of spirituality for the sample.  Males drank alcohol and exercised 
more than females and also felt fate was a major influence in causation and recovery 
from illness rather than a higher power.  Higher levels of spirituality correlated to church 
attendance, practice of prayer, and being more physically active and exercising (Nagel & 
Sgoutas-Emch, 2007). 
Nelms, Hutchins, Hutchins, & Pursley (2007) researched the relationship between 
health risks and the spirituality of college students.  Two hundred and twenty one 
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participants between the ages of 18 and 40 completed the College Student Appraisal of 
Risks Survey and the Spirituality Scale.  The results were a positive correlation between 
self-reported spirituality and self-reported health status.  Those who considered 
themselves as being spiritual also considered themselves as being healthy.  There was 
also a positive relationship between spirituality and physical activity, a positive 
relationship between spirituality and life satisfaction, and a positive correlation between 
spirituality and decreased likelihood to engage in smoking and drinking.  Results 
regarding ethnic differences were thrown out due to a low level of participation from 
African Americans (Nelms, Hutchins, Hutchins, & Pursley, 2007). 
Brown, Salsman, Brechting, & Carlson (2007) researched the relationship 
between religion and spirituality as preventative factors to alcohol use and its relation to 
social support.  The participants were 236 college students between the ages of 17-20 
whom completed a demographic questionnaire, the Intrinsic/Extrinsic Religiousness 
Scale, the Spiritual Transcendence Scale, the Duke-UNC Functional Social Support 
Quest, the Marlowe-Crowne Form C, and an alcohol use questionnaire.  Results showed 
that intrinsic religiousness, the living of one’s religion, correlated to less alcohol use and 
consumption.  Similarly the presence of social support was correlated to less alcohol use, 
especially when social support could be derived from a religious setting.  The aspect of 
universality of spirituality, defined as meaning and purpose, along with high levels of 
social support correlated to low alcohol use, but not all aspects of spirituality correlated 
with alcohol use (Brown, Salsman, Brechting, & Carlson, 2007). 
Wood & Herbert (2005) examined the relationship between spiritual meaning and 
purpose and alcohol and drug use with college students.  The participants consisted of 
 
44 
606 students who completed the National College Health Risk Behavior Survey and 
Pargament’s Spiritual Meaning Scale.  The results showed that those college students 
with higher levels of spirituality had lower levels of drug and alcohol use, and that those 
who had never used these substances had higher spirituality levels than those who did.  
Participants did not differentiate between spirituality and religion.  Wood & Herbert 
(2005) suggested addressing spirituality as a preventative measure against unhealthy 
behaviors. 
Beckwith & Morrow (2005) researched the impact of religiosity and spirituality 
on college students’ sexual attitudes.  They recruited 330 participants who completed the 
Duke Religion Scale, the Spiritual Involvement and Beliefs Scale, and the Sexual 
Attitude Scale.  Results showed that religiosity correlated to a more conservative attitude 
toward sex.  Similarly, those who held on to core spiritual beliefs such as a significant 
spiritual experience also held a more conservative attitude towards sex.  Yet participants 
who valued the existential factor of spirituality correlated to more liberal sexual attitudes 
(Beckwith & Morrow, 2005). 
Reid, & Smalls (2004) conducted a quantitative study that examined the 
relationship between spirituality, religious salience, which is the value and support 
received by religious affiliates, stress, and health promoting behaviors.  During midterm 
week 229 African American college students from a historically black college 
participated in the Health-Promoting Lifestyle Profile II, the Spirituality Scale, a 
demographic questionnaire, the Inventory of Stressful College Life Experiences and a 
questionnaire on religious salience.  Results showed that participants who had higher 
levels of spirituality and religious salience were more engaged in physical activity and 
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healthy eating and responsible health practices.  The combination of spirituality and low 
stress scores correlated with health promoting behaviors (Reid, & Smalls, 2004). 
 Anger, Stress, and Distress 
There have been conflicting results from studies of the relation of spirituality and 
anger, stress, and distress of college students.  Schafer (1997) conducted a study with 
college students to examine the belief that spirituality and religiosity were not associated 
with personal distress.  Surveys were given to 282 college students ranging from age 18 
to 55 to explore this issue.  The results showed that participants who valued and 
participated more in religion had higher levels of stress.  Schafer (1997)also found that 
those who had a firm sense of meaning and purpose had less distress. 
Winterowd, Harrist, Thomason, Worth, & Carlozzi (2005) looked at the 
relationship between spiritual beliefs and anger and stress, but had different results than 
Schafer.  They surveyed 222 college students with the hypothesis that spirituality would 
be negatively related to anger, anger expression and aggression, and that spirituality 
would be positively related to anger suppression and control.  Conversely, results showed 
that higher levels of spirituality were positively related to higher levels of anger and 
stress and lower levels of anger control.  This study found that students with a clearer 
understanding of their meaning and purpose had higher levels of anger and stress 
(Winterowd, Harrist, Thomason, Worth, & Carlozzi, 2005). 
Stress and emotional turmoil contribute to and often precipitate spiritual 
conversion.   Zinnabauer & Pargament (1998) sought to define spiritual conversion and 
investigate the changes associated with the conversion of a college student.  They defined 
spiritual conversion as “one type of religious conversion in which the self becomes 
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identified with a spiritual force” (Zinnabauer & Pargament, 1998, p. 162), with religious 
conversion being defined as “a radical change in the self in response to either emotional 
turmoil or enduring stress through which the self becomes identified with the sacred” 
(Zinnabauer & Pargament, 1998, p. 162).  In the literature there exist conflicting results 
regarding the mental health status after conversion.  Some researchers say that conversion 
can result in pathology, and others say that converts find greater purpose and meaning 
(Zinnabauer & Pargament, 1998). 
From a sample of 130 Christian college students between the ages of 18 and 26, 
Zinnabauer & Pargament (1998) used questionnaires and interviews to understand the 
religious experience of the participants’ spiritual conversion.  The participants were 
divided into three groups: converts, non-converts who had become more religious, and 
non-converts who had not experienced religious change.  From these groups only five 
participants from the convert group and five participants from the more religious group 
were involved in open ended interviews.  The questionnaires administered were the 
Inventory of College Students’ Recent Life Experiences, the Perceived Stress Scale, five 
scales from the Omnibus Self Test, the Index of Core Spiritual Experiences, and two 
questionnaires developed for this study.  Zinnabauer & Pargament (1998) discovered that 
the general definition of spiritual conversion in previous research literature was found to 
be congruent with the data from the scales and interviews of the participants’ 
experiences.  The results also showed that the convert and more religious groups reported 
higher perceived stress than the no-change group.  One limitation cited was the 
possibility of a retrospective report bias since questions were asked about events that 
occurred in the past. 
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Current Spiritual Interventions 
 The importance of spirituality during the college years calls for interventions by 
student affairs personnel, faculty, and college counselors (Genia,1990; Hoppe & Speck, 
2005; Trautvetter, 2007).    
Student Life 
 Cannister (1999) examined the impact of faculty mentoring on the spiritual well 
being of college students.  The experimental group participated in a freshman seminar 
program with mentors, while the control group did not.  The experimental group met two 
times a week in a group of ten, and four times individually with their mentor throughout 
the freshman year. Both groups were given a pre and post self assessment survey.  The 
mentoring consisted of combining an academic and developmental approach to challenge 
students as well as provide support.  Results showed that the experimental group 
increased in level of spiritual well being while the control group decreased in level of 
spiritual well being.  A decrease in spirituality was perceived as a normal part of this 
stage of life, so an increase may be seen as a preventative measure (Cannister, 1999). 
Hoppe & Speck (2005) encouraged student affairs personnel to address 
spirituality and spiritual development with students by advocating for attending to values 
and goal setting in orientation programs.  They suggested incorporating reflection and 
meaning making in class assignments, and teaching students life management skills.  
Providing opportunities to develop relationships and embrace diversity through 
volunteering and community service as well as self-exploration in support groups and 
campus ministries were also mentioned (Hoppe & Speck, 2005). 
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Trautvetter (2007) explored at the role of faculty and student affairs 
administration in aiding college students in their search for meaning and purpose.  He 
also advocated for fostering holistic students who are well rounded in the areas of 
spirituality and faith as well as in the areas of intellectual, moral, and social development 
during college.  Interventions researched by Trautvetter (2007) that were recommended 
for other colleges to adopt were to develop a supportive institutional culture, to provide 
space for faith and interfaith activities, to create a meaningful curriculum, and to have 
student affairs professionals and professors work together offering courses that have field 
components in the community or that are co-taught.  Studying abroad, doing 
undergraduate research, helping students reflect on their own talents and developments, 
and maintaining communication between faculty and student affairs professionals as they 
help students were additional recommendations (Trautvetter, 2007). 
Counseling Centers 
There is a lack of spiritual support provided by colleges and universities for their 
students (Genia, 1990).  Yet, college counseling centers face an additional challenge of 
mental health stigma and cultural and ethical barriers to engaging students in need.  
Ayalon and Young’s (2005) study found that African American students were less likely 
to use psychological or social services when seeking help, but that Caucasian students 
were more likely to use those services.  African American students were more likely to 
use religious services than Caucasian students, yet this was for spiritual or religious 
purposes, not for relieving psychological distress.  Ayalon and Young (2005) suggested 
more research of the qualitative nature be conducted specifically to discover what African 
American students use to relieve psychological distress and the impact of spirituality in 
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that coping mechanism.  They encouraged counselors to address the need of spirituality 
in therapy with African American students (Ayalon & Young, 2005).   
Few studies have been done on the ways in which Latinos cope in college.  
Castellanos & Gloria (2008) cited a couple of quantitative studies in which the 
participants stated that they cope by creating a plan to counter the stress, turning to 
friends for support, or reflecting on past experiences.  Neither the use of psychological 
services or prayer was mentioned as coping mechanisms.  Spirituality for Latinos was not 
specifically used as a source of coping but as a part of the sense of self and cultural 
identity.  Castellanos & Gloria (2008) encouraged college staff and counseling centers to 
focus on developing and caring for the inner identity of Latino students, therefore 
supporting the spiritual component of who they are and strengthening an inner support. 
Soet & Martin (2007) describe the lack of research on interventions for addressing 
spiritual concerns for college students.  The authors created two experiential groups of 
graduate level female students in exploring their spiritual identity.   The first group 
consisted of eight members and the second group consisted of six members, all of whom 
were in their early 20’s to mid 30’s.   The groups used discussion and specific exercises 
which included writing, art, and homework.  The exercises focused on promoting thought 
and discussion of the participants’ personal meanings of spirituality and of the themes 
which emerged from these exercises.  The themes that resulted from the analysis of data 
collected from these groups related to issues of integrating versus compartmentalizing 
spirituality, needing spiritual connections with others, tolerating uncertainty and struggle, 
interplay between spirituality and science, and loss and crisis which lead to spiritual 
awakening (Soet & Martin, 2007). 
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Johnson & Hayes (2003) conducted a study regarding the spiritual and religious 
concerns brought by college students who were and were not seeking assistance from 
their college counseling center.  The authors questioned 5472 college students through 
questionnaires, inventories, and surveys and found that 25% of them had distress about 
spiritual concerns.  They also found that those students who expressed religious and 
spiritual concerns were more likely to have distress about sexual concerns, relationships 
with peers, thoughts of being punished for their sins, and confusion about their beliefs 
and values (Johnson & Hayes, 2003). 
Spirituality with Art Therapy 
Art Therapy 
Definition and Description of Art Therapy 
AATA (http://www.arttherapy.org/aboutart.htm, para. 1-2) defines art therapy as:  
a mental health profession that uses the creative process of art making to improve 
and enhance the physical, mental and emotional well-being of individuals of all 
ages. It is based on the belief that the creative process involved in artistic self-
expression helps people to resolve conflicts and problems, develop interpersonal 
skills, manage behavior, reduce stress, increase self-esteem and self-awareness, 
and achieve insight.  Art therapy integrates the fields of human development, 
visual art (drawing, painting, sculpture, and other art forms), and the creative 
process with models of counseling and psychotherapy. 
Rubin (1999) describes art therapy as being true to both art and therapy.  A 
parallel process occurs; as the client makes meaning of their personal artistic creations, 
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they are simultaneously making meaning of their lives by bringing to consciousness what 
has been unconscious.   
There are specific advantages to art therapy (Wadeson, 1980).  Creating imagery 
allows for latent unconscious material to take form in a more authentic, less defended 
manner.  The spatial matrix allows a genuine expression of unconscious material because 
images can symbolize multiple concepts simultaneously as they exist in a non-linear 
dimension where content is not restricted by time or logic.  Communicating in images 
allows for content that is typically guarded in verbal expression to manifest in a less-
defended, tangible, objectified and metaphoric manner that allows for distance, insight 
and acceptance.  The permanence of the artwork greatly decreases the chances of non-
ownership of difficult material as well as allows for a visual review of growth in the 
therapeutic process.  Art therapy also increases creative and physical energy (Wadeson, 
1980).   
There is a spectrum in art therapy that ranges from art as therapy to art 
psychotherapy which is often presented as a dichotomous concept (Rubin, 1999; 
Wadeson, 1987).  Art therapy has multiple approaches, such as psychodynamic, 
humanistic, behavioral, cognitive, developmental, and spiritual (Rubin, 1999). 
Art Therapy with College Students 
 There is little research on the use of art therapy with college students.  In one 
study Phillips, Geller, & Ireland (1983) researched the usefulness of art therapy in a 
college counseling center with college students.  One goal of the study was to determine 
the usefulness of art therapy as a screening procedure.  The study consisted of 83 college 
students creating spontaneous drawings and participating in verbal clinical interviews as 
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part of the intake evaluation.  These drawings were statistically shown to be useful as a 
diagnostic tool in intake interviews at a college counseling center.  The length of time 
that college students spent in therapy related positively to the degree of disturbance as 
determined by both the drawings and the counselors notes (Phillips, Geller, & Ireland, 
1983).  
In another application of art therapy with college students, Franklin, Farrelly-
Hansen, Marek, Swan-Foster, & Wallingford (2000) reviewed the curriculum of 
transpersonal art therapy that is taught at Naropa University.  Farrelly-Hansen described 
transpersonal art therapy as  
… both a perspective and a path…It spurs us to be open to the reality of those 
non-ordinary states of consciousness described throughout the ages in the world 
wisdom traditions (spiritual systems) and to appreciate how the very discipline 
which has been our training, i.e. making art and entering into an authentic 
relationship with both its process and product, can provide access to some of 
those non-ordinary states wherein one’s consciousness and capacity for 
compassion and service undergo major transformations. (as cited by Franklin, 
Farrelly-Hansen, Marek, Swan-Foster, & Wallingford, 2000, p. 102)   
Some of the components of the curriculum of transpersonal art therapy at Naropa 
University include the use of warrior exams (peer supportive examinations which assess 
factual, integrative, and subjective information), group therapy, and the art studio with 
meditation (Franklin, Farrelly-Hansen, Marek, Swan-Foster, & Wallingford, 2000). 
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The Inherent Aspect of Spirituality in Art Therapy 
Wadeson (1987) states that “the art therapy process evokes imagery to foster the 
individual’s deeper connection with the universal” (p.293).  Farrelley-Hansen (2001) 
discusses the underlying presence of spirituality in art therapy describing “art making is 
inherently spiritual” (p. 17).  She reviews the history of a documented link between art 
and spirituality, noting that the Industrial Revolution brought about a split between 
spirituality and science as well as a split between spirituality and mainstream art.  Before 
the revolution art was a visual voice for spiritual truths and visions.  Of important 
influence was a Russian painter, Wassily Kandinsky, who believed that art was a means 
of spiritual growth for artists.  His concept of artist did not just include the European 
professional, but included creators of art from around the world, from children, from 
different time periods such as medieval and primitive art, from different modalities such 
as music and theatre, and from persons suffering from mental illness (Farrelly-Hansen, 
2001).   
Art therapy was founded during the same time period as transpersonal 
psychology.  Some art therapists who have incorporated transpersonal psychology in their 
practice have been Florence Cane, Joan Kellogg, Joseph Garai, Catherine Moon, Edith 
Wallace, Margaret Keyes, Nancy Chickerneo, Holly Feen-Calligan, Ellen Horovitz-
Darby, Cathy Malchiodi, Michael Franklin, Shaun McNiff, Pat Allen, Bruce Moon 
(Farrelly-Hansen, 2001), and Mimi Farrelly-Hansen (Allen, 2001).   
 Allen (2001) describes the open art studio process as a naturally spiritual 
experience.  The method of an open art studio usually occurs in a group setting and 
contains three primary components: 1) intention of the client being aware and open about 
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what they want to accomplish, 2) attention to art making, and 3) witness through writing 
and reading.  In this process, the therapist is a fellow traveler who witnesses the client’s 
journey.   The therapist makes art along side the group where comments about the art of 
other members are prohibited.  The process include art making for approximately 2 
hours, witnessing by writing down the individual dialogues between the image and the 
creator of the image, and sharing both the artwork and the writing with the group who 
silently gives support by being present (Allen, 2001).  The element of witnessing or 
listening in art making yield results similar to the results of spiritual practices such as 
being fully present, aware of self and others, fully utilizing one’s senses, cultivating a 
sense of awe, and belonging to a larger deeper presence (Farrelly-Hansen, 2001).  
“Drawing as art has from time immemorial on the human spirit, offers a most appealing 
avenue for authentic expressions of the soul” (Rubin, 1999, p. 170).   
Interventions of Art Therapy Addressing Spirituality 
 Interventions of the use of spirituality in art making have included art making as a 
type of meditation, being mindfully aware during art therapy, using relaxation techniques 
prior to art making, using art as prayer, creating from nature, and reengaging the senses.  
An additional technique is the use of art making as a vehicle for reconciliation as one 
develops an objective awareness, acceptance or forgiveness of difficult aspects of the self 
or of one’s behavior (Farrelly-Hansen, 2001).  The creation of the Belief Art Therapy 
Assessment (BATA) has been an intervention as well as the intervention of using 
phototherapy to explore mourning and loss is another intervention in spiritual art therapy 
(Horovitz, 2002).   Art therapy has also been used to address spirituality with those in 
substance abuse recovery and in pediatric art therapy (Chickerneo, 1993; Koepfer, 2000).  
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Art journaling is another intervention that is used as a prayer process where there is 
prayerful dialogue with the image as one creates art, gazes, and writes in the journal 
(Hieb, 2005).  
Art journaling, created by Marriane Hieb (2005), consists of supplying, settling, 
visualizing, posing the question, responding with art materials, gazing, writing, and 
noticing.  Supplying consists of getting desired art and journaling materials and a finding 
a suitable space.  Settling is the centering of oneself, perhaps using mindful relaxation, 
while visualizing occurs when one begins to use the imagination and allow images to 
form.  Posing the question could consist of “What are the elements that make up my life 
as it is today? [or] Through what elements of my life am I being called towards change or 
growth or healing?” (Hieb, 2005, p. 47).  The answer to the question is communicated 
through a response with art materials.  Gazing consists of looking at an image non-
judgmentally, perhaps noticing design elements.  Writing involves recording responses, 
answers to questions, insights, and/or more questions in a journal, and noticing allows 
one to be aware of the creative process without analyzing.  Art journaling can be used as 
a tool of spiritual devotion and as a means to deepen experiences such as scriptural 
prayer, centering prayer, or other personal spiritual experiences (Hieb, 2005). 
Chickerneo (1993) conducted a heuristic study that included the author and ten 
co-researchers who told the stories of their experience of spirituality through art making 
while in recovery from addiction. The ten co-researchers participated in seven weeks of 
individual art therapy with the author as well as a follow-up interview.  Chickerneo 
(1993) developed eleven themes from the data collected from art therapy sessions and 
interviews and formed them into narratives.  The themes consisted of identification and 
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acceptance of self, admission of powerlessness, personal meanings in art elements, life 
and feeling in process, God’s communicating through art, growing spirituality, childlike 
newness, clarity through making and/or processing art, knowledge of God and knowledge 
of self, and hope in the midst of darkness or peace (Chickerneo, 1993).   
 As a pediatric art therapist, Koepfer (2000) looked at the role of spirituality and 
religion on children’s physical healing from their perspective.  She offers three 
interdependent factors as interventions when working with pediatric art therapy (Koepfer, 
2000).  First, the therapist should be aware and understand the child’s cultural 
background.  Secondly, art therapists should be willing to engage subjectively with the 
child’s emerging spiritual belief system.  Lastly the art therapist should be willing to 
explore their own personal spiritual and religious beliefs in order to be effective 
(Koepfer, 2000).   
Horovitz (2002) developed the Belief Art Therapy Assessment (BATA) which 
she used with various populations such as clergy, emotionally disturbed children, and a 
woman with an eating disorder.  The BATA can be used to direct the course of treatment 
from the onset of treatment in adding a spiritual component to the initial assessment.  The 
understanding of a client’s spirituality could possibly expedite treatment.  The goal of the 
BATA was to assess one’s beliefs which impact one’s spirituality, family functioning and 
ethical practice.  In the BATA the administrator conducts a history interview where the 
history of person’s religious background is taken.  The first directive involves drawing, 
painting, or sculpting what God means to you or what you believe in if you are an 
atheist/agnostic.  There is a post-assessment period of questioning where the picture is 
explained by the participant, and there is an application of those explanations to the 
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participant’s life.  The second directive states “some people believe that there is an 
opposite of God.  If you believe there is an opposite force, could you also draw, paint, or 
sculpt the meaning of that” (Horovitz, 2002, p.32).  This directive is followed by a 
second follow-up assessment.   
Mandala 
Description and History of the Mandala 
 The work of Carl Jung (1961), particularly in his use of mandalas, has been 
instrumental to the development of the understanding of spirituality and art therapy 
(Allen, 2001).  The word mandala means a “magic circle or center in Sanskrit” (Slegelis, 
1987, p. 302).  According to Jung, “It became increasingly plain to me that the mandala is 
the center.  It is the exponent of all paths.  It is the path to the center, to individuation” 
(1961, p. 196).  After Jung’s split with Freud, he described being in a dark space where 
he confronted his unconscious.  He used drawing to work through difficult emotions.  
Part of his emergence from this dark space came from his creation of mandalas.  
While I was there, I sketched every morning in a notebook a small circular 
drawing, a mandala, which seemed to correspond to my inner situation at the 
time.  With the help of these drawings I could observe my psychic 
transformations from day to day. (Jung, 1961, p. 195) 
He stated that: 
The mandala is an archetypal image whose occurrence is attested throughout the 
ages.  It signifies the wholeness of self.  This circular image represents the 
wholeness of the psychic ground, or to put it in mythic terms, the divinity 
incarnate in man. (Jung, 1961, pp. 334-335) 
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Jung was the first psychotherapist to use the mandala, but it has existed in all 
cultures since ancient times (Slegelis, 1987).  The mandala has been used as a meditative 
tool especially in the Tibetan Buddhist religion and in Navaho traditions (Henderson, 
Rosen, & Mascaro, 2007).  Jung discovered the mandala in Switzerland from the dreams 
and spontaneous artwork created by his patients especially during times of chaos and 
confusion.  He also engaged in creating personal mandalas beginning in 1916.  Jung used 
mandalas in his treatment where patients created a spontaneous drawing within a circle.  
He thought of mandalas as visual representations of the psyche and considered the 
mandala as a universal archetype, “a visual symbol capable of being expressed by all 
people” (Slegelis, 1987, p. 302).  “He [Jung] said that the mandala was a symbol of the 
‘innermost god-like essence of man’.  Through the mandala, one can work to unite 
opposite forces in one’s life.” (Slegelis, 1987, p. 304).  Jung viewed mandalas as having a 
calming and centering effect on the one who creates or views it (Slegelis, 1987).  Jung 
used mandalas as a means of accessing the unconscious by interpreting the symbolism 
within the images that emerged.  Initially he would interpret his client’s mandalas and 
then encouraged his clients to do so, therefore using the mandala as a means of fostering 
autonomy from the therapist. 
Joan Kellogg, a pioneering art therapist in the United States, was another 
proponent of mandalas.  Kellogg started working with mandalas in 1969, and used nine 
years of data on mandalas to develop her method of classification by color and design 
and her developmental cycle called, the Great Round (Bruscia, Shultis, & Dennery, 
2007).  Kellogg’s theory of the Great Round consisted of 12 stages of consciousness in 
the color and design elements of mandalas.   More specifically, these archetypal stages 
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are called: Stage 0. The White Void, Stage 1. The Void, Stage 2. Bliss, Stage 3. 
Labyrinth/Spiral, Stage 4. Beginning, Stage 5. The Target, Stage 6. Paradoxical 
Split/Dragon Fight, Stage 7. Squaring of the Circle, Stage 8. The Functioning Ego, Stage 
9. Crystallization, Stage 10. Gates of Death, Stage 11. Fragmentation and, Stage 12. 
Transcendental Ecstasy (Fincher, 1991).  Beyond these 12 stages, Kellogg also identified 
a 13th stage which she called Stage Zero which represents the transcendence of the 
personal (as cited in Farrelly-Hansen, 2001).  It is the place between end and beginning 
of cycle that is the attainment of God consciousness and is typically in the center of the 
mandala (Fincher, 1991).   
The Mandala Assessment Research Institute (MARI) Card Test is a projective 
preference test of mandalas founded on Joan Kellogg’s research on mandalas and her 
theory of the Great Round.  Joan Kellogg worked with Stanislav Grof to create the MARI 
Card Test.  In the MARI Card Test clients freely draw a mandala and then pick 6 
mandala designs from 39 choices and colors from 40 choices that are appealing and are 
seen as projections of their stage in consciousness (Bruscia, Shultis, & Dennery, 2007).  
Art therapist, Phyllis Frame later added the component of having a client pick their least 
preffered design card and color and then pick a second color that would make the design 
more desirable.  This addition seemed to yield important information about denial or 
repression (Bruscia, Shultis, & Dennery, 2007).  The results helped “channel creative 
energies, but also they gave clues that assisted treatment planning, and as treatment 
progressed, provided maps of the illness and recovery journey” (Farrelly-Hansen, 2001, 
p. 152).  When considering the results of the MARI Card Test it is important to realize 
that: 
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 An individual, therefore, as evidenced by his or her design and color 
 choices on the test, may be operating within several states or stages of the 
 Great Round at one time, and may be functioning at different 
 developmental levels, depending on the life issues or tasks of greatest  
 concern at the time.  Moreover, throughout the life span, an individual 
 may traverse the Great Round several times, to accomplish different 
 developmental milestones and tasks, from conception to birth to death. 
 (Bruscia, Shultis, & Dennery, 2007, p. 390). 
The mandala has been used in art therapy as a self-journaling tool, as a projection 
of group dynamics, and with various populations such as psychiatric, school and geriatric 
settings (Slegelis, 1987).  It has also been used by Margaret Keyes as an intervention with 
couples where couples created a mandala together as a tool for alternative dialogue 
(Slegelis, 1987). 
Mandalas may also be attempts to illustrate a particular spiritual realization…it is 
clear what a rich and meaningful tradition the mandala has for human beings as a 
method of orientation, a spiritual practice, and a connection to the cosmic rhythms 
of the universe. (Fincher, 1991, p. 13, 16) 
Stress Reduction and Healing Aspects of the Mandala 
Mandalas have also been used to reduce stress and promote relaxation.  To test 
this theory, Slegelis (1987) conducted a study to see if there is a measurable difference 
between artwork created in a circle or in a square by looking at the angles in lines drawn.  
Angular lines were contrasted to curvilinear lines in order to determine the affective state 
of the participant, such as being angry with angular lines or relaxed with curved lines.  
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Community college students between the ages of 18 and 25 randomly received either a 
circle or square to draw on for two minutes with a pen.  The results showed that there 
were significantly less angles drawn in the circular pictures than in the square pictures.  
Thus drawings created in a circular form such as the mandala are associated with more 
positive affect such as relaxation rather than negative affect such as anger.  The results 
affirmed previous research that stated that mandalas were calming and relaxing.  Other 
observations were that faces were drawn in the circles (Slegelis, 1987).   
 Henderson, Rosen, & Mascaro (2007) conducted a mixed method study with the 
goal of examining the effects of processing traumatic events through the creation of 
mandalas by persons with Post Traumatic Stress Disorder (PTSD).  Mandala was defined 
in this study as a “circular design that is thought to promote psychological healing and 
integration when created by an individual” (Henderson, Rosen, & Mascaro, 2007, 
paragraph 5).  Thirty six college students between the ages of 18 and 23 and having 
PTSD were randomly assigned to either an experimental or control group.  The 
experimental group drew mandalas of representations or feelings related to their trauma 
for 20 minutes in three consecutive sessions, while the control group drew a still life 
object for the same amount of time.  All of the participants took pre and post tests of the 
following surveys: the Beck Depression Inventory, the State-Trait Anxiety Inventory, the 
Spirituality Meaning Scale, and the Pennebaker Inventory of Limbic Languidness.  The 
post tests were given immediately after the last drawing session and at a one month 
follow up when the symbolic meaning of each mandala was written down in a 
questionnaire by the experimental group.  The results showed a significant decrease in 
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self reported symptoms in the experimental group that created mandalas (Henderson, 
Rosen, & Mascaro, 2007). 
 Curry & Kasser (2005) conducted a quantitative study on the effectiveness of 
specific art making tasks to reduce anxiety.  The study was based on Belchamber’s theory 
of coloring therapy (as cited in Curry & Kasser, 2005) which is a combination of 
elements of art therapy and meditation.  The participants consisted of 84 college students 
between the ages of 18-22 whom were given the State Anxiety Inventory as a pre-and 
post survey.  The participants were randomly assigned to three groups after anxiety was 
induced: The mandala group, plaid group, and free-form group where they were asked to 
color for 20 minutes.  The mandala and plaid groups received papers with structured 
design and the free form group received a blank sheet of paper. The results showed that 
the free form group’s level of anxiety did not decrease, but both the mandala and plaid 
group’s level of anxiety decreased to levels lower than their baseline from the pre survey.  
There was no significant difference between the mandala and plaid group.  “Belchamber 
recommends that individuals color mandalas, which are symmetrical figures that have 
long been used as meditative objects in spiritual traditions” (Curry & Kasser, 2005, p. 
81). 
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CHAPTER III: METHODOLOGY 
 
Design 
The purpose of this phenomenological study was to explore college students’ 
lived experience of spirituality as expressed through the artistic creation of a mandala.  A 
phenomenological design was chosen for this study in order to explore the essence of the 
phenomenon of communicating ones understanding of spirituality through art making.  A 
phenomenological study is a qualitative research design that investigates the lived 
experience of the participants being researched (Mertens, 2005).   
Location 
 This study was conducted in a conference room in the Bellet Building at Drexel 
University’s Center City campus.   
Time Period for the Study 
 The time allotment for this study was from the time of IRB approval until 
November 2009. 
Enrollment Information 
 This study was designed to recruit five healthy adult university student 
participants, but only three were enrolled. The age range of these participants was from 
18-35 years of age.  There were not any limitations in regards to the gender, ethnic, 
racial, or socio-economic status of the participants.  
Participant Type 
 The participants were healthy adult volunteers, ages 18– 35, who were students at 
Drexel University.    
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Participant Source 
 The participants were students at Drexel University—Main Campus, Center City 
Campus, and Queen Lane Campus. 
Recruitment 
The recruitment process was as follows: 
1. A flyer announcing the research study was posted at approved locations on the  
Drexel University Center City Campus, Drexel University Main Campus, and 
Queen Lane Campus (See Appendix A) 
2.   The flyer described the title, purpose and procedure of the research study which 
was open to students of Drexel University.  The flyer also listed the inclusion and 
exclusion criteria, the method of volunteering, and the inducement of $20 for their 
participation. 
3. A contact telephone number for the co-investigator was listed for potential 
participants to communicate their desire to volunteer for the study.  Once 
interested, the participants called and expressed their interest to participate in the 
study.  The co-investigator responded to the call using a telephone script 
(Appendix B) in which she reviewed the purpose, procedures, and inclusion 
criteria of the study.  A self-selection process was employed in which potential 
participants determined if they met the inclusion criteria.  The co-investigator 
asked if the caller had read the flyer and had determined if they met the inclusion 
criteria.  The co-investigator specifically asked the participant to respond with yes 
or no answers to the questions about criteria. 
 
65 
4. Once the participant confirmed that they met the inclusion criteria and agreed to 
participate, the co-investigator scheduled a time to meet with the participant to 
obtain the informed consent and collect the data. If the participant stated that they 
did not meet the inclusion criteria and/or decided not to participate, they were 
thanked for calling. 
5. The first five participants to respond, meet the criteria, sign the informed consent, 
and complete the study were to be enrolled in the study.  The recruitment process 
ended once either five participants completed the study or one month passed, and 
the flyers posted on the three campuses of Drexel University were taken down. 
Participant Inclusion Criteria 
• Individual was a Drexel University student as an undergraduate or graduate 
student and had attended Drexel for at least one year. This criterion is 
included in order to minimize risk.  Students who have completed at least one 
academic year are less likely to have serious mental health diagnoses and are 
therefore are at a lower psychological risk. 
• Individual was between the ages of 18-35. 
• Individual could physically use art materials to create a mandala 
Participant Exclusion Criteria 
• Individual was a student enrolled in the Hahnemann Creative Arts in Therapy 
Program. 
• Individual was a member of the faculty or staff of Drexel University 
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Investigational Methods and Procedures 
Instrumentation 
Mandala Drawing: An art therapy task in which participants were directed to create a 
mandala that described their spirituality.  A mandala is a circle in which images are 
created and these images often reflect the inner self of the person creating them.  In 
some cultures the making of mandalas is a spiritual process (Johnson, 1988; Jung, 
1972).  It helps to calm and center the person creating them (Duffy, 1998) and is used 
as a mirror into the unconscious processes that reflect the psychological and 
emotional state of the person (Farrelly-Hansen, 2001).  In this study, the mandala was 
used by the participants as a tool to reflect their understanding of their spirituality.  
Kellogg systematically organized and categorized mandalas identifying twelve stages 
of consciousness seen in the images (Farrelly-Hansen, 2001).  Stage One is the Void, 
Stage Two is Bliss, Stage Three is the Labyrinth or spiral, Stage Four is the 
Beginning, Stage Five is the Target, and Stage Six is the Dragon Fight.  Stage Seven 
is the Squaring of the circle, Stage Eight is the Functioning Ego, Stage Nine is 
Crystallization, Stage Ten is the Gates of Death, Stage Eleven is Fragmentation, and 
Stage Twelve is Transcendent Ecstasy (Fincher, 1991).  The center of the mandala, 
Stage Zero, is considered to be the transcendent space where one looks at their true 
self (Farrelly-Hansen, 2001).   
Open ended Responsive Interview:   
An open ended responsive interview is a data collection format used in 
phenomenological research in which the researcher asks the participant about their in-
depth lived experience of the phenomenon being studied.  The interview has pre-
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determined objectives and examples of broad based questions that ensure adherence 
to the boundaries of the study and phenomenon being studied.  The structure of the 
interview, beyond the initial broad-based questions, includes follow-up probative 
questions that are formulated in response to the participant’s answers. The goal of the 
probative questions is to collect in-depth data about the participant’s lived experience.  
In this study, specific predetermined objectives which explore the participant’s 
artistic experience of communicating their spirituality were the focus of the interview.  
Each objective has a broad based question and subsequent suggested probative 
questions as outlined in the interview guide (See Appendix C).  
Data Collection 
The data was collected in one session.  The session included: Informed Consent, for a 
maximum of 30 minutes; Art Making, for a maximum of 30 minutes; Intermission and 
Epoche, for a maximum of 10 minutes; and the Open Ended Responsive Interview, for a 
maximum of 45 minutes.  Approximately one month after data collection, once 
preliminary data analysis was gathered, a Validation Interview occurred via telephone 
call and lasted for a maximum of 20 minutes. 
Data Collection One: Informed Consent (30 minutes) 
During the informed consent portion of the session, the co-investigator discussed 
and reviewed informed consent with the participant.  The co-investigator confirmed that 
the participant wanted to voluntarily take part in the study.  She reviewed the purpose and 
procedures of the study, the rights of the participant, requirements such as the time and 
energy expected of the participant, and how confidentiality would be preserved.  The 
procedures consisted of the mandala drawing and an audio taped open ended responsive 
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interview.  The co-investigator then reviewed the informed consent form (Appendix D) 
with the participant.   
The participant was informed about the confidentiality measures for the study, 
including the storage and destruction of the data.  All data collected in the study was 
identified with a participant identification number.  The participant's name, telephone 
number and participant ID number were initially collected (Appendix E) for purposes of 
contacting them for the validation interview.   This was the only document that linked the 
ID number with the participant's name and was stored in a locked secure cabinet in the 
Hahnemann Creative Arts in Therapy offices at Drexel University until the completion of 
the study, at which time it was shredded. The artwork, the audio tape recordings, and the 
transcriptions of the audio tapes, marked with the participant identification number, were 
also stored in a locked secure cabinet in the Hahnemann Creative Arts in Therapy offices 
at Drexel University.  The artwork was either returned, if the participant requested it, or 
was shredded at the conclusion of the study.  The participant was informed that digital 
photographic reproductions of the artwork were to be included in the master’s thesis of 
the researcher.  The audio tapes were erased, cut, and discarded at the conclusion of the 
study.  
Following the explanation about the informed consent procedure, the participant 
was asked to repeat, in his/her own words, the purpose, procedure and confidentiality 
measures in the study to ensure their comprehension.   Each participant had an 
opportunity to ask the co-investigator questions about the study.  Upon expressing a 
verbal understanding of the study and agreeing to participate, the participant was asked to 
sign two copies of the consent form.  One copy was given to the participant and the other 
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was stored in a locked secured file in the Hahnemann Creative Arts in Therapy program 
offices at Drexel University.   
Data Collection Two: Art Making (30 minutes) 
 During the second portion of the session, the art data was collected as the 
participant created a mandala drawing.  The materials were 12” X 18” white paper with a 
pre-drawn black circle centered on the page, pencils, crayons, markers, oil pastels, glue, 
stencils, and collage magazine pictures.  The co-investigator stated, “You have thirty 
minutes for the art making portion of this study.  Please use the circle on the paper and 
create images that might represent your ideas about spirituality inside the circle.” 
 Data Collection Three: Intermission and Epoche (10 minutes) 
 During the third portion of this session, the participant had the opportunity to take 
a 10 minute break.  The co-investigator stated “You have 10 minutes now to take a break 
where you can use the restroom or stretch your legs if needed.”  The co-investigator used 
the time to engage in the epoche process where she set aside preconceptions and prepared 
herself to be open to the originality and uniqueness of the data to be collected in the 
interview. 
Data Collection Four:  Open Ended Responsive Interview (45 minutes) 
  In the open-ended responsive interview the co-investigator briefly told the 
participant that, “This will be an audio-taped discussion where you will have an 
opportunity to talk about your experience of making a mandala about your spirituality.  
We have forty five minutes for this interview.”  The interview consisted of objectives, 
broad based questions and probative questions formatted in an interview guide (See 
Appendix C) for purposes of data collection.  Due to the nature of an open ended 
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responsive interview, some of the broad based questions are pre-determined, however the 
probative questions are not pre-determined since the questions are posed in response to 
the participants’ answers to the broad based questions. The goal of the interview using 
this method was to probe the depth of the experience regarding the phenomenon under 
investigation in the research study. The objectives provided the boundaries for the 
interview, to assure that questions did not address any material outside of the purpose of 
the study. 
The interview objectives and broad based questions were the following: 
1. To identify the images in the participant’s artwork. 
• Can you tell me about the image you have created? 
2. To articulate the meaning of the images in the participant’s drawing. 
• What are some things that come to your mind when you look at 
your imagery or think of ________ (name of previously identified 
objects in the imagery)? 
• Can you tell a story about your image? 
3. To understand the how the participant’s imagery is reflective of their spirituality. 
• Can you describe your thinking in choosing the images to reflect your 
spirituality? 
• What was it like to create the mandala? 
4. To understand the participant’s definition of spirituality. 
• How does this image reflect your definition of spirituality? 
• How does this image reflect the role of spirituality in your every day 
life?  
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The last five minutes of the interview were used to debrief about the data 
collection experience.  The co-investigator answered any questions that the participant 
had.  The co-investigator also reminded the participant that they would be contacted in 
approximately one month for a validation interview.   
At the end of the interview, each participant received a monetary compensation 
for their participation from the co-investigator.   The monetary compensation varied 
depending on the extent that the participant chose to complete the data collection.  If 
participants chose to stop or were asked to withdraw after completing the informed 
consent, they received $ 5.  If participants chose to stop or were asked to withdraw after 
completing the informed consent and the art making portion of the study, they received 
$10.  If the participant completed all of the data collection including the informed 
consent, art making, and open ended responsive interview, they received $20. 
Data Collection Five: Validation Interview (20 minutes) 
In this interview, the co-investigator telephoned the participant to review the 
resulting themes from the study and verified that the results concurred with the 
participant’s experience.  The participant had a chance to validate and/or clarify 
information regarding their experience 
Data Analysis 
Data analysis was conducted using phenomenological methods for data analysis.  
This included the epoche process, phenomenological reduction, imaginative variation, 
structural synthesis, and composite analysis.   
The epoche process involved setting aside preconceptions and any cultural biases 
that the researcher may have had.  Moustakas (1994) states that “this way of perceiving 
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life calls for looking, noticing, becoming aware, without imposing our prejudgment on 
what we see, think, imagine, or feel” (p. 86).  In this process the co-investigator 
considered any established thoughts or opinions that she had regarding the study, set 
them aside, and looked to the data to formulate fresh thoughts and to discuss the results. 
Phenomenological reduction involved transcription of the interview, bracketing, 
horizonalizing, creating meaning units and textural descriptions.  The co-investigator 
transcribed the dialogue from the audio taped interviews into Microsoft Word.  She 
bracketed the data by identifying statements that align with the purpose of the study.  The 
bracketing process involved a grouping of the data into brackets that focused on the 
research topic and question (Moustakas, 1994).  The horizonalization of the data involved 
looking again at the data, giving equal value to it, and then deleting portions that overlap, 
were repetitive, or were not related to the research topic (Moustakas, 1994).  The co-
investigator then horizonalized the data pertaining to the artistic communication of 
spirituality by clustering the statements into meaning units or clusters and assigning each 
unit equal value.  Finally, textural descriptions incorporating all meaning units were 
written in narrative form. 
The imaginative variation involved developing an understanding of the 
underlying themes that contribute to the phenomena and describing them (Moustakas, 
1994).  Imaginative variation “enables the researcher to derive structural themes from the 
textural descriptions that have been obtained through Phenomenological Reduction” 
(Moustakas, 1994, p. 99).  In imaginative variation the phenomenon, as described and 
analyzed, is placed in a different context through the writing of a story.  This process of 
creating an imaginative story assisted the co-investigator in viewing the phenomenon 
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from a different perspective and allowed her to revise the meaning units and themes 
heretofore identified. 
The structural synthesis involved creating a unified essence of the phenomena 
based on the emerging and underlying themes.  The co-investigator wrote a summative 
description about the final themes that emerged once she had integrated the textural and 
structural descriptions (Moustakas, 1994). The result of this final process was the 
identification of the essential structures of the phenomenon as experienced by the 
participants.  The data analysis procedures described herein were done for each 
participant’s data.  
 Once the data were analyzed for each participant, the researcher did a composite 
analysis of all of the participants’ resulting data.  This composite analysis gave a set of 
unified themes regarding the phenomena of the college student’s spirituality as expressed 
artistically. 
Operational Definitions 
In this study the following terms were defined as:  
1. Spirituality: “the process of growing the intrinsic human capacity for self-
transcendence, in which the self is embedded in something greater than the self, 
including the sacred…the search for connectedness, meaning, purpose, and 
contribution” (Benson , Roehlkepartain, & Rude, 2003, p. 207).  
2. Mandala: “magic circle…symbol of the center, the goal or the self as psychic 
totality; self-representation of a psychic process of centering” (Jung, 1961, p. 
396).   
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Possible Risks and Discomforts to Subjects 
 The risks in this study were considered to be minimal.   Creating artwork when 
one is not used to doing so and thinking about spiritual issues may raise some minor 
anxiety.  
Special Precautions to Minimize Risks or Hazards 
 The risk to participants was considered minimal.  Participation in the study was 
voluntary and participants were reminded that they had a choice to withdraw from the 
study at any time for any reason. The nature of the art process used in the data collection 
was designed to minimize anxiety since it offered a range of materials to be used, some 
of which, like the collage pictures and stencils, provided a sense of structure and support 
that may have decreased art making anxiety.  In art therapy theory, structuring the art 
process by specific paper size, pre-drawn images, and art materials can reduce anxiety.  
Another precaution for the risk of participant anxiety was the one year requirement of 
enrollment at Drexel.  Students who have completed at least one academic year are less 
likely to have serious mental health diagnoses and will most likely be able to tolerate 
normal anxiety. In the event that a participant may have become uncharacteristically and 
excessively anxious in response to the data collection, the co-investigator would 
recommend that they seek support from Drexel University’s Student Counseling Center.  
On the Center City Campus, the Student Counseling Center is located on the third floor 
of the Bellet Building and the contact number is 215-762-7625.  On the Main Campus, 
the Student Counseling Center is located at 201 Creese Student Center Building and the 
contact number is 215-895-1415.  
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CHAPTER IV: RESULTS 
Overview 
 The major findings in this study are represented by the composite essential 
structures of the participants’ experience expressing their spirituality to answer the 
research question: What is the lived experience of college students as they explore their 
understanding of spirituality and express their spirituality artistically?  The essential 
structures were as follows:  1) Represented in each participant’s mandala, was a personal 
progression along a spiritual spectrum of development that moved away from an 
experience of religion towards an experience of spirituality; 2) The participants 
experienced the elements of stress and struggle in their spirituality which was represented 
in specific images in their mandala; 3) The creation and explanation of the mandalas 
served as a means of recognizing the participants’ individuation process from their 
family’s religious ideals; and 4) As the participants verbally expounded on the image 
they created in the mandala, unexpected underlying meanings were discovered through 
the use of narrative, memory, and metaphor.  A phenomenological approach was used to 
explore the lived experiences of each participant. 
Participants 
 The study was initially designed for five participants.  The recruitment process 
lasted for one month.  In that time five volunteers contacted the co-investigator, but only 
three completed the data collection successfully.  Of the two volunteers that did not 
participate, one did not meet the criteria as she was still in the creative arts in therapy 
program and although the other volunteer met the criteria, she cancelled her appointment. 
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There were three participants who enrolled in the study.  One participant was male and 
Caucasian, and the other two were female and African American. 
Data Collection 
 The co-investigator met with two of the participants for approximately an hour 
and a half and with the other participant for approximately 45 minutes.  After reviewing 
and signing the informed consent forms, the participants engaged in the art making 
process and created a mandala of their understanding of spirituality (see Figures 1, 2, and 
3 included at the end of this chapter).  They were offered a ten minute break, after which 
they engaged in an audio taped open ended responsive interview. 
Data Analysis 
 The data collected in this study was analyzed using the phenomenological 
approach.  The data analysis started with the epoche process, and continued with 
phenomenological reduction.  The phenomenological reduction included transcribing and 
bracketing the interviews, horizonalizing the bracketed data, formulating meaning units, 
and writing textural descriptions for each participant.  The imaginative variation followed 
the phenomenological reduction and involved creating a story based on the interview and 
subsequent meaning units in order to obtain a different perspective on the participants’ 
experience and to revise the meaning units.  Next a structural synthesis was formulated 
which involved developing essential structures for each participant.  The data analysis 
ended with the composite analysis which followed all of the previous aforementioned 
steps as applied to all three of the participant’s experiences as one (Moustakas, 1994). 
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Presentation of Qualitative Data 
 The data for each participant will be presented followed by the data for all three 
participants in the composite analysis.  The data presented begins with a table of the 
meaning units with corresponding statements, continues with the textural descriptions, 
the imaginative variation, the table of the revised meaning units, and concludes with the 
structural synthesis. 
Participant #1 
Table 1 
Meaning Units, Participant #1 
Meaning Unit Participant’s Statements
I was raised with one belief that is my 
framework upon which everything else is 
based 
• Christian and like all of my 
viewpoints [are] from that basis  
• that was just how I was raised 
• Christian is what I identify myself 
as, but I don’t prescribe like any 
sort of religion  
• I just started…with the cross, that 
was like my framework with like 
everything that’s coming out is like 
from that framework.  
• There are certain things that I can’t 
explain why I believe them, I just 
believe them and I know it was 
because I was taught that and you 
know whatever and that’s the way I 
believe.   
• Cause this is my very like 
Protestant sort of like view 
I am open minded to other beliefs because 
they are equally as right as my belief 
 
 
 
 
 
 
 
• other interpretations are equally as 
right as mine.   
• There’s definitely no scientific way 
to prove that mine’s right and theirs 
is wrong and vice versa. 
• I think the best that you can do is to 
pick the best one, that there’s no 
perfect one.   
• So obviously what they believe 
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can’t be that wrong or that bad.   
• It has to be like a certain element of 
truth in it.   
• Even if you don’t completely 
prescribe to it, you sort of 
understand why they think that is or 
see how it is right for them. 
• You have your radicals off to the 
side and it’s easy to point to them 
and be like this is what they all 
believe in, but it’s actually quite the 
opposite.   
Religions are basically the same, and all 
have something wrong with them 
• There’s this whole thing, especially 
like right now between Christianity 
and Islam, and if you look at it, it’s 
like the same thing. 
• I don’t see how I could say that’s 
definitely wrong when 10 of the 
basic principles are essentially the 
same. 
• The details are really different.   
• I think all of them have something 
that’s wrong,  
• Cause even like now, I met and I 
talked with people who were 
Muslims but then I go over there 
and became really good friends 
with people who are Muslim, but 
then you really see that there is not 
much difference.   
Living in a more diverse area broadened 
my experience of spirituality 
• I mean like school didn’t really 
[have] anything to do with it 
[broadening of spirituality]  
• just like moving from coming from 
a like very small white middle class 
town to Philadelphia where you 
have the total gamut of the social 
realm.   
• I’m used to being around other 
people and you’re learning a little 
more about their origins.     
• Just also where I’m from, I mean 
there may be more now, but when I 
was growing up there weren’t any 
Jewish people or certainly were not 
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any Islamic people, let alone 
Buddhist or Hindi or anything else.  
• But then you come down here and 
then you meet people and learn that 
these people are pretty cool.   
• But, I mean, yeah, going abroad 
definitely changed [my spirituality].  
Religion is a prescribed set of rules and is 
the opposite of spirituality which can be 
done however you want 
• Religion I guess in its definition has 
to be a prescribed set of rules and a 
way of doing things.   
• You have to do this, this, and this, 
or if you don’t do it this way then 
its not it. 
• and spirituality is the opposite.   
• But spirituality, you can do 
however you want.   
• You can love people however you 
want, you can forgive people 
however you want, be charitable to 
people however you want.   
• And, I mean there is some cross 
over because like the church you’re 
supposed to give 10 % or whatever 
but also you can be charitable in 
other ways.   
• Like if you put you know 
spirituality...you can give 
somebody $10 and give them some 
food and talk to them and be a 
friend.   
• But I think that’s the problem with 
religion because it is written down 
and it is prescribed.   
• And so some can say like oh no, 
you do this differently and I don’t 
like you because of it.   
• Whereas like spirituality, you can’t 
tell how people love you, you can’t 
tell why they love you, you can’t 
tell why they believe what they 
believe.   
• You can’t fight somebody because 
their spirituality is different.   
• You can maybe not like them, not 
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associate with them, not agree with 
them but you couldn’t convert like 
millions of people to fight them 
because of it. 
 
 
 
 
You have to believe in something and have 
faith in something knowing that what is 
meant to happen will happen 
• I knew I was to spiritually believe 
in something  
• I don’t believe that anyone can 
believe in nothing.   
• When you believe in nothing, then 
there is no point in life.   
• You know so, if you can’t even 
believe in morals, that you can be 
better than today, then why would 
you even live, like there is no point. 
• I don’t believe they [atheists] are 
[atheists] 
• At the very basic, you have to 
believe in nature and Darwin or 
something,  
• you have to believe that there’s 
some sort of a process,  
• Like this whole big bang  
• I’m not a scientician or physicist or 
whatever,  
• I know that the possibility of the 
right amount of random space dust, 
with the right amount of carbon and 
the right amount of pressure and 
heat so like to explode and then for 
all that to happen and then to be 
like another completely perfect 
collection of all these other random 
particles to make life on earth,  
• I guess I don’t have the right 
number, but I am sure it almost 
statistically impossible.   
• Cause, I believe if you try to force 
anything [your destiny] to happen it 
will never happen,  
• but if you trust and believe, you 
know in whatever you believe in, 
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like this God, that it will work out.   
• You just have to have the… I guess 
what faith is,  
• the faith that if you let it go, then it 
will happen  
• Even if that’s not what you want to 
happen then, you know, you were 
misguided and what was supposed 
to happen will always happen 
I believe in God as my higher power • Why I have to believe that there’s 
some, like I wrote here, greater or 
larger power. 
• that’s like the thing that grounds me 
the most that I know that there’s 
something bigger 
• like God like Christianity that’s like 
my view, that may not be right, but 
I know that there is something 
bigger, there just has to be.   
Spirituality involves a freedom from 
material things 
• like just free yourself from 
encumbrances,  
• like worrying about money 
worrying about you know whether 
or not you have the nicest car.   
• That’s sort of like diversions from 
what life is supposed to be about 
Forgiveness goes hand in hand with love 
which allows you to be charitable 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
•  Because I wrote right here: love, 
forgiveness you know like charity  
• helping out those people who are 
less fortunate than you.  
• Um, not necessarily because they’re 
less fortunate but just because 
they’re people too.   
• Oh, so the heart is just love  
• love of money is certainly not 
something good, but I guess love of 
money can be better than love of 
nothing.   
• you have to love something 
otherwise there really is no other 
point in life if you don’t.   
• Yeah exactly [loving] something 
outside of yourself.   
• And loving yourself certainly isn’t, 
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mean, I guess it’s a love of 
something but it’s not cause you’re 
gonna fail, you’re gonna get old and 
get wrinkly or whatever.   
• So but then the forgive just goes 
along with love.  
•  You can’t forgive if you never love 
either.   
• In order to truly love you have to 
forgive mistakes that are like you 
know if people hurt you, you have 
to forgive them.   
• Or less, I guess maybe it wasn’t 
love in the first place maybe it was 
something else. 
• It depends on the person a lot.   
• Some people never forgive and I 
find that really sad, You can love 
somebody and then they hurt you 
and you forgive them but you still 
love them, but it is not the same as 
before.   
• So, I guess forgiveness is all about 
yeah not being bitter.   
• I feel like that [bitterness] will 
destroy you. 
I’m a big believer in the Golden Rule • And then, I guess with the Golden 
Rule, it’s just I am a big believer in 
just be nice to people, 
• like just do unto others as you 
would want them to do unto you.   
• I don’t see the reason to be real 
nasty to people. 
• If we could all be nice, this would 
be a way better place to live in. 
Laying down your burdens and 
surrendering your worries frees you up to 
be happy 
• And then I drew this picture um, 
not a good drawing, so like 
surrender.   
• he’s supposed to be like 
surrendering.  
• Like laying down like his sword or 
his burden 
• when you sort of like let things go 
and stop worrying about certain 
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things, that that frees you up to be 
to be happy 
• Which is the end result…to be 
purely happy 
Acceptance of other people and of the 
consequences of your actions is part of my 
spirituality 
• I guess acceptance cause I mean it’s 
like surrendering, 
•  like accepting the outcome,  
• but also like accepting other people  
• I also mean that you pay for your 
mistakes.   
• So like you have a certain period of 
time in which…[you] should be 
helped and then a certain period of 
time in which …[you] accept and 
deal with it. 
You should try to improve from past 
mistakes 
• you know and then just improve,  
• again if you’re not trying to 
improve, then what is the point of 
living?   
• You know like if the world was 
going to be the exact same way 
tomorrow as it was today, then 
what’s the point? 
• [If] you can’t learn from your 
mistakes and try to grow better, 
then I think you’ve lost. 
Inner beauty as seen in the wisdom of 
elders is more valuable than outer beauty 
as seen physically in youth 
 
• Oh, equals just think of like too 
young, too old,  
• again we’re in a culture or a society 
where young, youth and beauty is 
what’s accepted and that’s what’s 
valued.  
• But, in my experience, I learn so 
much more from older people, you 
know like, 50, 60, 70’s.   
• You know and like they’re opinions 
are so much more valid.   
• I really enjoy talking to them,  
• but like in our society they [elders] 
would never be put on, it would be 
like what’s the opinion of a like 25 
year old. 
• So, I guess you could be like, 
outwardly beautiful, but inwardly 
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ugly 
• You know you could be you know 
like a Tyra Banks or Heidi Klum or 
Cindy Crawford, but inside you 
could hate everybody and be an 
ugly person  
• at that point it doesn’t matter what 
you look like outside because again 
you’ve lost 
The negative side of spirituality includes 
war and the punishment of being a greedy 
or hateful person 
• I feel a lot of people are like when 
they think of spirituality they think 
it’s all positive.   
• Like I’ll be a good person and go to 
heaven, like I’m happy, but there is 
also the other side. 
• I had to express because like the 
greedy, if [you] have hate in your 
heart, you know then that’s your 
punishment then and there.  
• [punishment’s] not the continuance 
of your being of your soul or 
however you view it.  
• Uh, well I mean war is obviously 
bad and it just goes along with 
acceptance 
• obviously these killing sprees, 
killing people certainly isn’t the 
way to go, but at the same time I 
also think that some wars are 
justified.   
• Like obviously I don’t think anyone 
would argue that World War II was 
unjustified.   
• You know so when there’s gross 
oppression, unfortunately you know 
sometimes one way to stop it is to 
[pause] take a life of somebody 
else,  
• but I think that end is justified.  
There is a struggle in spirituality as you 
strive to achieve the ideal that leads to the 
strengthening of your character 
 
 
 
• Cause it’s pretty easy, to not do the 
really bad things.   
• I mean driving on the Schuylkill 
definitely tries my want to not want 
to be like vulgar or hate people.   
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• I guess trying to get to the ideal is 
really hard, like almost impossible.  
• But that’s the nature of it 
• And I don’t think anybody ever gets 
to the perfect.   
• Which is the other reason why I 
wrote forgiveness  
• in the end you have to like trust and 
believe in God or whoever you 
believe is the ultimate power is 
going to somehow grant you some 
sort of forgiveness.   
• Um, I guess it depends on the day  
• I mean I guess it’s like struggle.    
• But, like struggle, is like it’s what 
defines a person,  
• You know like how you react to a 
person or to trials or tribulations or 
negative points in your life, like 
that’s your true character.   
• If you never had to worry or never 
had to deal with any sort of you 
know bad defense or bad emotions 
or anything then obviously it would 
be so easy to just be happy and be 
nice to everybody.   
• But it’s, it’s that being able to walk 
you know out of, out of  your job 
when you got fired, you know if 
you just got fired you know and 
walk to your car and there’s 
somebody there that doesn’t have a 
dime and you can still give them 
like $5 so they can go eat.   
• Or the ability when your house 
burns down and you’re standing 
outside to give somebody who’s 
colder then you are, your jacket.   
• That’s what it’s all about, and you 
never find that out until you go 
through it. 
• And the struggling really, really 
sucks you know for the most part,  
• but it’s [struggle] kind of like 
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college.   
• If you could just have a college 
degree, then why would have one?   
But, some people don’t get it because 
they can’t get through that process to 
have the end result.   
There is a need for purity in yourself and in 
the church 
• I wrote purity for a couple of 
reasons first.  
• just try to be pure in yourself 
• also purity in this case in the church 
cause that’s like the established 
religion,  
• but like I said I was in Europe 
there’s all these lavish cathedrals, 
very beautiful 
• they were all built and founded on 
like false ideas 
• they were built using like 
indulgence money, like when 
people tried to buy their way out of 
purgatory.   
• Like it’s dirty money and the 
church itself wasn’t pure.   
• you know we have priest and 
bishops ruling other people and 
controlling 
People only have a certain allotted time 
here on earth 
• I think you have a set period of time 
on earth in order to reach where you 
need to.  
• And then at that point if you die, 
and a certain part of you lives on, 
but you’ll never come back and get 
a re-do.   
• Once you die, like that’s, that’s 
where you’re stuck.   
• You know, like if you get on the 
turnpike with 12 gallons of gas and 
drive and once you run out gas then 
that’s where you are.   
• So it’s you may get 10 years, you 
may get 30, you may get a 100, you 
don’t know,  
Heaven and hell are unique to everyone 
 
• so obviously heaven is the ultimate 
goal.   
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• Hopefully it’s good enough to go to 
heaven, nirvana, so your soul can 
live on or maybe not. 
• Um, [the maybe not is] like 
damnation, hell, suffering  
• Like sometimes I think hell on earth 
is like stuck in my 4 hour night 
class for my whole life. 
• Like I believe that hell is seriously 
different for everybody.   
• So like to hell to a greedy person, 
they have to hand out money to you 
know people they don’t know.   
• Or heaven for somebody might be 
sitting by a creek somewhere under 
a tree.   
• I don’t think there’s an exact 
prescribed heaven or hell.   
• When you get there you’ll know 
and when you’re not there, you’ll 
definitely know. 
• I really think heaven is serene,  
• at least my version of it is like 
laying at the beach or under a tree, 
water that would be awesome. 
• how heaven is different for every 
person.   
• But like, that was like his version of 
heaven was just being like a loved 
house dog.   
• Yeah cause I mean that was his… 
Just having people all around that 
wanted to be and hang out with 
you…and like they love you 
The power of the butterfly metaphor and 
the cycle of its transformation 
 
 
 
 
 
 
 
 
 
• but I think my favorite thing and I 
think that made me the most 
insightful was like the butterfly 
• so I wrote purity and I was trying to 
find something pure within the 
pictures and I found the butterfly 
• then that led me to write transform 
as well.   
• Cause like the butterfly it starts out 
as ugly  
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• and it actually start out as uh, 
mischievous you know eating 
everything 
• the voracious appetite stripping 
trees of leaves and all that kind of 
stuff,  
• but then it goes through a 
transformation and I think that’s 
people too, at least I feel that’s how 
people should be.   
• It’s human nature to be greedy  
• to you know if somebody has 
something if you’re strong enough 
to beat them up and take it,  
• that’s human nature and you know 
then you’re ugly like that 
• so you transform and in our case 
unfortunately [you] can’t really 
outwardly see it.   
• You know, with the butterfly its 
pretty dramatic like when they do 
transform,  
• but for people they transform on the 
inside, but I think it represents the 
same thing. 
• I think it’s a continual process,  
• I mean I don’t think you can do one 
thing and then transform.   
• I think you have to try and work at 
it  
• you’re not just gonna be like “oh 
yeah I’m just gonna like transform’ 
cause I know it’s gonna happen.   
• And you’re gonna you’re gonna 
fail,  
• you know like 2 steps forward and 
1 back, and 2 steps forward and 1 
back,  
• but like that’s again a continual 
improvement.   
• Like you don’t you may not I guess 
there really is no like definition of 
transformation of a person  
• but you can certainly transform 
 
89 
Meaning Unit Participant’s Statements
from being greedy and envious and 
deceitful to being a pious person 
who is charitable and uh loves their 
neighbor and that kind of stuff. 
• its [butterfly] almost like the perfect 
image you could have had.   
• I mean I really like my butterfly 
theme, I really like it 
The story I created is one of spiritual 
transformation 
•  Probably, ‘Circle of 
Transformation’ [as the title].   
• this is where we all begin [sin and 
vice] 
• you know it’s like I said the 
butterfly,  
• we’re all sort of like ugly and 
greedy and wanting all the leaves 
you know  
• then we sort of progress through 
this sort of free yourself and start to 
surrender to like your higher power 
or to whatever you believe in  
• then you realize that you’re not 
perfect and have to work at 
improving.  
• You know and then acceptance:   
• if you’re not perfect obviously 
nobody else is perfect so accepting 
people for who they are and like 
their flaws and good points and 
everything.   
• And I think you can’t move on into 
the other half until like this is taken 
care of.   
• Cause like obviously if you’re still 
greedy then you are not going to be 
charitable.   
• You know cause why should I give 
you five dollars, that’s my 5 dollars 
to buy one more latte with it. 
• Because if you only love on the 
basis of physical beauty and marry 
them, then when you get to 45, 50 
then you have a problem.   
• So then when you can love people 
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for who they are, accept them then 
you can forgive them  
• once you reach the whole love and 
forgiveness and being able to be 
hurt and then forgive people for it, 
um, I don’t know maybe that is the 
transformation.   
• Maybe that’s the point, maybe at 
first forgiveness is like the cocoon.   
• So maybe the first time when you 
are seriously hurt and you forgive 
somebody, that’s when you go into 
the cocoon and come back out.   
Spirituality in my everyday life starts at 
different points, but always strives to get 
back to my  ideals of loving and forgiving 
• Um I think it [the image] would 
reflect it [everyday life] just 
because like the top section here is 
the end goal.   
• Somedays I start the day here, and 
some days I start the day here, but 
it’s always I guess at the end of the 
day it’s always trying to get back 
around to the top. 
• I guess everyday life is just I try to 
love, I try to forgive, and I 
definitely try not to go like here 
[left side with negative aspects]. 
I chose words and images that reflected 
how I felt today, but my mandala would 
look different depending on the 
circumstances I experienced prior to 
creating it 
• These images, I just picked words 
that have connection…that 
associated with how I felt. 
• I mean there are definitely things in 
here that I believe that I didn’t put 
in here for lack of time.   
• You don’t have a mental list of 
what is spiritual  
• but the more I think of it and work 
at it and then as things happen to 
you then, it brings back how you 
feel on certain things.   
• So like at any one time I guess it 
[mandala] could be really different 
like how you are depending on your 
current state.   
• So like, I’m sure in 10 years it will 
be different  
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• I’m sure also if like I had just won 
like 100 dollars this would be 
different too.   
• And I would probably be way more 
happy and probably wouldn’t have 
thought of the bad things.   
• You know and then obviously if 
something traumatic had just 
happened to you then like I could 
only think of the bad things. 
• there was like some sort of 
nervousness cause I didn’t know 
what, you know about what to do or 
what to write, and as you can see I 
am not really artistically talented.   
• I drew the cross first  
• I just sort of like you know went on 
from that. 
• I drew the sun originally to 
represent my higher power.  But 
then, I was going to write Golden 
Rule so I figured [to put it in there]. 
• I don’t think you can ever 
completely spiritually identify who 
you are in like describing 
somebody.   
• But I think yeah it does in a lot of 
respects [reflect his spirituality]  
I would have gone outside the circle, 
placing my core beliefs inside and the 
experiences that life has brought on the 
outside 
• If I could have went outside I would 
have,  
• this [inside circle] is how I was 
raised  
• and this [outside circle] is what 
other experiences life has brought. 
• Then there are other things that I 
see that could definitely be right or 
wrong, 
• it doesn’t matter, you know they’re 
equally just as acceptable as what I 
believe  
• its just that they were brought up in 
a separate framework, a separate 
environment.  
• Then there are other things, things I 
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have learned through traveling and 
being in Philadelphia and things 
like that.   
• But, that wouldn’t necessarily 
belong in my core circle,  
• but definitely [it would] be part of 
how I view the world.   
• I guess the process I go through to 
decide what’s right or wrong or 
moral or unmoral [would be outside 
my] focus point. 
Creating my mandala was surprising as I 
found that subconsciously I structured my 
images to flow in a circle that reflects my 
perspective of spiritual transformation 
• but then again and I didn’t really 
think to express that until now, 
• I was kind of surprised.   
• Cause I put this here pretty early, 
and then like without even thinking 
I wrote like sort of like the bad side 
here 
• I stopped writing and looked at it 
and was like okay yeah that actually 
just kind of like happened  
• it wasn’t planned but I guess maybe 
it is kind of like a pattern you know 
in order to free yourself you have to 
like surrender and accept.   
• So yeah maybe subconsciously 
there is like a certain flow to it. 
• And like I never would have picked 
that out by myself.   
• I would have never thought of the 
butterfly to be perfect to sort of 
represent how I feel people or like 
for an analogy of human life.   
• Yeah, so that worked out really 
well.   
• And I didn’t mean it to be a circle 
and all that, it’s sort of just how it 
sort of progressed. 
• Um, it [creating the mandala] was 
different than I thought  
• It [creating the mandala] was 
actually much more well I guess 
impactful and like sort of 
intellectual and made me think 
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more than I thought it would. 
• This was good, because I like these 
sort of like deep philosophical kind 
of like discussions.  And you don’t 
really have these that often. 
 
Textural Description 
 The experience of Participant #1 was divided into the following meaning units 
that will be expounded upon in the textural description below: 1) I was raised with one 
belief that is my framework upon which everything else is based, 2) I am open minded to 
other beliefs because they are equally as right as my belief, 3) Religions are basically the 
same, and all have something wrong with them, 4) Living in a more diverse area 
broadened my experience of spirituality, 5) Religion is a prescribed set of rules and is the 
opposite of spirituality which can be done however you want, 6) You have to believe in 
something and have faith in something knowing that what is meant to happen will 
happen, 7) I believe in God as my higher power, 8) Spirituality involves a freedom from 
material things, 9) Forgiveness goes hand in hand with love which allows you to be 
charitable, 10) I’m a big believer in the Golden Rule, 11) Laying down your burdens and 
surrendering your worries frees you up to be happy, 12) Acceptance of other people and 
of the consequences of your actions is part of my spirituality, 13) You should try to 
improve from past mistakes, 14) Inner beauty as seen in the wisdom of elders is more 
valuable than outer beauty as seen physically in youth, 15) The negative side of 
spirituality includes war and the punishment of being a greedy or hateful person, 16) 
There is a struggle in spirituality as you strive to achieve the ideal that leads to the 
strengthening of your character, 17) There is a need for purity in yourself and in the 
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church, 18) People only have a certain allotted time here on earth, 19) Heaven and hell 
are unique to everyone, 20) The power of the butterfly metaphor and the cycle of its 
transformation, 21) The story I created in one of spiritual transformation, 22) Spirituality 
in my everyday life starts at different points, but always strives to get back to my  ideals 
of loving and forgiving, 23) I chose words and images that reflected how I felt today, but 
my mandala would look different depending on the circumstances I experienced prior to 
creating it, 24) I would have gone outside the circle, placing my core beliefs inside and 
the experiences that life has brought on the outside, and 25) Creating my mandala was 
surprising as I found that subconsciously I structured my images to flow in a circle that 
reflects my perspective of spiritual transformation.  
 The experience of spirituality as elicited through the mandala was initially based 
upon P1’s views of spirituality from the “framework” of Christianity.  He identified 
himself as “Christian” which was how he was “raised,” but did not feel that he prescribed 
to “any sort of religion.”  He was open minded to other spiritual beliefs being “equally as 
right” as his belief.  When considering other people’s spirituality, he felt that "even if you 
don’t completely prescribe to it, you sort of understand why they think that is or see how 
it is right for them.”  P1 felt that “there is not much difference” between religions and that 
“the basic principles are essentially the same.”  While he felt that Christianity and Islam 
are “like the same thing,” he did express that what is different is really “the details.”  The 
broadening of P1’s spiritual understanding spurred from “moving” from a “very small” 
Christian community where there were not “any Jewish people…any Islamic people, let 
alone Buddhist or Hindi or anything else.”  His move to a city where there was a “total 
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gamut of the social realm” and “going abroad” experience were catalyst to learning “that 
these people are pretty cool” and “what they believe can’t be that wrong or that bad.”    
 P1 believed that “spirituality is the opposite” of religion.  He described religion as 
being a “prescribed set of rules and a way of doing things” whereas with spirituality “you 
can do however you want.”  He did acknowledge “some crossover” between religion and 
spirituality especially when it came to giving and being “charitable.”  P1 felt that in 
regards to religion, that if people believe “differently”, they may not be liked “because of 
it.”  Whereas with spirituality, no one can “tell people [how to] love” or “why [to] love” 
or “why they believe what they believe.” 
 P1 understood the necessity “to spiritually believe in something” and felt that no 
one could “believe in nothing.”  He believed that atheists did not exist and that “at the 
very basic, you have to believe in nature and Darwin or something.”  He considered the 
“whole big bang” theory and felt that it was “almost statistically impossible” to have 
happened on its own.  P1 thought that you have to have “faith” and “trust and believe…in 
whatever you believe in, like this God.”  Part of faith for P1 was the concept of not trying 
“to force anything”, but being able to “let it go” and knowing that “what was supposed to 
happen will always happen.”  P1’s belief in a “greater or larger power” in “God”, in 
“something bigger” “grounds” him.  He felt that material things serve as “diversions from 
what life is supposed to be about” which is why it was important to “free yourself from 
encumbrances.” And while the “love of money is certainly not something good”, love of 
something is “better than love of nothing.”  P1 felt that “you have to love something 
otherwise there really is no other point in life.”  Forgiveness goes right “along with love” 
in that “in order to truly love, you have to forgive…or maybe it wasn’t love in the first 
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place.”  Love and forgiveness also goes with charity and helping the “less 
fortunate…because they’re people too.”  P1 is a “big believer” in the “Golden Rule” and 
being “nice to people” by doing “unto others as you would want them to do unto you.” 
 P1 believed that “surrendering” and letting “things go…frees you up to be 
happy.”  To him, “the end result [was] to be purely happy.”  Acceptance is “like 
surrendering” in that you accept “the outcome”, “other people”, and you “accept and 
deal” with having to “pay for your mistakes.”  Stemming from acceptance is the idea of 
trying to “improve” because if “you can’t learn from your mistakes and try to grow 
better, then…you’ve lost.” 
 P1 expressed the preference of inner beauty that can be seen especially in “older 
people.”  He compares “society’s” value of “youth and beauty” as what is “accepted” to 
the idea that one can be “outwardly beautiful, but inwardly ugly.”  If you “hate 
everybody” then you could be considered “an ugly person” despite how beautiful you are 
on the outside.  Just as beauty can have two sides, spirituality also two sides.  “There is 
also the other side” to the outlook that spirituality is “all positive.”  There is 
“punishment” for being “greedy” and having “hate in your heart.”  There are also wars, 
some of which are “justified” because “one way to stop” “gross oppression” “is to take a 
life of somebody else.”  In such cases the “end is justified.”  Realistically, for P1, 
spirituality can be a “struggle” because “trying to get to the ideal is really hard, like 
almost impossible”.  The fact that nobody “gets to the perfect” is another “reason” for 
“forgiveness”, “trust” and the belief that “the ultimate power” will “grant…forgiveness.”  
Yet, P1 felt that struggle is also “what defines a person” in that a person’s “true 
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character” is how that person reacts to “trials, or tribulations, or negative points” in life.  
The struggle “really sucks…for the most part” when going “through it.” 
 P1 expressed the importance of being “pure in yourself” especially in light of the 
impurity of “the church” that “wasn’t pure.”  The church and “established religion” was 
“built and founded on false ideas” since “dirty money” and “indulgence” was used to 
build “lavish cathedrals” as “people tried to buy their way out of purgatory.” 
 P1 believed that “you have a set period of time on earth.”  When “you die” 
“you’ll never come back and get a re-do” on earth, but “a certain part of you lives on.”  
He believed that there is a heaven and hell, which are both “different for everybody.”  
“Heaven is the ultimate goal” but there is not an “exact prescribed heaven or hell.”  P1 
imagined heaven as being “serene” and thought that “when you get there you’ll know and 
when you’re not there, you’ll definitely know.” 
 In his search for “something pure”, P1 found the image of the butterfly, which 
made him the “most insightful.”  The “outward” “transformation” of the butterfly that 
begins as something “ugly” and “mischievous” parallels the “inside” transformation that 
he felt “people” should have.  He thought that the human transformation is “a continual 
process” “like two steps forward and one back” working towards “continual 
improvement.”  As P1 described the story of his mandala, he continued to be inspired by 
the butterfly, titling it “Circle of Transformation.”  He explained that humans start as 
“ugly and greedy”, start to “free” themselves through “surrender” to a “higher power” 
striving to “improve” and accept imperfection.  Being “charitable” leads to loving 
“people for who they are” accepting them and forgiving them.  “Forgiveness is like the 
cocoon” and when you are able to “forgive” after being “seriously hurt” “that’s when you 
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go into the cocoon and come back out.”  In his “everyday life” P1 tries to “love”, 
“forgive”, to stay away from greed, envy, hate, sin and vice.  His “end goal” was to get 
back to the place of purity and transformation. 
 In creating the mandala, P1 “picked words that [had] connection”.  He felt that 
there were things that he “didn’t put in here for lack of time.”  What was reflected in the 
mandala “could be really different…depending on your current state.”  If something 
wonderful or “traumatic” happened before creating the mandala, then he would have 
included or excluded “the bad things.”  He felt that “in ten years” it would have been 
“different.”  P1 did express that he would have wanted to go “outside” the pre-drawn 
circle.  On the inside of the mandala he would have represented how he was “raised.” On 
the outside of the mandala he would have represented “other experiences that life has 
brought” including his travels, “being in Philadelphia”, and his moral decision making 
process.  These experiences are all part of how he “view[s] the world”, but “wouldn’t 
necessarily belong in [his] core circle.”  P1 was “surprised” by his artwork in how the 
artwork and story “kind of just happened.”  He thought that “maybe subconsciously there 
[was] a certain flow” to the mandala.  He “didn’t mean” the flow of the story “to be a 
circle”, but that was how “it sort of progressed.”  P1 continued to be impressed by the 
butterfly.  He had “never thought of the butterfly to be perfect…for an analogy of human 
life.”  Overall, P1 felt that creating the mandala was “impactful”, “intellectual” and made 
him “think more than [he] thought it would.” 
Imaginative Variation 
 Not long ago, there was a busy little working bee named Theoreo who lived in a 
beehive in the rural lands of Keystone.  Theoreo was the only son of his hard working 
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parents who taught him above all, to follow the Golden Honey Rule: treat other bees as 
you would like to be treated.  He valued this lesson, but was soon frustrated by the 
corrupt politics of the religious framework in his beehive.  The senior bees were crooked 
bees with impure morals.  They had a love of honey that made them greedy, taking dirty 
honey to sway the Queen Bee into making decisions in their favor.  They were also 
hateful to anyone who opposed them and never forgave a bee that crossed them.  Luckily 
for Theoreo, he did not have to deal with them for long.  He was coming of age to go on 
the grand journey to seek The Great Sunflower.  For all the bees believed in The Great 
Sunflower and sought to learn the mighty lessons of the Ten Petals: 1) Believe in The 
Great Sunflower, 2) Be free from material things such as honey and honey combs, 3) 
Love, 4) Forgive, 5) Be charitable, 6) Follow the Golden Honey Rule, 7) Surrender, 8) 
Attain acceptance, 9) Try to improve, and 10) Have inner bee beauty. 
 Theoreo excitedly left his beehive for the first time in search for The Great 
Sunflower.  He was amazed by the vast world outside of his beehive and could not wait 
to meet someone who could tell him where to find The Great Sunflower.  Not long after 
he left his beehive, he noticed an ugly caterpillar below him.  The fat caterpillar was 
voraciously eating, stripping trees of their leaves and at that moment was stuck on a 
branch.  The caterpillar called out to the bee to help him, but the bee turned his head and 
thought, “Why would I help that non-flying insect that is far from beautiful and 
mischievously eats everything.  She wouldn’t be able to help me out with directions to 
The Great Sunflower, so why should I help her.”  He reasoned, “From now on I will only 
seek advice from flying insects on my journey.”  Theoreo flew away leaving the 
caterpillar helpless.   
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 As he continued flying he noticed signs for The Metropolitan Garden and decided 
to follow them, because surely if The Great Sunflower was anywhere, it would be there.  
As he entered The Metropolitan Garden, he saw many different flying insects.  Intrigued 
by the differences in wings and bodies, Theoreo happily determined to make as many 
new friends as he could.  He met a group of flying insects that were similarly on coming 
of age journeys, but were seeking different flowers.  They soon had a friendly debate 
about their visions of heaven.  Hindia, a lightening bug, was searching for The Great 
Tulip and believed that heaven was a night sky filled with stars.  Bud, a ladybug, was in 
search for The Great Daisy and believed he would come back to earth as an eagle.  
Hamed, a wasp, sought The Supreme Rose and believed that heaven was full of bean 
pies.  Sciento, a fly, was searching for The Great Gardenia and believed heaven was a big 
picnic left unattended to feast on.  Lastly, he met Christa, a dragonfly, who sought The 
Grand Lily and believed that in heaven she would join the multitudes of fairies that sang 
praises to The Grand Lily.  Theoreo shared that for him heaven would be a serene place 
under a tree with lots of flowers and his new friends embraced his view.   
He found that each of his new friends had a unique expectation of heaven, vastly 
different beliefs and were open-minded to differing perspectives.  They did not just 
follow prescribed rules, but had freedom in how they lived out their beliefs.  After a long 
conversation, Theoreo thought to himself, “How similar all our journeys are” and he too 
embraced the mindset of open-mindedness of other journeys.  He decided to surrender his 
initial theory that only his belief is correct and was inspired to accept other insects.  He 
thought about his treatment of the caterpillar at the beginning of his journey and felt it all 
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the more urgent to get to The Great Sunflower to ask for forgiveness because now he was 
resolved to accept the consequences of past and present actions.   
It was getting late, so Theoreo decided to check into The Fern Motel.  He met the 
concierge who happened to be a slug named Atheas and had a most interesting 
conversation with him.  Atheas outspokenly shared that he did not believe in any great 
flower or plant.  Atheas was jaded by the lack of charity, lack of self-improvement, and 
lack of love that he witnessed all the time from insects on their so called journey.  To 
Atheas, there was no point in believing and he proceeded to ridicule Thereo by calling the 
bee stupid, naïve, and hypocritical.  Theoreo was quite frustrated.  He so wanted to live 
up to Atheas’ claims and buzz him off, but he had just determined to be more accepting 
of others.  Indeed he felt it was a hard struggle to return to his ideal goal and thus love 
and forgive the slug.  Now, more than ever, Theoreo needed guidance from The Great 
Sunflower and he planned to leave the motel at dawn to both continue his search and get 
away from Atheas. 
At the morning’s light, Theoreo set out to continue his journey, but was delayed 
by the sight of a beautiful, almost seemingly pure and perfect butterfly.  He inquired after 
her and found out that she was newly introduced to the community as Metamorphia.  
Theoreo just had to speak with her because she was so captivating.  He thought, “Only 
The Great Sunflower or something of it’s equal could have created her.  Maybe she might 
know where to direct me.”  He invited her to The Dew Drop Café for a cup of Morning 
Dew, and to his surprise she graciously shared an amazing testimony.  Metamorphia had 
met him before.  She was the caterpillar preparing to enter her chrysalis who was stuck 
and asked him for help.  Strangely enough, instead of being angry, she thanked Theoreo.  
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He was amazed and shamed at the same time.  The very ideal he was striving to live, was 
being displayed before him in the humble character of Metamorphia.  He had to ask her 
how she was able to make the change from that caterpillar to the exquisite beauty before 
him, for he marveled at both her outer and inner beauty.  She simply explained that he 
was instrumental in her change.  In the moment that Theoreo passed over her, she forgave 
him for not helping her.  The chrysalis began to form the minute she showed forgiveness.  
Metamorphia believed that The Great Sunflower was waiting for her to learn The Great 
Petal of Forgiveness before transforming her.   
Theoreo was in shock.  Not only was Metamorphia phenomenal, but she was the 
first insect that he had met who also believed in The Great Sunflower.  He figured that he 
must be close to finding The Great Sunflower, if Metamorphia had just been transformed.  
Theoreo asked her if The Great Sunflower would change him in the same way.  She 
replied, “There’s only one way to know, I’ll take you there so you can ask yourself.”  As 
they left the café, Theoreo was filled with thanks and excitement in coming to the end of 
his journey.  He found himself to be shocked for a second time that day when 
Metamorphia led him away from The Metropolitan Garden and back to the rural land of 
his beehive.  He could not believe that The Great Sunflower was in his homeland the 
entire time.   
Upon approaching The Great Sunflower, Theoreo was engulfed in a brilliant light 
and was greeted with the words, “I’ve been expecting you Theoreo.”  Immediately he felt 
both a sense of awe and sense of familiarity while in the presence of The Great 
Sunflower.  Theoreo softly asked first for forgiveness for his initial treatment of 
Metamorphia and asked second if he too could be changed.  The Great Sunflower 
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lovingly explained that Theoreo’s transformation would not be an outwardly change, but 
an inwardly one.  Theoreo’s change would be continual as he shares the lessons of this 
quest with others whom he will meet in times to come, for Theoreo was just at the 
beginning of his amazing journey.   
Revision of Meaning Units 
Table 2 
Revised Meaning Units, Participant #1 
Revised Meaning Units: Participant 1 
• The spiritual journey is an educational one that is universal for those who seek it 
• Life experiences provide opportunities for one’s values and ideals to grow 
• The core belief that one is raised with can be a source of purpose throughout life 
•  As you come to understand other people’s beliefs, your understanding of 
spirituality broadens and you become more open minded and accepting 
• Religions are more similar than different 
• Religion is a prescribed set of rules that is outwardly seen, where spirituality is 
the opposite in that it is an inward unique process of change 
• Belief in something and faith in that something is a requirement of spirituality 
• There is an interplay between love and forgiveness 
• The negative side of spirituality includes war and the punishment of being a 
greedy or hateful person 
• There is a struggle in spirituality as you strive to achieve the ideal that leads to 
the strengthening of your character 
• Heaven and hell are unique to everyone 
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• The cycle of spiritual transformation 
• The butterfly metaphor and the goal of transformation 
• Spirituality is a continual process 
• Creating the mandala sparked an affect of surprise when unconscious content 
manifested with the realization that the flow in the circle reflected the 
participant’s perspective of spiritual transformation  
 
Structural Synthesis 
 The essential structures that were identified for Participant #1 were the following:  
(a) Life experiences provide opportunities for spirituality to broaden as one’s values and 
ideals grow, (b) there is a struggle in spirituality as one strives to achieve the ideal that 
leads to the strengthening of one’s character, (c) the butterfly’s transformation parallels 
spiritual transformation, (d) the spiritual journey is continuous, educational, and unique 
for each person, and (e) unconscious content is revealed in the discussion of the artwork 
and is found to be meaningful.  
 The first essential structure is that life experiences provide opportunities for 
spirituality to broaden as one’s values and ideals grow.  P1 stated that he was raised in a 
small rural town that was predominately Christian.  When he moved into a metropolitan 
area with diverse people, he was exposed to the diversity of assorted religions.  During 
this time he began to understand that there was a difference between religion and 
spirituality, that many religions were the same, and that he could be grounded in his 
Christianity while at the same time be open minded to varying beliefs.  His experiences in 
Philadelphia and abroad afforded him the opportunity to meet and relate to people from 
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different spiritual backgrounds.  His understanding of spirituality grew from following 
the prescribed rules of one religion to embracing the similarities and differences of 
people’s distinctive inner belief in a higher power. 
 The second essential structure is that there is a struggle in spirituality as one 
strives to achieve the ideal that leads to the strengthening of one’s character.  P1 stressed 
the duality of both the positive and negative sides of spirituality.  The negative side 
consisted of envy, greed, sin and punishment.  Whereas the positive side consisted of 
love, forgiveness, charity, surrender, the golden rule, acceptance, and transformation.  He 
considered the struggle in spirituality being present in the attempt to attain the positive 
side of spirituality or the ideal.  From P1’s perspective, no one ever becomes perfect, but 
life is about the striving towards perfection.  He believed that struggle is a natural part of 
this striving and builds the character of those who are involved. 
 The third essential structure is that the butterfly’s transformation parallels spiritual 
transformation.  P1 was very impressed by the metaphor of the butterfly and its 
transformation.  He stated that as the butterfly begins as mischievous, greedy, and ugly so 
too do humans begin as being spiritually ugly and greedy.  He conceptualized the 
spiritual cocoon as being the act of forgiveness.  P1 felt that the idea of forgiveness was 
tied to the idea of love in that you cannot have one without the other.  The outward 
change of the butterfly from this ugly creature into a beautiful butterfly parallels the 
inward change of humans from spiritual ugliness to purity.  
 The fourth essential structure is that the spiritual journey is continuous, 
educational, and unique for each person.  P1 felt that the spiritual journey was one that 
begins as earthly and continues on as eternal.  His concept of spirituality was one where 
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the experience is different for each person.  In P1’s opinion, the eternal experience of 
both heaven and hell will be different for every person. 
 The fifth and final essential structure is that unconscious content is revealed in the 
discussion of the artwork and is found to be meaningful.  P1 thought that the process of 
creating a mandala of his spirituality was more insightful and intellectual than he 
expected.  He found that the image of the butterfly made a deep impression on him as a 
symbol of what spirituality meant to him.  He stated that the creation of his story within 
the images was subconsciously driven.  P1 seemed surprised by the final outcome of the 
interplay of the visual images in his mandala and his description of his mandala. 
 
Participant 2 
Table 3 
Meaning Units, Participant # 2 
Meaning Unit Participant’s Statements 
God’s protection of me is represented by 
the image of the camera which symbolizes 
God’s eye 
• So the camera was a pretty good 
indication of what I was trying to 
get across. 
• I think the camera’s important 
because I think that God’s always 
watching over me so that’s what the 
camera was for.   
• Yeah, they didn’t really have a big 
eye or anything.   
• When I think of God looking over 
me, I think of it as being peaceful as 
being protected and watched.   
• Now the camera, I guess I look at 
different, cause if I saw someone 
with a camera, “I’d be like why are 
you taking that picture?”   
• But, just imagine that [camera] 
being like God’s eye. 
• A camera like probably seems kind 
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Meaning Unit Participant’s Statements 
of intrusive, but it was a way of just 
showing that someone’s watching 
me.   
• More so protecting you than just 
watching you and snapping 
pictures.  
God guides my life • Navigate, I think God kind of 
guides your life.   
• I think you can pray for guidance 
and direction.  
• God navigates me.    
The cross represents Christianity and is a 
symbol of my spirituality throughout my 
spiritual growth 
• I am Christian.   
• mmm, I think the cross signifies 
Christianity.   
• Jesus died on a cross and that’s a 
representation of like what 
happened, 
• a reminder that he died on the cross 
for your sins. 
• And this [red cross] is kind of a 
new upgraded version of the cross.   
I used to be more religious, but I consider 
myself more spiritual as I focus on my 
relationship with God 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• Um I don’t consider myself 
religious as far as going to church 
everyday.   
• But, I do consider myself being 
spiritual  
• and I feel like I have a personal 
relationship with God which is the 
most important thing.   
• And then um one day I found my 
own peace with religion which 
gives me success which is fit for life 
and beyond.   
• Like this is the new um spirituality 
basically before it was more 
religion. 
• It kinds of awakens you, lifts your 
spirit and gives you hope. 
• Um, I think that instead of going to 
church more so as a routine, just 
kind of finding spirituality within 
[describing one day experience]. 
• Um, well I think it [spirituality] was 
there before, but I think I felt 
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pressure to go to church 5 days a 
week.  
•  I think that I just realize now that I 
can have a relationship with God 
without it being something that I 
have to do in church or something 
that I have to do 4 days a week or 
stuff like that. 
• Um, I think [new found spirituality] 
might have occurred probably right 
after college  
• because even during undergraduate 
I would go home I would still go to 
follow the routine that was 
expected.   
• Trying to find your own way, you 
know you live away from home so 
there’s not the same church home.  
• So it’s kind of no one’s expecting to 
see you at church on Sunday cause 
you don’t have a church home 
• Sometimes I watch church on TV, 
and not everyday though just 
occasionally.   
Attending church was a frequent ritual for 
my family as I grew up 
 
• So I put praise the lord on top 
because I think that’s important  
• When I see praise the lord, the way 
it’s written it seems like it came off 
of a church program.   
• And I went to church probably 
about um a million days a week.   
• No really we went to bible study on 
Wed. young people’s workshop on 
Friday, there was a program on 
Saturday and we would go on 
Sunday also.  
•  So we would go 4 days a week.   
• So maybe that’s what I think of like 
the church program kind of that was 
kind like how we started going all 
the time.   
Religion is a set routine whereas 
spirituality is an inner understanding of a 
higher power 
• I think religion is more so the 
routine.   
• I don’t think that anything is wrong 
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with that routine,  
• I mean if that’s what you need to 
stay spiritual, if that’s what you 
want then I think that’s fine.   
• But, I think spirituality is more 
within.   
• I think it’s [spirituality] your 
understanding of a higher power, 
but I think religion is a set routine 
of what you have to do to establish 
that.  
Prayer throughout the day is an important 
aspect of my spirituality 
• Well when I wake up in the 
morning, I try to say my prayers.   
• Just thank you for another day, 
protect me today, watch over me, 
help me do the right things and to 
make you proud.   
• that’s usually how the day starts.   
• it’s not usually like a time out 
maybe on your knees, it may just be 
in your mind. 
• and then throughout the day I may 
pray a little here or there or say 
thank you, you know for the small 
things that happen throughout the 
day.   
• even sometimes driving to school 
safely may be not so much a big 
deal, but today a cab almost ran 
over my foot (chuckle) but you 
have to say thank you cause that 
could have been a horrible 
situation.  
•  So I think that I talk to God more 
throughout the day probably now.   
• And, um at night it starts over, I 
pray again, I say thank you for 
bringing me through this day.   
• The night, I don’t know why 
sometimes I can’t remember to 
pray, but definitely every morning I 
wake up. 
• So, I try not to um make it so only 
when I need something do I pray.  
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• I do ask for things though.    
I try to be thankful for everything instead of 
praying only when I need something 
 
 
• I try not to do that [use or rely on 
spirituality more at specific times].   
• Um, I think I use to, especially 
when I was younger, to kind of like 
the Santa Claus God as like, oh I 
really want this today.   
• So that’s why I try to just be more 
thankful for what I do have on a 
daily basis.   
• I try to do small things throughout 
the day to thank him.   
• There are some days that I just say 
thank you for making it through 
today because the day could have 
been horrible.   
• Even when it’s bad, I just say thank 
you. 
• Yes [to theme of gratitude], because 
I just feel like a lot can happen 
throughout a day.   
• So I do try to be more thankful than 
try to be like oh you’re my Santa  
• But, I mean I do pray and ask for 
things, but I also just try to be 
thankful everyday and just be 
patient for what’s to come 
I have a reciprocal relationship with God • I also believe that God lifts yours 
spirits.  
•  I also think you can lift God’s 
spirit, if that’s possible.   
• I just mean by like praising him and 
stuff like that, so it goes both ways. 
My belief in God yields success and hope • I believe that um with God you’ll 
find success.   
• Um, I actually define success as 
meeting my goals.   
• I think success also relates to fit for 
life  
• So I think that’s success too, just 
doing what you’re supposed to do 
while you’re on earth, but making 
sure you know that this is a 
temporary place and um I think 
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working to achieve the goals after 
that which is some of the things I 
hope for.   
• At this point it’s making it through 
[graduate school] 
• I have a lot of hope for the future, 
that’s the bright hope. 
I can’t describe it, but I believe that there 
is another life beyond this one. 
• And I do think that when you have 
a belief in God, then it’s for life and 
even afterlife.   
• because I think um if you do what 
you’re supposed to do and you are 
thankful and you do believe in God, 
I do believe that there’s an afterlife 
and you’ll go to heaven.   
• I don’t know when you go [to 
heaven] 
• I, you know, I don’t have like a big 
description of what heaven is, but I 
just, I assume that it’s definitely the 
opposite of hell.   
• Don’t want to be burning for 
eternity.   
• You know, maybe I just have a 
kid’s view of heaven being like 
clouds and food to eat, I don’t 
know, or like you’re never hungry.  
• I imagine it’s going to be 
someplace that I like. 
• I just, you know, I just hope.  
In my happiness there is freedom •  And I believe that in general is 
happiness.   
• The dancers they just look happy 
and concentrating and they look um 
kind of free  
• and I do feel like having faith in 
God gives you some amount of 
‘relief’ like ‘release’, sorry I was 
‘relief’ cause this said get lifted. 
And I was thinking about that one.   
• Um, so yeah just kind of happiness, 
they’re concentrating but they are 
still very free. 
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I believe in spending one day at time 
although my days are busy 
• And then, I do believe in spending 
one day at a time, even though I fill 
my days with so much stuff that I’m 
always looking forward to 
tomorrow.   
• That’s not going in there [slow 
down magazine clipping] even 
though I probably should slow 
down, I don’t want that on my 
picture.    
I chose colors that represent aspects of my 
spirituality 
• This one [gray cross], maybe it’s 
just because of the color of it 
reminded me of maybe what would 
be on top of the church.   
• Well this cross [top] matched this 
praise the lord and then I saw the 
red cross and it matches all the red 
stuff.  It’s for color, I like color. 
• sun [the yellow] 
• Yes, I was hoping to make green, 
cause it’s my favorite color, but the 
green didn’t really come out. 
• But I do like yellow.   
• I like bright colors and I love water. 
• So that’s the background and plus I 
didn’t want any white spaces.   
Elements of nature such as the sun, water, 
and citrus fruits remind me of my 
spirituality 
• So, I like water and I like sun and I 
just kind of mixed the earth with 
water and sun together.   
• Oh, I think fruit of like, as citrus 
kind of rejuvenates you like 
“oop”[sound]  
• I don’t know lemon, lime, oranges 
kind of that citrus smell, kind of 
wakes you up. 
• Oh, that’d be water [landscape 
image]. 
I find spiritual serenity when I am by water 
or under the sun 
•  I think of spirituality as being 
calming.    
• For me walking on a sunny day is 
calming.   
• Being by water is always going to 
be calming, I think that’s pretty 
much for everyone.   
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• So, I just think it kind of gives you 
that same sense of serenity. 
My Spirituality as my title • I would call it: ‘My spirituality’, 
‘My life’,  
• I should call it ‘My Mandala’.  
• Maybe I’ll call it ‘My Spirituality’. 
The circular flow of my mandala starts and 
ends with God watching over me 
• Yeah [goes in a circular form], 
maybe it goes from here [praise the 
lord] or even from here [camera] 
and it still comes back here 
[camera]. 
• Yeah, I also think God watches 
over you in the beginning and in the 
end. 
• Yup, that’s a good way to put it [it 
starts and ends with God’s 
protection].  
I felt discomfort in the silence while I was 
creating my mandala 
• Have any other questions? 
• Do you have any questions? 
• Just the quiet [anxiety producing],  
• Yeah the quiet, it’s the closed door, 
thought we should just be talking. 
I was indecisive in determining when I was 
finished creating my mandala 
• Does everything have to fit inside 
here? 
• Do I want really anymore pictures? 
[long pause]   
• Actually I should put that on my 
page.   
• I haven’t decided if I want that 
there [get lifted] so I’m just going 
to leave it there for the time being. 
• That’s pretty much it.   
• Oh, I you know what, I think that I 
probably am never going to be 
done.  
• Like the more you look, the more 
you can just add and add and add. 
• I have a tendency to…[to keep 
working]   
• Yeah, yeah, but I’m, I’m done I 
think it looks good.  I’m happy. 
• Yeah, I don’t even actually want 
that [get lifted] on there.   
• I feel it’s complete already.   
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• It’s a bad habit to keep looking for 
something when you’re already 
done. 
• That’s true [maybe I’m not done], 
there has to be a cut off time.  
• Oh, okay, I’m done now, seriously.  
• No, really I am this time. 
• That [red cross] fits perfectly in this 
space, I’m done.  I’m done 
The artwork allowed me to better 
understand myself and my subconscious as 
I used colors and created a story from my 
mandala that made sense and reflected my 
spirituality  
 
 
• I think it all looks pretty good, I do 
want to keep it [artwork]. 
• The best I’ve done in a long time.   
• I think that um, I thought it was 
interesting when you said, tell a 
story.   
• I feel like that, I kind of made this 
and the story kind of came and 
made sense.  
• So maybe that was my 
subconscious working. 
• No, but I, I like it I think it, you 
know when you um look at it or 
write things down or give a picture 
of it, I think it’s easier for you to 
understand yourself and it gives 
your mind some clarity. 
• Oh, (laugh) yeah that wasn’t 
planned [using the colors blue and 
yellow which she was wearing].   
• can I keep it after you…[do 
analysis]? 
• Thank you, it’s my first art project 
in years and years and years 
 
Textural Description 
 The experience of Participant #2 was divided into the following meaning units 
that will be expounded upon in the textural description below: 1) God’s protection of me 
is represented by the image of the camera which symbolizes God’s eye, 2) God guides my 
life, 3) The cross represents Christianity and is a symbol of my spirituality throughout my 
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spiritual growth, 4) I used to be more religious, but I consider myself more spiritual as I 
focus on my relationship with God, 5) Attending church was a frequent ritual for my 
family as I grew up, 6) Religion is a set routine whereas spirituality is an inner 
understanding of a higher power, 7) Prayer throughout the day is an important aspect of 
my spirituality, 8) I try to be thankful for everything instead of praying only when I need 
something, 9) I have a reciprocal relationship with God, 10) My belief in God yields 
success and hope, 11) I can’t describe it, but I believe that there is another life beyond 
this one, 12) In my happiness there is freedom, 13) I believe in spending one day at time 
although my days are busy, 14) I chose colors that represent aspects of my spirituality, 
15) Elements of nature such as the sun, water, and citrus fruits remind me of my 
spirituality, 16) I find spiritual serenity when I am by water or under the sun, 17) My 
Spirituality as my title, 18) The circular flow of my mandala starts and ends with God 
watching over me, 19) I felt discomfort in the silence while I was creating my mandala, 
20) I was indecisive in determining when I was finished creating my mandala, and 
21) The artwork allowed me to better understand myself and my subconscious as I used 
colors and created a story from my mandala that made sense and reflected my 
spirituality. 
 The experience of spirituality as elicited through the mandala for P2 included her 
belief that “God watches over” her and she chose to represent this belief with the image 
of a “camera.”  She viewed “God looking over” her as “being peaceful, as being 
protected and watched.”  Although the camera “seems kind of intrusive” she chose to 
“imagine [it] being like God’s eye”, “more so protecting you than just watching you and 
snapping pictures.”  P2 felt that “God…guides your life” and that one “can pray for 
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guidance and direction.”  She felt that God “navigates” her.  As a “Christian”, she felt 
that the “cross signifies Christianity.”  The cross served as a “reminder” that Jesus “died 
on the cross for your sins.”  The red cross in particular represented a “new upgraded 
version of the cross” that aligns with her “new spirituality.” 
 P2 did not “consider [herself] religious”, but as “being spiritual” and having a 
“personal relationship with God, which is the most important thing.”  She experienced a 
spiritual change when “one day” she found a “peace with religion” and “found 
spirituality within.”  This “new spirituality” that she found “awakens you, lifts your spirit, 
and gives you hope.”  She felt that this spirituality “was there before”, but it was not until 
this change that she realized that she could have a “relationship with God without it being 
something that [she] had to do in church.”  Her spiritual change “occurred probably right 
after college” as she “lived away from home.”  P2 considers “prais[ing] the lord … [as] 
important” which reminds her of her experience of going to church “four days a week.”  
She considers religion as “more so a routine” that is not “wrong”, “if that’s what you 
need to stay spiritual.”  She considers “spirituality” as being “more within.”  Spirituality 
is an “understanding of a higher power” while “religion is a set routine of what you have 
to do to establish that” understanding. 
 Prayer with gratitude was very important for P2.  She says her “prayers” when she 
“wakes up in the morning” which consists of saying “thank you…protect me…watch 
over me…help me to do the right things and to make you proud.”  She prays “throughout 
the day” thanking him for the “small things” and sometimes “at night it starts over” 
praying with thanks for being brought “through this day.”  She tries not to pray only 
“when [she] needs something” or use God as if he were a “Santa Clause God.”  “Even 
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when it’s bad” she says “thank you” and tries to be “patient for what’s to come.”  She 
believes that “God lifts your spirits” and that “you can lift God’s spirit” by “praising 
him.” 
 P2 felt that “with God you’ll find success” and “define[d] success as meeting 
[her] goals.”  One of her goals was “making it through” graduate school.  Another goal of 
success is “doing what you’re supposed to do while you’re on earth” keeping in mind that 
“this is a temporary place.”  She has “hope for the future” in a “bright hope” of life after 
death.  “When you have a belief in God, then it’s for life and even afterlife.”  She 
believed in “heaven” assuming “that it’s the definitely the opposite of hell” and would be 
“someplace that [she] like[s].” 
 P2 believes in a “general…happiness” which she represented with “dancers” that 
“look happy” and “free.”  She expressed that “having faith in God” provides “release” 
and “happiness” and freedom.  She believed “in spending one day at a time” despite how 
she fills her “days with so much stuff.”   
P2 used colors that “reminded” her of spiritual experiences such as “church”, the 
“sun”, and “water.”  She picked some images such as the “red cross” “for color” because 
she likes “bright colors” and “didn’t want any white spaces.”  She used elements of 
nature in her mandala such as “fruit” that “rejuvenates you” and the colors of “water and 
sun.”  P2 considered “spirituality as being calming” and giving a “sense of serenity.”  She 
associated “walking on a sunny day” as being “calming” for her and “being by water” as 
being “calming…for everyone.” 
P2 decided to name her mandala “My Spirituality” and experienced the flow of 
the mandala as going in a circle in that it started and ended with the camera.  She 
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believed “God watches over you in the beginning and in the end.”  She was a little 
uncomfortable with the “quiet” during the art making and felt that “we should just be 
talking.”  She was also vocal about her indecision process of finishing her mandala.  She 
asked if she wanted “anymore pictures”, deciding to “put that on [her] page”, then 
leaving it there because she hadn’t “decided” if she wanted it there, to ultimately taking it 
off and replacing it with a red cross that “fits perfectly in this space.”  She was indecisive 
about being “done” stating that she was probably “never going to be done”, that she felt it 
was “complete already” and as she continued looking, that it was “a bad habit to keep 
looking for something when you’re already done.”  P2 was happy with the appearance of 
the mandala, changing her mind and wanting “to keep it” because it looked “pretty 
good.”  She felt it was “interesting” to have to “tell a story” because she “made this” 
mandala and “the story kind of came and made sense.”  She thought that “maybe that was 
[her] subconscious working.”  She was equally surprised when she used the colors she 
was wearing as the background for her mandala, something “that wasn’t planned.”  She 
felt that “when you…write things down or give a picture…you understand yourself and it 
gives your mind some clarity.” 
Imaginative Variation 
There once was a girl named Amistad, who went away to boarding school.  The 
students were required to go to a church that had a symbol of a circle on it 4 days a week.  
She happily complied with the regulations, since it was how she was brought up.  She 
believed in the Santa God and only prayed when she wanted something.  Whenever she 
saw the symbol of the circle, she remembered what she was taught in church and thought 
of her Santa God.  As she came to the end of her schooling and prepared to graduate, 
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Amistad decided to move to a new town by the sea shore.  She noted how differently the 
people in her new town related to her.  No one had expectations for her to be at church 4 
days a week.  Instead, they each spent time by the sea.   
One Sunday Amistad decided to ask the Santa God to teach her what was so 
special about the sea.  She expected someone from the town to approach her and share 
the answer, but instead something out of the ordinary occurred.  She was transformed into 
a fish and found herself in the middle of the sea.  She regretted not being more specific in 
her request, but also thought this could be a unique opportunity to find the answer.  She 
felt all alone in the water and began to get irritated by the silence and solace.  As time 
progressed and still no other fish were in sight, Amistad began to get a bit anxious and 
unnerved by the silence of the waters.  She gurgled under her breath that she wished she 
had someone to talk to.  Immediately, her prayer was answered by a voice from above the 
waters.  It seemed to be coming from the reflection of a large yellow circle and said, “It’s 
about time you worked up the nerve to pray.”  This large circle looked like a giant eye 
from underneath the ripples in the water and despite how weird she felt talking to a giant 
eye, she asked, “Who are you?”  “I am the Holy Sun and you are Amistad.”  Amistad was 
motionless and speechless for a while.  The Holy Sun laughed and said, “You asked for 
someone to talk to and now you remain silent.”  She thought about it and explained that 
she felt it was weird to talk to the Sun and would feel more comfortable with others like 
her.  As soon as she said it, she was in the presence of other fish who appeared to say 
“thank you” sporadically as they swam. She asked one fish what was up with everyone 
saying thank you.  The French fish responded, “With all of the dangers in the sea, we are 
grateful to the Holy Sun for protection and all of the good things we have.  So we send 
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bubble prayers of thanks up to Her.”  “You feel comfortable talking to a Sun?” Amistad 
asked.  “But of course, it is only natural.  If you think about it, the Sun is always around 
even at night as she shines through moon.  You should try it.”  So, Amistad looked 
towards the reflection of the large yellow circle and gave thanks.  She could not be sure, 
but as she gave thanks, her heart lifted and simultaneously it looked as if the Holy Sun 
smiled.   
This was all so new to Amistad.  Before, she would ask for something, expecting 
to receive it, but now she heard a response to her questions which made her want to 
converse even more.  She spent the entire day talking with the Holy Sun and began to 
grow fond of this glowing disc of light.  As night fall neared, Amistad began to worry.  
As soon as the Sun set, she felt how she missed the conversation with her new found 
friend.  Then she remembered what the French fish said about the moon and she spoke to 
it, “Holy Sun, are you really always with me, watching over me?”   The Holy Sun 
reflected her answer off of the moon onto the waters, saying, “You’ve learned your first 
lesson about the specialness of the sea, Amistad.  Yes, I’m watching over you and 
protecting you.  There are more lessons to come, but the choice is yours if you want to 
stay and learn them.  Each night I will ask you if you are done with your experience here 
in the sea.  Are you done or would you like to stay?”  Amistad missed her apartment, but 
was intrigued by what more she would learn.  She went back and forth trying to decide 
and settled on staying.   
In the following days Amistad learned valuable lessons in the sea.   On Monday 
she learned that friendship with the Holy Sun is rejuvenating.  On Tuesday she learned 
the importance of giving thanks in bubble prayers everyday.  On Wednesday Amistad 
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learned to slow down and take one day at a time.  On Thursday she learned that there was 
success when she was guided by the Sun.  On Friday she learned that just as the Sun 
could lift her spirits, so she could lift the Holy Suns’ spirit.  On Saturday she learned that 
there was freedom in happiness, for she was truly happy being free from not having to 
follow the rigid routine she followed at her boarding school.  
True to Her word, each night, the Holy Sun would peak at Amistad through the 
moon and ask, “Are you done with your experience in the water?”  Amistad would go 
back and forth wanting to experience more and wanting to return home.  In the middle of 
the week, the Holy Sun asked her if she wanted to return to land, and again Amistad was 
indecisive going back and forth from wanting to remain in this great friendship and 
wanting to return home.   
At the end of the week, when the Holy Sun asked her the question she was so 
accustomed to, Amistad finally responded, “I don’t know if I’ll ever be finished here.  I 
probably am never going to be done.”  For, she was not sure whether home was in the sea 
or on the land.  But, as Amistad professed her desire for continual fellowship, the Holy 
Sun appeared magically turning night into day and exclaimed, “You have finally learned 
the essence of what makes the sea special.  The sea is not a one time experience, but a 
reflection of the ongoing relationship with me.  It is time for you to return to land, but 
know that I am within you and you can always come back to the sea to be reminded of 
our unique time together.”   
After returning to land, Amistad would often return to sit under the sunlight by 
the sea where she found her peace and the best of friends.  Now she sees the symbol of 
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the circle in a new light, it no longer signifies the Santa God, but now represents her 
faithful friend, the Holy Sun. 
Revision of Meaning Units 
Table 4 
Revised Meaning Units, Participant 2 
Revised Meaning Units: Participant 2 
• God is always with his people; watching over them, protecting them and guiding 
them 
• A spiritual change occurs as one moves away from following religious rules and 
draws near developing and maintaining a growing relationship with God 
• Prayer is a primary means of cultivating spirituality 
•  It is important to be thankful for everything instead of praying only when 
something is needed 
• Spirituality can be seen and heightened in interactions with elements of nature 
• You are never done with your spiritual experience 
•  There was indecisiveness and ambivalence in the creation and finishing of the 
mandala 
• The artwork allows you to better understand yourself and your subconscious  
 
Structural Synthesis 
 The essential structures that were identified for Participant #2 were the following: 
(a) God is active as He protects and guides His people,(b) a developing relationship with 
God is an indicator of spiritual change and spiritual growth,(c) an essential tool in 
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everyday spirituality is the partnership of prayer and gratitude,(d) the spiritual 
experience is never done, and (e) the artwork allows you to better understand yourself 
and your subconscious. 
 The first essential structure is that God is active as He protects and guides His 
people.  P2 believed in God as a higher power and felt that He watches over, protects and 
guides her.  She implied the importance of safety in her emphasis on God’s omnipresence 
and protection.  Also implied is her trust in God to protect and navigate her. 
 The second essential structure is a developing relationship with God is an 
indicator of spiritual change and spiritual growth.  P2 explained that she experienced a 
spiritual change where she went from being religious to more spiritual.  She stepped back 
from her routine of going to church four days a week and the expectation of following the 
religious rules of her upbringing.  She embraced her new spirituality where she is 
growing in her relationship with God and experiencing Him in different ways.  More 
specifically she stated that she identified her spirituality with the natural elements of the 
sun, water, and citrus fruits.  Her new spirituality was calming and gave her peace. 
 The third essential structure is an essential tool in everyday spirituality is the 
partnership of prayer and gratitude.  P2 emphasized her prayer life and the importance of 
saying thank you to God.  She was cognizant that she was protected from all manner of 
unforeseen things that could happen to her and was thankful to God.  Even when she did 
experience bad things, P2 stated that she still tried to be thankful.  She felt that just as 
God could lift her spirit, so she could lift God’s spirit perhaps in her thanks and praise.  
She also described her growth from only praying to God when she wanted things, as if he 
were a Santa, to praying to him throughout the day. 
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 The fourth essential structure is that the spiritual experience is never done.  She 
believed in a continuing spirituality that goes into eternity.  Her definition of heaven was 
not clearly defined, but she did think it would be a place that she would like.  She 
described hell as being a place of burning where she would not like to be.  In relation to 
her artwork, just as she felt that she would never be done with her image of spirituality, 
so too she felt the same about her spiritual experience. 
 The fifth and final essential structure is that the artwork allows you to better 
understand yourself and your subconscious.  P2 was surprised by her usage of colors in 
her image that were the same as what she was wearing that day.  She was also intrigued 
by the story that emerged from the images that she selected, stating that it could have 
come from her subconscious. 
Participant 3 
Table 5 
Meaning Units, Participant # 3 
Meaning Unit Participant’s Statement 
I believe in the presence of a higher power • But it all leads to this One Being in 
the middle. 
• It’s just God, Yahweh, Allah, 
whatever you want to call it. 
• Just there. 
Spirituality is indicative of the bond of 
human connection 
 
 
 
 
 
 
 
 
 
 
• Okay, so I guess I’ll start with this 
little green area here.   
• It’s the connectedness that people 
have on earth to one another.   
• And in our connections we have 
some type of freedom to each other.  
• And I think that we are all 
connected by our humanness which 
is also connected to our spirituality 
too. 
• I think it’s [spirituality] more of a 
connectedness 
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 • So you wouldn’t want to part from 
somebody else because you know 
there’s a connection between you 
too.   
• I think it [nothing compares] ties 
into the human connection that we 
all have and there’s nothing 
compared to just knowing that it’s 
always somebody there.  
•  And it’s always that we’re just 
alike, that we’re here for each other.  
• Like, somebody now across the 
world, their indirectly affecting me 
right now. 
• So it’s just that we’re all connected.  
• It’s mind boggling.   
• If everybody could just understand 
the connection that we have, the 
consequences of our action, how 
they affect everybody.   
• Then we would be all happy. 
My spirituality gives me peace and a sense 
of wholeness 
• And so this is [South quad] my 
peace that spirituality gives me.   
• I don’t know why I put evolution 
there, it just felt like it felt it just 
needed to go in some kind of 
peaceful state. 
• Yes [north and south quads are the 
ideal], my freedom and my peace 
and my serenity, yes. 
• That’s [meditate a moment] where I 
can find my peace 
• And I think that, I don’t think that 
anything compares to the, the 
serenity that I feel.  
• Which is the sense of wholeness 
that I feel whenever I’m on a 
spiritual journey.    
My spirituality gives me the ability to love 
others despite differences 
 
 
 
 
• This is how I, this is what I think 
my spirituality gives me.  
•  Is the ability to love other people.   
• All these little drops right here are 
my love for other people.   
• And then the colors are just the 
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 different types of love I give to 
people.  
• When you’re a very spiritual person 
you understand the giving, you 
understand the love, you understand 
just the humanity in everything.   
• Like, like in the Bible how Jesus 
says you’re supposed to love our 
neighbor as ourselves…..  
• I think this stuff [dots of love] right 
here may be a little superficial.   
• But, maybe these two are really 
superficial, cause like the further 
you get away to who I really am 
and the true honest love that I can 
give and the closer you get the less 
you’re going to get,  
• but then I feel like in the middle [of 
the dots of love] you’re like that 
comfort zone, you probably get the 
max of [love] in that comfort zone. 
• And then nothing compares to the 
love that I receive from this One 
Being or that I can give due to the 
love being received from this One 
Being.  
• You’re not supposed to judge 
people,  
• you’re not supposed to look at 
people differently.   
• The Jewish, the Muslims, I am 
supposed to love them regardless. 
• So that’s what my spirituality is 
really about.   
There is a continual process of giving and 
receiving when I used what I am blessed 
with to give to others 
 
 
 
 
 
 
 
 
• So as long as I’m doing that then 
God’s going to bless me always 
cause that’s my other way of 
blessing people,  
• that’s my way of feeding the world.  
• But, maybe cause I’m a therapist 
too, but when I do that it also feeds 
me too.   
• So, giving helps me give. 
• In one sense it’s me[God’s going to 
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 bless], but then it’s everybody else.  
• Cause I know God always blesses 
me, but then that gives me a chance 
to help other people.   
• But then at the same time, no matter 
what, there’s always a blessing in 
something that somebody else does 
or has or just in their life in general. 
• And there’s three parts:  To me if 
God’s giving to me, Me giving to 
somebody else.   
• Two parts and God just giving to 
other people.   
• Cause, I realize that’s my whole 
source of strength.   
When the stress of the world attacks,  tears 
flow from my heart 
• So then, this right here is just all the 
stress and the nonsense of the 
world. 
• That’s always attacking you.   
• They [tears from heart] may be due 
to all the stress here, all the 
madness in the world.   
• All the killings, all the war. 
My spirituality protects my heart from all 
the stress and craziness of the world 
•  And then the little blue thing is the 
spirituality.   
• At least this is what mine 
[spirituality] does for me.   
• It protects my, my heart and my 
love from all the stress.   
• Cause, I think that there’s a lot of 
things that make you lose faith in 
mankind.  
• But, having that [spiritual 
protection], just, it doesn’t make my 
heart harden.   
• A protection from all the craziness 
in the world so I don’t become like 
people who just hate everybody. 
My spirituality grounds me and makes me a 
nicer person 
 
 
 
 
•  I need to find time, cause this is, I 
think this is one of the main things 
in my life.   
• Whenever I don’t have the center 
focus, I’m just all messed up.   
• All messed up, like life is just 
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 crazy.   
• My whole spirituality grounds me.  
If it’s not there….lost. 
• But, shortly just after that any kind 
of spiritual grounding I have goes 
away so then my mean, sarcastic, 
narcissistic self comes out for the 
rest of the day.   
• Which I know if I had just a more, 
like a better foundation then I 
would be a nicer person. 
• It [foundation] would be I guess, 
contemplation, just, just having 
some peace just meditating on a 
chapter, a word or something like 
that.   
• Understanding where I am in this 
whole crazy world and the 
connection that I have with God 
and how that affects my life and 
who I am. 
• Yeah, just some time to just to 
meditate.   
• Or it doesn’t even have to be quiet, 
I could probably listen to music or 
started writing some of my thoughts 
down in my journal or maybe re-
reading my prayer journal I had 
when I was in high school. 
• If I don’t have this this and this, this 
[all quadrants or quads] whole 
foundation here, me giving to other 
people just doesn’t exist cause I just 
can’t.  It’s not there. 
• It’s just like, it’s like I’m some kind 
of superstar without the whole 
paparazzi and crazy things so, like 
I’m just perfect. 
I can continually access my spirituality • I think I could access it everyday, 
but I don’t cause I think the greatest 
time or I guess I feel the most 
greatest is when I wake up is 
knowing that I have another day.   
• I think it, I think it [spiritual 
journey] can last forever.   
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• Cause like, I could parallel it to my 
educational journey, even though 
me going to school may stop, I’ll 
never stop learning. 
Internal conflict of my Christian belief in 
Jesus as Savior and my intuitive belief that 
no one religion is the correct one 
• And then this part [West quad].  
This is where I always have a lot of 
conflict with myself.   
• Because I really don’t believe that 
there is one religion that is the main 
end all be all to everything.   
• But, at the same time, I’m a 
Christian and I believe in Jesus 
Christ and that He’s our Savior.   
• But, that just contradicts everything 
I know.   
• But it just contradicts everything I 
that know and everything I believe 
and so how can I believe in both.   
• That’s all, everything here [west 
quad] just conflicts at least I think it 
does.   
• What’s so funny though, [small 
pause] cause I’m really interested in 
the human connection.   
• But it’s crazy that, maybe because 
of who I am or because I 
concentrate too on the differences, 
that I push people away, with stuff 
like this.  
• I am, I’m judgmental. 
• Oh, no.  It’s me, it’s me.  I’ll own it, 
I will definitely own it.   
• cause if I took more time to invest 
in my spirituality, I don’t think it 
would really conflict as much and I 
think I would be a better person. 
Religions are man made concepts that are 
separated by a concentration on the 
differences between them 
 
 
 
 
 
 
• Cause, I just think that religion is 
man made.   
• And I think as long as you believe 
in God that you will be alright if 
you act decently. 
• So this is where all my question 
marks lie with all the different 
religions  
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 • Everybody is doing the same thing, 
but they don’t want to concentrate 
on similarities, they want to 
concentrate on differences and 
everything else.   
• This is where the We Disagree 
comes in.   
• Comes in with the different 
religions and how spirituality and 
religion conflict. 
Religions seem to blend in to me because 
they do the same things 
• and here they all [religions] blend 
in to me.   
• It just all, I really believe that 
everybody prays to the same God 
but just in different ways.   
• And there’s all these different ways  
• The culture is that everybody wants 
it their own way, but they’re doing 
the same thing.   
The controlling aspect of religion keeps 
people away from transcending towards 
spiritual freedom 
 
• But the religion drives people away. 
• Yeah it [religion] controls people. 
• But then there’s that freedom and 
that spirituality that people just 
don’t understand, at least don’t 
want to.   
• All the rules and regulations in 
control of religion keep them away 
from that spiritual freedom.   
• What do they call it?  Maslow’s 
hierarchy of needs, the 
transcendence to something. 
• Yes [self-actualization], I think 
religion keeps you from that 
transformation of going to into that 
self-actualization. 
I had the desire to unite people with 
religion, spirituality and culture 
 
• Like when I was in undergrad and 
maybe like my sophomore year, no 
my freshman year.   
• I had this dream where my whole 
goal was to be able to unite 
everybody through stuff like this: 
Religion, spirituality, culture, just 
showing that it’s basically all the 
same thing 
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• I haven’t done it whatsoever. 
I cherish memories of when my spirituality 
was stronger such as when I was training 
to be an earthly angel 
• Cause I remember, when I was in 
high school, like it was like 2 years 
that I just stopped going to church.   
• I would sit at home, I would 
meditate, I would read my Bible, I 
would write in my prayer journal 
every night  
• and like those were like the 2 
happiest years of my whole life.  I 
was just such a great person.   
• Just so much peace, and I was just 
friendly and nice to people.   
• Those were some good 2 years.   
• A whole bunch of nice stuff 
happened to me.   
• I was fit, hair was growing, it  
wasn’t falling…..  It was nice.   
• I think I’m an earthly angel, right? 
• So at one point in time in my life, I 
was just training to be an earthly 
angel.   
• So I would go when I was reading 
my bible, I would pick out different 
verses where I thought that were 
essential for my training. 
There is a dichotomy between my ideal 
world of human connection and peace, and 
my reality of worldly stress and conflicting 
beliefs 
• The world [as the title]. 
• Maybe I’ll change it to ‘My World’.  
• And this would probably be my, 
like these two [north and south 
quads] would probably be my ideal 
world.  
• Hmm, it is [vertical relationship], 
maybe like two sides to the same 
coin. 
• This [west quad] is reality.   
• And I don’t know what this [east 
quad] is, but I guess this would be 
reality too.   
Dissatisfaction with my current spiritual 
experience 
 
 
 
• I think for me, these two [east and 
west quads] play a major part in my 
life.   
• Cause, I don’t think that I get the 
peace and the freedom that I know I 
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 should have or that I think about.   
• Cause, this, just trying to give so 
much, I think it’s my religion, it 
clouds everything.   
• It clouds these two [north and south 
quads] other pieces,  
• like I know they’re there, but it’s 
not a big part, as it should be.   
• Mm Hmm, yup these [north and 
south quads] would probably be 
like 10% and these [east and west] 
would be like 40. 
• So, I don’t know, I think I need to 
get really get back to this [north 
quad].   
• And this [south quad], which will 
probably help foster this [east quad] 
and then clarify that [west quad]. 
• For some reason I can’t find time 
for my spirituality, 
• I can find time for my religion.  
• I can go to church and do all that 
other stuff,  
• but I can’t find, seem to find time to 
do it at home. 
• I don’t know [if it was because of 
school].   
• Cause, I think it takes a lot of 
discipline, that I don’t have right 
now.   
• If I could just take that moment, at 
least a day then I could find my 
peace.  
• I don’t know, cause I, I have time to 
do it.   
I don’t know why I am resistant to 
spiritually growing 
 
 
 
 
 
 
 
• If have time to watch TV and be on 
facebook for like 3 hours, then I 
could probably find time to do this, 
but I don’t understand what’s 
stopping me.   
• Cause I know, I know the results, I 
know the path that I can do to get to 
my results 
• Just haven’t started yet. 
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 • I don’t know maybe I’m scared of 
the results somehow.   
• But, I don’t know why I would be.  
Cause it seems like…I like to know 
everything.   
• I like to plan everything.   
I have fear of the greatness and 
responsibility that comes with spiritual 
growth 
 
• I’m always afraid of who I could 
become, right?  
• So then I sabotage myself because 
once you become this great person, 
you have to maintain being that 
great person.   
• That’s a lot of pressure, that’s a lot 
of responsibility and I don’t want to 
do it. 
• So I’ll be that mediocre person with 
this mediocre spirituality where I 
don’t have to give everything.   
• And my love and just understanding 
and connection.   
• So I can still be just a little mean to 
people while I’m here and I really 
don’t have to think about the 
consequences of my actions.   
• Cause if I go to where I know I 
could be, that’s a lot of 
responsibility, a lot of thinking. 
• Then, I think it also goes to like one 
of my fears of failure.   
• So if I sit there and try my hardest 
to get there and then I don’t.   
• So what does that say?   
• Am I just going to be a mean and 
evil person.  
• Cause if I don’t try then I’ll just 
never know, good or bad. 
• And sadly, I’m comfortable with 
that.  But….. 
• But, if I don’t get there, then we 
save myself all the disappointment.  
• So, we stay naive so you can save 
yourself the disappointment. 
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Trying to balance all the aspects of my 
spirituality produces a sadness that is even 
seen in the heart that looks like it is crying 
• Cause I think it’s sad because who 
knows what great I could do right 
now. 
• I don’t understand why it looks like 
my heart is crying.   
• That’s not what I meant to do, it 
just supposed to come out to the 
world. 
• they were just supposed to tie into 
these circles here, but now they 
more look like tears.   
• That’s not happy  
• I don’t know if they were tears [the 
dots].   
• Ideally it [affect associated with 
spirituality] would be peace, but as 
I’m talking about this, it’s making 
me sad.  
• I don’t know if the sadness is 
represented on here.   
• But, maybe, I think [pause] It’s 
trying to actually balance all these 
[quads], that I’m not doing is where 
the sadness comes in.   
• So everything plays a part, but it’s 
not just one of them [referring to 
quads].   
• It’s trying to put everything 
together. 
I am motivated to make changes in order to 
improve my spirituality and will begin by 
making my another mandala at home 
 
 
 
 
 
 
 
 
 
 
 
 
 
• Yeah, one [challenge] that I’m now 
going to have to go home and work 
on.  
• So hopefully I come out a better 
person after this.   
• Cause now I’m thinking.  
•  Cause it’s really like, my 
spirituality is really important to 
me, but I realize like sometimes I 
don’t even pray before I go to sleep.  
• And that bothers me cause if I die 
in my sleep I just want God to 
know that He was the last thing I 
was thinking about. 
• Cause I still have it [prayer journal 
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 from high school].   
• Yeah, maybe I should find that 
again too. 
• Maybe that’s stuff I need to get 
back to.   
• I don’t know how I could do this, I 
don’t know how I could use it one 
day or right now except just go 
back and do the same things I was 
doing before. 
• Yes!  Okay I don’t think I want to 
wait um, for you guys to finish this 
to take this home, but I will.   
• I’ll do another one when I get 
home.  
• Oh I have a whole bunch of paper at 
home and I can draw a circle and 
make it over again. 
• I probably would have different 
stuff so I have no idea.   
• I don’t even think I would think 
about it, I would just do it.  
In creating my mandala, I began with a 
plan, but it evolved on it’s own 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• Right [there was a circle underneath 
in center], and that’s my 
spirituality. 
• It was, it [experience of creating 
mandala] was nice because I 
thought I was going somewhere and 
I thought I had this plan.   
• But then I realized that I didn’t.   
• All I knew it was going to be 
separated into these four things and 
it was going to end in this One 
Being.   
• This [east quad] is just supposed to 
be the love aspect of my 
spirituality.   
• But, I didn’t know what I was going 
to put where, and I just started 
going, then I didn’t, I’m like, well 
maybe let me make this mean 
something, and then I don’t know.   
• It was like a journey, it was like a 
puzzle and I was trying to fit 
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 everything together.   
•  But I don’t think it’s still finished.   
• Cause I feel like something still 
needs to be here [west and south 
quads], and then something still 
needs to [be] here cause I was 
trying to figure out why I didn’t 
color in these [west and south quad 
trim] and I did not color in this 
[south quad trim].    
• But then I was like, well this is 
colored in [west and south quad 
center], but then why did I color in 
these [south and east quad center], 
but not color in this [east quad 
center]? 
• Maybe cause it just balances out 
that way. 
• I probably would have [gone out of 
the circle].  I’d probably just taken 
up the whole paper  
• And would have been like no white 
space in here at all.   
• I’m still trying to figure out why I 
left all this white space here too.   
• Cause when I, when I do stuff like 
this, especially making collages I 
don’t like white space. 
Elements of nature can represent my 
spirituality 
• Cause I was just thinking about, 
maybe cause I talk about the human 
connection and then I just have the 
water here [south quad] and then 
the grass here [north quad] and then 
the inner earth or the fire [west 
quad].   
• It just seems like it’s [spirituality], 
it’s the world, it’s everything. 
The inclusion of the angel and white spaces 
in my mandala were unconscious actions 
that brought more meaning to the 
expression of my spiritual understanding 
 
• Yes! [to the angel in the center] See 
the things I do unconsciously.  
•  And I don’t even know why I 
didn’t even think about that story 
when I put that angel there.   
• Cause that’s a big trigger [picture of 
angel], like that should set off some 
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cues or something.  But it didn’t.   
• Didn’t think about that either [tie to 
evolution- keep growing, changing, 
evolving].   
• But maybe this [white spaces] is 
where I need to fill in my life! 
• Evolution! 
 
Textural Description 
 The experience of Participant #3 was divided into the following meaning units 
that will be expounded upon in the textural description below: 1) I believe in the presence 
of a higher power, 2) Spirituality is indicative of the bond of human connection, 3) My 
spirituality gives me peace and a sense of wholeness, 4) My spirituality gives me the 
ability to love others despite differences, 5) There is a continual process of giving and 
receiving when I used what I am blessed with to give to others, 6) When the stress of the 
world attacks, tears flow from my heart, 7) My spirituality protects my heart from all the 
stress and craziness of the world, 8) My spirituality grounds me and makes me a nicer 
person, 9) I can continually access my spirituality, 10) Internal conflict of my Christian 
belief in Jesus as Savior and my intuitive belief that no one religion is the correct one, 
11) Religions are man made concepts that are separated by a concentration on the 
differences between them, 12) Religions seem to blend in to me because they do the same 
things, 13) The controlling aspect of religion keeps people away from transcending 
towards spiritual freedom, 14) I had the desire to unite people with religion, spirituality 
and culture, 15) I cherish memories of when my spirituality was stronger such as when I 
was training to be an earthly angel, 16) There is a dichotomy between my ideal world of 
human connection and peace, and my reality of worldly stress and conflicting beliefs,  
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17) Dissatisfaction with my current spiritual experience, 18) I don’t know why I am 
resistant to spiritually growing, 19) I have fear of the greatness and responsibility that 
comes with spiritual growth, 20) Trying to balance all the aspects of my spirituality 
produces a sadness that is even seen in the heart that looks like it is crying, 21) I am 
motivated to make changes in order to improve my spirituality and will begin by making 
my another mandala at home, 22) In creating my mandala, I began with a plan, but it 
evolved on it’s own, 23) Elements of nature can represent my spirituality, and 24) The 
inclusion of the angel and white spaces in my mandala were unconscious actions that 
brought more meaning to the expression of my spiritual understanding.  
 The experience of spirituality as elicited through the mandala was initially for P3 
included in her belief in the “One Being” who was in the “middle” of her mandala.  She 
referred to the one being as “God, Yahweh, Allah, whatever you want to call it”, but 
emphasized the existence and presence of this higher power that is “just there.”  She 
emphasized the “connectedness that people have on earth to one another.”  With this 
sense of human connection is the idea of “freedom” to “be here for each other.”  She 
described the idea that “somebody now across the world, their indirectly affecting me 
right now” as being “mind boggling.”  Spirituality gave P3 the “peace” that she finds 
when she meditates.  The sense of “serenity” that she feels is “the sense of wholeness” 
that she feels during spiritual journeys.   
Spirituality also gave P3 the “ability to love other people” which can be 
demonstrated in varying ways, such as in a “superficial” way or to “the max.”  Her 
“spirituality is really about” loving people of different religions “regardless” without 
judgment or looking at them “differently.” There is no comparison to the “love” she 
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receives “from this One Being” or that she can “give due to the love being received from 
this One Being.”   P3’s means of “blessing people” or her “way of feeding the world” is 
through giving.  Her “whole source of strength” is “giving to somebody else” as she has 
been given to by God.  Despite the love and blessings, there is still “the stress and the 
nonsense of the world, that’s always attacking you.”  The “killings”, “war”, and 
“madness in the world” are a part of reality for P3.  She views her spirituality as being a 
buffer that “protects” her “heart” and her “love from all the stress.”  Her heart is 
prevented from “harden[ing]” because of this spiritual protection and keeps her from 
becoming “like people who just hate everybody.”  She notes that when she does not have 
a “center focus”, she is “all messed up”, “lost” and “life is just crazy.”  Her spirituality 
“grounds” her making her feel like a “superstar”, but there is the possibility that it “goes 
away” and she can be “mean” and unable to give “to other people.”  If she had a “better 
foundation”, time for “contemplation” or “meditating on a chapter [or] a word”, then she 
“would be a nicer person.”  Although she did not at the time, P3 felt that she “could 
access” her spirituality “everyday”, feeling “the most greatest” when she wakes up in the 
morning.  She compared her spiritual journey to her “educational journey” because they 
“can last forever” as she “never stops learning.” 
P3 faces a “conflict” within her beliefs.  She does not “believe that there is one 
religion that is the main end all be all to everything”, but “at the same time” she is a 
“Christian” and believes in “Jesus Christ” as the “Savior.”  This contradiction makes her 
question, “How can I believe in both?”  She also faces a conflict in her esteem for 
“human connection” and her tendency to be “judgmental” and “concentrate too on the 
differences” which “pushes people away.”  She goes back to needing to take “more time 
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to invest” in her spirituality, which might reduce the “conflict” and make her a “better 
person.”  P3’s view of religion is that it is “man made.”  She believes that “as long as you 
believe in God that you will be alright if you act decently.”  She chose the words We 
Disagree in light of how “different religions” conflict “and how spirituality and religion 
conflicts.”  Fundamentally, “everybody is doing the same thing…but they want to 
concentrate on the differences.”  The different religions “blend in” to her because 
“everybody prays to the same God but just in different ways.”  Despite the similarity in 
religions, P3 felt that “religion drives people away” and “controls people”, whereas in 
spirituality there is “freedom”.  This “spiritual freedom” is inhibited by the “rules and 
regulations in control of religion” which is why she feels “religion keeps you 
from…transformation... [from] self-actualization.” 
P3 reflected on prior spiritual goals.  One “goal was to be able to unite everybody 
through…religion, spirituality, [and] culture, just showing that it’s basically all the same 
thing.”  Another goal involved a period of “two of the happiest years” of her “whole life’ 
where she “stopped going to church”, “would meditate”, “read her Bible”, and “write in 
[her] prayer journal every night.”  During that time she experienced “peace” and was 
“friendly and nice to people.”  P3 also mentioned being “in training to be an earthly 
angel” where she “would pick out different verses” from the Bible that were “essential” 
to her “training.” 
P3 titled her mandala “My World” and identified the concepts of “connection”, 
“freedom”, “peace”, and “serenity” as representing her ideal world.  The “reality” is the 
conflict in religions and beliefs and love being protected from the stress of the world by 
spirituality.  This reality that she identified plays “a major part” in her life, more than her 
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ideal world.  She felt she did not “get the peace and freedom” that she should have in her 
life, but wanted to “get back” to it.  She believed that the peace would “help foster” the 
love and giving which would “clarify” the conflict of religion and beliefs.  She can “find 
time for [her religion], yet “for some reason” she “can’t find time” for her spirituality.  “It 
takes discipline” to “take a moment” and find “peace”, but she was unsure as to “what 
was stopping” her because she had the “time to do it.”  She theorized at first that she was 
“scared of the results somehow.” Later she stated she was “afraid of who [she] could 
become”, and so she “sabotage[d]” herself from becoming “this great person.”  Her 
resistance to investing more in her spirituality was due to not wanting the “responsibility” 
of “maintain[ing] being that great person” and “fears of failure.”  She stated that “sadly, I 
am comfortable with” not trying, “never know[ing]”, being a “mediocre person with this 
mediocre spirituality” who “can still be just a little mean to people…and not have to 
think about the consequences of [her] actions.”  P3 thought it was “sad because who 
knows what great I could do right now.”  She then questioned why the image of her 
“heart is crying” when that was not what she “meant to do.”  She commented that the 
affect she associates with spirituality was “ideally…peace, but as [she was] talking about 
this, it’s making [her] sad.”  This “sadness” stems from not “trying to actually balance all 
these” aspects of her spirituality.  After further contemplation P3 wanted to “go home and 
work on” this challenge to “hopefully…come out a better person after this.”  Her 
“spirituality is really important” to her and it “bothers” her that it is not where she wants 
it to be.  She identified a “prayer journal”, doing “the same things [she] was doing 
before”, and doing another mandala at “home” as things that she could do. 
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As P3 created her mandala she “had this plan”, but realized that she “didn’t.”  She 
“knew it was going to be separated into these four things and it was going to end in this 
One Being”, but she did not know what she “was going to put where.”  She included 
“evolution” in the peaceful area of her mandala without knowing why, but feeling that it 
should go there.  She described it as a “journey” that is not “finished” and tried to figure 
out why she “left all this white space.”  She described her spirituality as being 
“everything”, “the world” and included natural elements of “water”, “grass”, and the 
“inner earth or the fire” in her depiction of spirituality.   
P3 was surprised by some images in her mandala.  She stated that she did not 
“know why [she] didn’t even think about that story” of being an earth angel when she 
“put that angel there.”  She was also surprised by a connection between the blank white 
spaces as “where [she] need[ed] to fill in [her] life”, with the description of needing to 
grow, change and evolve, and the selection of the word “Evolution!”  She stated, “See the 
things I do unconsciously.”  
Imaginative Variation 
In times long past, there was a universal murmuring of a great prophecy to come.  
It was foretold that there would be one to come who would unite the people by being a 
living example.  This was the prophecy of the Earthly Angel.   For years people looked 
for this phenomenon and it was rumored that the one who would fulfill the prophecy 
would be a man with mighty wings.  The peoples of that time were united in their hope 
for the Earthly Angel, but divided in their beliefs.  There were the Moolaga people, the 
Fotogulum people, the Santriapists, and the Lamadogarees.  Each believed that their God 
was the only true God and expected the manifestation of the prophecy to come from their 
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respective rigid religions. After years of waiting, the prophecy was eventually forgotten 
and hope faded as the stress of the world grew exponentially.  All the people felt a right 
to be angry when they wanted to, to be judgmental of anyone they pleased, and to focus 
on the differences between them.     
It was in this time of strife that there lived a young girl named Umoja who was a 
farmhand living in a land of conflict.  Umoja was born with a great secret.  During the 
first year of her life, a celestial being would visit her in her crib and whisper to her every 
night that she was the Earthly Angel.  As she grew up she forgot this great secret, but 
sensed deep within that there was greatness percolating inside of her.  She always 
believed in a Supreme Being, but felt confused by her contradictory views of religion.  
Born as a Moolaga, she believed in their God and felt that her God was the true God.  
But, somewhere within her was a competing idea that there was no one religion that was 
right.  In fact gnawing inside her was the belief that all religions were essentially the 
same and everyone was really praying to the same God. In her heart she knew that the 
peoples of the land were all connected.  As a means of quelling her inner turmoil, Umoja 
chose to concentrate on having a relationship with the Supreme Being.  For whenever she 
invested time into this relationship she had peace.  Yet, as her farm duties increased, she 
drifted further and further away from maintaining this relationship.  She found herself 
being satisfied with a mediocre lifestyle and fell into a pattern of replacing her 
relationship with the Supreme Being with obedience to the rules and regulations of the 
Moogala religion.   
One day she took a break from her farmhand duties and took a nap under a willow 
tree in the nearby woods.  As she slept she felt the branches cradling her as if she were 
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being embraced.  She opened her eyes and found that she was no longer by the willow 
tree, but was in a majestic forest, lying in the arms of a celestial being that looked 
strangely familiar to her.  She jumped away from the celestial being and began firing a 
multitude of hurried questions as she tried to get her bearings and understand where she 
was.  The Celestial Being answered none of her questions, but calmed her with a smile 
and quieted her with those familiar words, “You are the Earthly Angel.”  In her shock, 
Umoja was led to an expansive web that sparkled in the moonlight.  On this web she saw 
hundreds of different species of spiders living and working together.  The celestial being 
whispered to her that these spiders could all have separate webs, but if they did they 
would not be able to create this splendid web.  For the spiders understood that they were 
all connected and that there was freedom in their connection to each other.  This 
resonated with Umoja for she felt the same way about the people in her land and for the 
first time felt hope in the possibility of such a connection in her land.   
Umoja asked, “Who can bring about this connection for my people?”  The 
celestial being whispered back, “The Supreme Being…”  Immediately a sense of peace of 
which there was no comparison washed over Umoja at the mention of the name Supreme 
Being.  She remembered having felt this peace before when she spent time in relationship 
with Him.  She recalled how this peace protected her from the stress of the world and 
allowed her to love others.  She would give of her crop, feeding many people, and was 
fed in return by the joy of giving.  Loving and giving were sources of strength for her in 
that relationship and she cherished that serene experience.   
This peace was unexpectedly disrupted as the celestial being finished her 
statement, “The Supreme Being…wants you to do it.  You are the Earthly Angel and are 
 
145 
to unite the peoples of your land.”  In protest, Umoja exclaimed, “How am I supposed to 
do that?  I am a simple farmhand that can occasionally be judgmental and a little mean.  
Honestly, I’m comfortable with that, I don’t want to be this Earthly Angel!”  Immediately 
the celestial being disappeared and Umoja stood alone in a dark void surrounded by the 
echoes of her last thoughts.  As she listened to herself, she became pensive.  Her 
declarations of refusal were mixed with her earlier thoughts of sweet communion with 
the Supreme Being.  The sounds ceased, leaving a soft silence and a gentle voice asked, 
“Why don’t you spend time with me anymore?  What happened to our relationship?”  
Umoja recognized the voice of her dearest friend, the Supreme Being, and immediately 
felt saddened.  Truthfully she had the time, but hadn’t spent it with Him.  She recalled 
how she felt grounded whenever she spent time with Him and realized how much she 
missed Him.  The more she thought of Him, the more she longed for Him and ever so 
slightly she found herself grounded, standing in a field of yellow green grass under amber 
skies. 
Once again she stood before the celestial being, but this time as He spoke, she 
realized that she was standing the in presence of the Supreme Being and that He had been 
with her the whole time.  He shared with her a comforting tale.  “Umoja, I know you 
have distanced yourself from me because you recognized the truth that you were destined 
to be great.  You have been scared and have tried to blend in with the peoples of your 
land.  But, I want you to consider this seed.  It is small and inconsequential by itself.  But, 
when it is planted, it has boundless potential.  You are a farmer and know that if this seed 
receives water and sunlight, that in time it will grow into a towering strong oak tree.  It 
does not become a tree on its own, nor does it change overnight.  But if the seed is never 
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planted, it will never know the great things that it could do.  It could shade many people 
on scorching hot days, or be a home for many animals.  It is the same with you, if you 
don’t try, you’ll never know what great things that you can do.  I am here to water you 
and give you sunlight, caring for you as you gradually grow.  I know it is a lot of 
responsibility, but you will not be alone.  For too long the peoples of your land have let 
their religious beliefs keep them from true freedom.  It is in your continual transcendence 
that you will be an example of transformation for others.” 
Umoja felt motivated to change.  She did not know how she would do it, but she 
figured that at the very least she could do what she did in the days of her close 
relationship with the Supreme Being.  As she made this decision to change she felt 
something bounce off of her head.  She looked up and once again was under the willow 
tree.  She reached and picked up the small object that fell from above.  It was a small 
seed that she recognized as being the seed that becomes an oak tree.  In disbelief, she 
heard a whisper in the wind, “Be the Earthly Angel, you were meant to be.”  With a smile 
she decided to plant the seed.  As the oak tree grew, so did Umoja.  She went on to 
inspire and unite others with the way that she lived.   
On one visit back to the place of the willow tree and the full grown oak tree, 
Umoja saw a gathering of people.  She wondered what drew them to her special place in 
the woods and was delighted to discover that they each had planted a different tree or 
plant.  The entire woods were made up of seeds planted by persons past and present who, 
like Umoja, heard a soft whisper in the wind.  She was standing in The Woods of 
Evolution amongst a myriad of Earthly Angels, who each made a difference in the world, 
one seed at a time. 
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Revision of Meaning Units 
Table 6 
Revised Meaning Units, Participant #3 
Revised Meaning Units: Participant 3 
• There is a higher power 
• Unity, peace and human connection are inspired by the testament and example of 
one’s life as it is lived to it’s potential 
• Spirituality has the ability to be grounding in a world full of stresses designed to 
knock you down 
• It’s not the differences that matter, but the similarities that give us worth 
• In the spiritual journey there are seasons of inactivity due to internal conflicts of 
beliefs and seasons of productivity as those conflicts are resolved 
• There is an inherent greatness within each person 
• Resistance to spiritual growth often yields a feeling of sadness because one is 
comfortable being spiritually stagnant 
• Spiritual change is prompted by a motivation to return to the  spiritual ideal of 
peace and human connection 
• Unconscious elements were included in the artwork that brought more meaning to 
the expression of spiritual understanding  
 
Structural Synthesis 
 The essential structures that were identified for Participant #3 were the following:  
(a) You are not alone on this spiritual journey, in spirituality, (b) there are seasons of 
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inactivity due to internal conflicts of beliefs and seasons of productivity as those conflicts 
are resolved, (c) resistance to spiritual growth often yields a feeling of sadness because 
one is comfortable being spiritually stagnant, (d) spiritual change is prompted by a 
motivation to return to the  spiritual ideal of peace and human connection and a sense of 
purpose, and (e) unconscious elements were included in the artwork that brought more 
meaning to the expression of spiritual understanding. 
 The first essential structure is that you are not alone on this spiritual journey.  P3 
believed that in an ideal spirituality there is the existence of human connection.  She felt 
that this element was essential to the experience of being grounded and centered in 
spirituality.  She believed that the awareness of human connection is what motivates 
people to be mindful that their actions inadvertently effect others.  P3 expressed that the 
human connection was reflected in the similar goal of spiritual growth and understanding 
that is found in each person’s spiritual journey.  There was a comfort in knowing that she 
was not the only one striving for her spiritual ideal.   
 The second essential structure is that in spirituality, there are seasons of inactivity 
due to internal conflicts of beliefs and seasons of productivity as those conflicts are 
resolved.  P3 expounded on the internal conflict she felt regarding views on religion and 
her level of spiritual activity.  Her first conflict was between her Christian beliefs and her 
belief that there was no one correct religion.  She felt that the two beliefs were mutually 
exclusive.  Her conflict further thickened as she explained her belief that religions were 
basically the same and that religion was man made and restrictive where as spirituality 
was within and freeing.  The second conflict she described was between her desire to be 
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more spiritual and her comfort with having mediocre spirituality.  She stated that perhaps 
more investment in her spirituality would alleviate the conflict of her beliefs. 
 The third essential structure is that resistance to spiritual growth often yields a 
feeling of sadness because one is comfortable being spiritually stagnant.  P3 recognized 
that she had resistance to growing spiritually and investing more in her spirituality.  She 
labeled this resistance as her fear of failure and responsibility.  She acknowledged that 
she had something inherently great within her, but was fearful of the responsibility that 
accompanied seeing her greatness manifest in reality.  The fear of failure in her process 
of becoming great also hindered her and made her want to maintain the mediocre 
spirituality she currently had.  P3 expressed a pervasive sadness that resulted from this 
realization.  She expressed the feeling of sadness after identifying and naming her 
resistance and she saw it in her mandala; in the tears from the heart. 
 The fourth essential structure is that spiritual change is prompted by a motivation 
to return to the spiritual ideal of peace and human connection and a sense of purpose.  P3 
used her sadness as a motivation to seek spiritual change.  She stated that sadness was not 
what she wanted nor intended in her image.  This led her to acknowledge that she did not 
want to continue with a mediocre spirituality.  She reflected on times in her life when she 
was more spiritually involved and stated that she was happier in those moments.  She 
began to problem solve her current conflict by recognizing that she could do the same of 
the things she did before as a beginning point.  P3 expressed that seeking spiritual 
development provides purpose to her life. 
 The fifth and final essential structure is that unconscious elements were included 
in the artwork that brought more meaning to the expression of spiritual understanding.  
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P3 was surprised by the meaningfulness of the artwork as she described it.  She described 
the dots around the heart in her mandala to be rays originally and later tears.  This 
association of tears surprised her as she described her sadness in her resistance to spiritual 
growth.  She was also surprised by her early choice of an image of an angel and later 
connection to her belief of being an earthly angel.  She stated that she did not consciously 
pick the angel to reflect the idea of being an earthly angel and that perhaps it was 
unconsciously done.  Lastly, she stated that she put evolution in the section of peace in 
her mandala without knowing why.  She later realized that this choice of the word 
evolution reflected where she was spiritually and that the white spaces she left on her 
paper were spaces where she has yet to evolve and grow. 
 
Composite Analysis 
 The steps of phenomenological analysis that were conducted for each participant 
were repeated for the composite analysis for all three participants.  Statements that were 
in agreement for at least two of the three participants were included in meaning units and 
are presented below. 
Table 7 
Meaning Units, Participant 1, 2, and 3 
Meaning Unit Participant’s Statements 
My spirituality is grounding to me as it 
provides a foundation for my life 
 
 
 
 
 
 
 
• that’s like the thing that grounds me 
the most that I know that there’s 
something bigger –P1 
• Christian and like all of my 
viewpoints [are] from that basis that 
was just how I was raised –P1 
• I just started…with the cross, that 
was like my framework with like 
everything that’s coming out is like 
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Meaning Unit Participant’s Statements 
 from that framework. –P1 
• I am Christian. –P2 
• mmm, I think the cross signifies 
Christianity.  –P2 
• Jesus died on a cross and that’s a 
representation of like what 
happened, a reminder that he died 
on the cross for your sins. –P2 
• Whenever I don’t have the center 
focus, I’m just all messed up.  –P3 
• My whole spirituality grounds me.  
If it’s not there….lost. –P3 
• Which I know if I had just a more, 
like a better foundation then I 
would be a nicer person. –P3 
• It [foundation] would be I guess, 
contemplation, just, just having 
some peace just meditating on a 
chapter, a word or something like 
that.  –P3 
• Understanding where I am in this 
whole crazy world and the 
connection that I have with God 
and how that affects my life and 
who I am. –P3 
• If I don’t have this this and this, this 
[all quads] whole foundation here, 
me giving to other people just 
doesn’t exist cause I just can’t.  It’s 
not there. –P3 
Part of spirituality is having a belief in a 
higher power 
• Why I have to believe that there’s 
some, like I wrote here, greater or 
larger power. –P1 
• like God like Christianity that’s like 
my view, that may not be right, but 
I know that there is something 
bigger, there just has to be. –P1 
• I think it’s [spirituality] your 
understanding of a higher power –
P2 
• But it all leads to this One Being in 
the middle. –P3 
• It’s just God, Yahweh, Allah, 
whatever you want to call it. –P3 
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God’s protection brings peace as it guards 
you from the stresses in the world 
• I think the camera’s important 
because I think that God’s always 
watching over me so that’s what the 
camera was for.  –P2 
• When I think of God looking over 
me, I think of it as being peaceful as 
being protected and watched.  –P2 
• Yeah, I also think God watches 
over you in the beginning and in the 
end. –P2 
• And then the little blue thing is the 
spirituality.  It protects my, my 
heart and my love from all the 
stress.  –P3 
• Cause, I think that there’s a lot of 
things that make you lose faith in 
mankind but, having that [spiritual 
protection], just, it doesn’t make my 
heart harden.  –P3 
• A protection from all the craziness 
in the world so I don’t become like 
people who just hate everybody –
P3
Spirituality is calming, giving me peace 
and serenity 
• I think of spirituality as being 
calming. –P2 
• So, I just think it kind of gives you 
that same sense of serenity. –P2 
• And so this is [South quad] my 
peace that spirituality gives me. –
P3  
• That’s [meditate a moment] where I 
can find my peace –P3 
• And I think that, I don’t think that 
anything compares to the, the 
serenity that I feel. –P3 
• Which is the sense of wholeness 
that I feel whenever I’m on a 
spiritual journey.   –P3 
Spirituality can be seen and felt in the 
natural environment around us 
 
 
 
• I really think heaven is serene at 
least my version of it is like laying 
at the beach or under a tree, water 
that would be awesome. –P1 
• For me walking on a sunny day is 
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Meaning Unit Participant’s Statements 
 
 
 
 
 
 
 
 
 
 
calming. –P2 
• Being by water is always going to 
be calming, I think that’s pretty 
much for everyone. –P2 
• Cause I was just thinking about, 
maybe cause I talk about the human 
connection and then I just have the 
water here [south quad] and then 
the grass here [north quad] and then 
the inner earth or the fire [west 
quad].  –P3 
• It just seems like it’s [spirituality], 
it’s the world, it’s everything. –P3 
My spirituality gives me a love of no 
comparison that is often expressed in the 
ability to forgive 
• Oh, so the heart is just love –P1 
• you have to love something 
otherwise there really is no other 
point in life if you don’t. –P1  
• So but then the forgive just goes 
along with love. –P1 
• In order to truly love you have to 
forgive mistakes that are like you 
know if people hurt you, you have 
to forgive them, or less, I guess 
maybe it wasn’t love in the first 
place maybe it was something else. 
–P1 
• this is what I think my spirituality 
gives me. Is the ability to love other 
people. –P3  
• All these little drops right here are 
my love for other people and then 
the colors are just the different 
types of love I give to people. –P3 
• Like, like in the Bible how Jesus 
says you’re supposed to love our 
neighbor as ourselves….. –P3 
• And then nothing compares to the 
love that I receive from this One 
Being or that I can give due to the 
love being received from this One 
Being. –P3 
• The Jewish, the Muslims, I am 
supposed to love them regardless. –
P3
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It is important to be non-judgmental 
towards others especially if they are 
different 
 
 
• And then, I guess with the Golden 
Rule, it’s just I am a big believer in 
just be nice to people, like just do 
unto others as you would want them 
to do unto you. –P1  
• I think religion is more so the 
routine.  I don’t think that anything 
is wrong with that routine. I mean if 
that’s what you need to stay 
spiritual, if that’s what you want 
then I think that’s fine.  –P2 
• You’re not supposed to judge 
people, you’re not supposed to look 
at people differently.  –P3 
In my relationship with God, we lift each 
other’s spirits and I am able to do the same 
for others 
• I also believe that God lifts yours 
spirits.  I also think you can lift 
God’s spirit, if that’s possible.  –P2 
• I just mean by like praising him and 
stuff like that, so it goes both ways. 
–P2 
• So as long as I’m doing that then 
God’s going to bless me always 
cause that’s my other way of 
blessing people, that’s my way of 
feeding the world.  –P3 
• But, maybe cause I’m a therapist 
too, but when I do that it also feeds 
me too.  –P3 
• So, giving helps me give. –P3 
• And there’s three parts:  To me if 
God’s giving to me, Me giving to 
somebody else…and God just 
giving to other people.  –P3 
• Cause, I realize that’s my whole 
source of strength. –P3 
I believe that heaven and hell exist, but I 
cannot describe what they look like 
because they are probably different for 
each person 
 
 
 
 
 
 
• so obviously heaven is the ultimate 
goal. –P1 
• Like I believe that hell is seriously 
different for everybody. –P1 
• Or heaven for somebody might be 
sitting by a creek somewhere under 
a tree. –P1   
• I don’t think there’s an exact 
prescribed heaven or hell. –P1 
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• When you get there you’ll know 
and when you’re not there, you’ll 
definitely know. –P1 
• how heaven is different for every 
person. –P1 
• And I do think that when you have 
a belief in God, then it’s for life and 
even afterlife.  –P2 
• because I think um if you do what 
you’re supposed to do and you are 
thankful and you do believe in God, 
I do believe that there’s an afterlife 
and you’ll go to heaven.  –P2 
• I don’t know when you go [to 
heaven] –P2 
• I, you know, I don’t have like a big 
description of what heaven is, but I 
just, I assume that it’s definitely the 
opposite of hell.  –P2 
• Don’t want to be burning for 
eternity.  –P2 
• You know, maybe I just have a 
kid’s view of heaven being like 
clouds and food to eat, I don’t 
know, or like you’re never hungry. 
–P2 
• I imagine it’s going to be 
someplace that I like. –P2 
Religion and spirituality are different in 
that religion is a man made prescribed set 
of rules and routines and spirituality is an 
inner connection with a higher power that 
allows for freedom of expression and 
growth 
 
 
 
 
 
 
 
 
 
 
 
• Religion I guess in its definition has 
to be a prescribed set of rules and a 
way of doing things. –P1  
• and spirituality is the opposite. –P1  
• But spirituality, you can do 
however you want. –P1  
• And, I mean there is some cross 
over because like the church you’re 
supposed to give 10 % or whatever 
but also you can be charitable in 
other ways. –P1 
• But I think that’s the problem with 
religion because it is written down 
and it is prescribed.  –P1 
• You can’t fight somebody because 
their spirituality is different –P1 
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• But, I think spirituality is more 
within.  –P2 
• I think it’s [spirituality] your 
understanding of a higher power, 
but I think religion is a set routine 
of what you have to do to establish 
that. –P2 
• Cause, I just think that religion is 
man made.  –P3 
• And I think as long as you believe 
in God that you will be alright if 
you act decently. –P3 
• Comes in with the different 
religions and how spirituality and 
religion conflict. –P3 
• But the religion drives people away. 
–P3 
• Yeah it [religion] controls people. –
P3 
• All the rules and regulations in 
control of religion keep them away 
from that spiritual freedom. –P3 
• Yes [self-actualization], I think 
religion keeps you from that 
transformation of going to into that 
self-actualization –P3 
Although religions claim to be different, 
their basic principles are the same  
• There’s this whole thing, especially 
like right now between Christianity 
and Islam, and if you look at it, it’s 
like the same thing. –P1 
• I don’t see how I could say that’s 
definitely wrong when 10 of the 
basic principles are essentially the 
same. –P1 
• The details are really different. –P1 
• I think all of them have something 
that’s wrong, -P1 
• and here they all [religions] blend 
in to me.  –P3 
• It just all, I really believe that 
everybody prays to the same God 
but just in different ways.  –P3 
• The culture is that everybody wants 
it their own way, but they’re doing 
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the same thing.  –P3 
There is a struggle in spirituality to be 
better and grow in a world that is full of 
stresses, pressures, and unpredictable 
circumstances  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• Cause it’s pretty easy, to not do the 
really bad things. –P1 
• I guess trying to get to the ideal is 
really hard, like almost impossible. 
–P1  
• But that’s the nature of it and I 
don’t think anybody ever gets to the 
perfect. –P1 
• in the end you have to like trust and 
believe in God or whoever you 
believe is the ultimate power is 
going to somehow grant you some 
sort of forgiveness. –P1 
• But, like struggle, is like it’s what 
defines a person, -P1 
• You know like how you react to a 
person or to trials or tribulations or 
negative points in your life, like 
that’s your true character. –P1  
• That’s what it’s all about, and you 
never find that out until you go 
through it. –P1 
• And the struggling really, really 
sucks you know for the most part –
P1 
• There are some days that I just say 
thank you for making it through 
today because the day could have 
been horrible.  –P2 
• Even when it’s bad, I just say thank 
you. –P2 
• But, shortly just after that any kind 
of spiritual grounding I have goes 
away so then my mean, sarcastic, 
narcissistic self comes out for the 
rest of the day.  –P3 
• So then, this right here is just all the 
stress and the nonsense of the world 
that’s always attacking you.  –P3 
• They [tears from heart] may be due 
to all the stress here, all the 
madness in the world. All the 
killings, all the war. –P3 
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• For some reason I can’t find time 
for my spirituality, I can find time 
for my religion. –P3 
• I’m always afraid of who I could 
become, right? –P3 
• So then I sabotage myself because 
once you become this great person, 
you have to maintain being that 
great person. –P3 
• That’s a lot of pressure, that’s a lot 
of responsibility and I don’t want to 
do it. –P3 
• Then, I think it also goes to like one 
of my fears of failure. –P3 
• So I can still be just a little mean to 
people while I’m here and I really 
don’t have to think about the 
consequences of my actions. –P3 
• Am I just going to be a mean and 
evil person, cause if I don’t try then 
I’ll just never know, good or bad. –
P3 
• And sadly, I’m comfortable with 
that.  But if I don’t get there, then 
we save myself all the 
disappointment.  –P3 
• So, we stay naive so you can save 
yourself the disappointment. –P3 
As I think about my values and goals I 
realize that there is a process of spiritual 
change and transformation that has to take 
place to attain them 
 
 
 
 
 
 
 
 
 
 
 
 
 
• I mean I don’t think you can do one 
thing and then transform. –P1 
• you know it’s like I said the 
butterfly, -P1 
• we’re all sort of like ugly and 
greedy and wanting all the leaves 
you know –P1 
• then we sort of progress through 
this sort of free yourself and start to 
surrender to like your higher power 
or to whatever you believe in –P1 
• then you realize that you’re not 
perfect and have to work at 
improving. –P1 
• So then when you can love people 
for who they are, accept them then 
 
159 
Meaning Unit Participant’s Statements 
 
 
 
 
 
 
 
 
 
 
 
you can forgive them –P1 
• once you reach the whole love and 
forgiveness and being able to be 
hurt and then forgive people for it, 
um, I don’t know maybe that is the 
transformation. –P1 
• And then um one day I found my 
own peace with religion –P2 
• Like this is the new um spirituality 
basically before it was more 
religion. –P2 
• It kinds of awakens you, lifts your 
spirit and gives you hope. –P2 
• Um, I think that instead of going to 
church more so as a routine, just 
kind of finding spirituality within 
[describing one day experience]. –
P2 
• I think that I just realize now that I 
can have a relationship with God 
without it being something that I 
have to do in church or something 
that I have to do 4 days a week or 
stuff like that.-P2 
• Um, I think [new found spirituality] 
might have occurred probably right 
after college –P2  
• So, I don’t know, I think I need to 
get really get back to this [north 
quad].  And this [south quad], 
which will probably help foster this 
[east quad] and then clarify that 
[west quad]. –P3 
• Yeah, one [challenge] that I’m now 
going to have to go home and work 
on. –P3 
• So hopefully I come out a better 
person after this. –P3.  
•  my spirituality is really important 
to me, but I realize like sometimes I 
don’t even pray before I go to sleep.  
And that bothers me cause if I die 
in my sleep I just want God to 
know that He was the last thing I 
was thinking about. –P3 
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• I don’t know how I could do this, I 
don’t know how I could use it one 
day or right now except just go 
back and do the same things I was 
doing before. –P3 
• Yes!  Okay I don’t think I want to 
wait um, for you guys to finish this 
to take this home, but I will.  I’ll do 
another one when I get home. –P3 
 
 
Spirituality in my everyday life includes 
striving to pray, give thanks, love and 
forgive 
• Some days I start the day here, and 
some days I start the day here, but 
it’s always I guess at the end of the 
day it’s always trying to get back 
around to the top. –P1 
• I guess everyday life is just I try to 
love, I try to forgive, and I 
definitely try not to go like here 
[left side with negative aspects].-P1 
• Well when I wake up in the 
morning, I try to say my prayers. –
P2  
• Just thank you for another day, 
protect me today, watch over me, 
help me do the right things and to 
make you proud.  –P2 
• and then throughout the day I may 
pray a little here or there or say 
thank you, you know for the small 
things that happen throughout the 
day.  –P2 
• And, um at night it starts over, I 
pray again, I say thank you for 
bringing me through this day. –P2  
• The night, I don’t know why 
sometimes I can’t remember to 
pray, but definitely every morning I 
wake up. –P2 
• I think I could access it everyday, 
but I don’t cause I think the greatest 
time or I guess I feel the most 
greatest is when I wake up is 
knowing that I have another day. –
P3
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• Cause, I don’t think that I get the 
peace and the freedom that I know I 
should have or that I think about.  –
P3 
• Cause, this, just trying to give so 
much, I think it’s my religion, it 
clouds everything.  –P3 
• Mm Hmm, yup these [north and 
south quads] would probably be 
like 10% and these [east and west] 
would be like 40. –P3 
•  
Spirituality is a continual process that 
never ends 
• I think it’s a continual process,- P1  
• you know like 2 steps forward and 
1 back, and 2 steps forward and 1 
back, but like that’s again a 
continual improvement. –P1 
• So like, I’m sure in 10 years it will 
be different –P1 
• Oh, I you know what, I think that I 
probably am never going to be 
done. –P2 
• I think it, I think it [spiritual 
journey] can last forever.  –P3 
• Cause like, I could parallel it to my 
educational journey, even though 
me going to school may stop, I’ll 
never stop learning. –P3 
I wanted to go outside the circle in order to 
fully express my views about my personal 
spirituality and spirituality in general 
• If I could have went outside I would 
have, -P1 
• this [inside circle] is how I was 
raised and this [outside circle] is 
what other experiences life has 
brought.- P1 
• Then there are other things, things I 
have learned through traveling and 
being in Philadelphia and things 
like that but, that wouldn’t 
necessarily belong in my core 
circle, but definitely [it would] be 
part of how I view the world. –P1 
• Does everything have to fit inside 
here? –P2 
• I probably would have [gone out of 
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the circle].  I’d probably just taken 
up the whole paper –P3 
• And would have been like no white 
space in here at all. –P3 
Unconsciously I expressed deeper 
meanings of my spirituality in my mandala 
as seen in the images I chose and the 
corresponding story that developed 
 
 
 
 
 
 
 
• I was kind of surprised. –P1   
• I stopped writing and looked at it 
and was like okay yeah that actually 
just kind of like happened –P1 
• So yeah maybe subconsciously 
there is like a certain flow to it.- P1 
• I would have never thought of the 
butterfly to be perfect to sort of 
represent how I feel people or like 
for an analogy of human life. –P1   
• And I didn’t mean it to be a circle 
and all that, it’s sort of just how it 
sort of progressed. –P1 
• It [creating the mandala] was 
actually much more well I guess 
impactful and like sort of 
intellectual and made me think 
more than I thought it would. –P1 
• I think that um, I thought it was 
interesting when you said, tell a 
story.  –P2 
• I feel like that, I kind of made this 
and the story kind of came and 
made sense. –P2 
• So maybe that was my 
subconscious working. –P2 
• Oh, (laugh) yeah that wasn’t 
planned [using the colors blue and 
yellow which she was wearing].  –
P2 
• I don’t understand why it looks like 
my heart is crying.  That’s not what 
I meant to do, it just supposed to 
come out to the world. –P3 
• they were just supposed to tie into 
these circles here, but now they 
more look like tears.  That’s not 
happy. –P3 
• Yes! [to the angel in the center] See 
the things I do unconsciously. –P3 
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•  And I don’t even know why I 
didn’t even think about that story 
when I put that angel there.  Cause 
that’s a big trigger [picture of 
angel], like that should set off some 
cues or something.  But it didn’t. –
P3 
• Didn’t think about that either [tie to 
evolution- keep growing, changing, 
evolving].  But maybe this [white 
spaces] is where I need to fill in my 
life!  Evolution! –P3 
 
 
Composite Textural Description 
 The experiences of the three Participants were divided into the following meaning 
units that will be expounded upon in the textural description below: 1) My spirituality is 
grounding to me as it provides a foundation for my life, 2) Part of spirituality is having a 
belief in a higher power, 3) God’s protection brings peace as it guards you from the 
stresses in the world, 4) Spirituality is calming, giving me peace and serenity, 5) 
Spirituality can be seen and felt in the natural environment around us, 6) My spirituality 
gives me a love of no comparison that is often expressed in the ability to forgive, 7) It is 
important to be non-judgmental towards others especially if they are different, 8) In my 
relationship with God, we lift each other’s spirits and I am able to do the same for others, 
9) I believe that heaven and hell exist, but I cannot describe what they look like because 
they are probably different for each person, 10) Religion and spirituality are different in 
that religion is a man made prescribed set of rules and routines and spirituality is an 
inner connection with a higher power that allows for freedom of expression and growth, 
11) Although religions claim to be different, their basic principles are the same, 12) 
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There is a struggle in spirituality to be better and grow in a world that is full of stresses, 
pressures, and unpredictable circumstances, 13) As I think about my values and goals I 
realize that there is a process of spiritual change and transformation that has to take 
place to attain them, 14) Spirituality in my everyday life includes striving to pray, give 
thanks, love and forgive, 15) Spirituality is a continual process that never ends, 16) I 
wanted to go outside the circle in order to fully express my views about my personal 
spirituality and spirituality in general, and 17) Unconsciously I expressed deeper 
meanings of my spirituality in my mandala as seen in the images I chose and the 
corresponding story that developed. 
 The experience of spirituality as elicited through the mandala for all three 
participants included commentary on having a spiritual basis or “framework” which was 
“Christian.”  The spirituality of P1 and P3 was described as being their “center focus”, 
their “foundation” and what “grounds” them.  All three believed in a “greater”, “larger” 
or “higher power” which may have different names such as “God, Yahweh, Allah, [or] 
whatever you want to call it”.   
P2 and P3 felt that God provides “protection” and that their spirituality provides 
them “peace” and “serenity.” P2 expressed “being peaceful” when thinking about “God 
looking over”, protecting and “watching over” her.  She also described her “spirituality as 
being calming” and giving a “sense of serenity.”  P3 stated that her “spirituality… 
protects [her] heart and [her] love from all the stress” so that her “heart” would not 
“harden” and so that she would not “become like people who just hate everybody.”  She 
felt that she found her “peace” when she took a moment to “meditate” and that nothing 
compared to the “serenity” she felt in her “spiritual journey.” 
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Elements of nature were mentioned by all three participants.  P1 described heaven 
as “laying at the beach or under a tree [or] water.”  P2 described “walking on a sunny 
day” and “being by water” as being calming.  P3 used color to represent various elements 
of nature in her mandala such as “water…grass…[and] the inner earth or fire.”   
P1 and P3 described “love” as being a part of their spirituality.  P1 believed that 
“you have to love something” and that forgiveness “goes along with love.”  P3 described 
the love that her spirituality gave her as one which she gives to “other people” in 
“different types” of ways.  She emphasized being able to love her “neighbor” 
“regardless” of their religious background.  All three participants expressed the idea of 
being non-judgmental.  P1 spoke about the “Golden Rule”, while P2 did not see 
“anything...wrong” with the routine of religion”, and P3 felt that “you’re not supposed to 
judge…[or] look at people differently.”  P2 and P3 spoke about being both given to and 
“giving.”  P2 felt that “God lifts your spirits” so you too “can lift God’s spirit.”  While, 
P3 felt that “giving helps [her] give” as God gives to her and she gives to others. 
P1 and P2 expressed a belief in the existence of “heaven” and “hell”.  P1 felt 
heaven was the “ultimate goal” and that neither “heaven or hell” was exactly 
“prescribed” but “different for every person.”  P2 expressed a belief in an “afterlife” 
which she viewed as vague, not having a “description of what heaven is”, but assuming 
that it is “the opposite of hell.” 
Each participant contrasted religion to spirituality.  P1 defined religion as being a 
“prescribed set of rules” and “spirituality [as] the opposite” with “some cross over.”  P2 
described religion as “a set routine” and spirituality as “more within” and one’s 
“understanding of a higher power.”  P3 thought that “religion is man made”, “drives 
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people away,” “controls people,” and “keeps them away from [the] spiritual freedom” of 
“self-actualization.”  She described spirituality as being in “conflict” with religion.  P1 
and P3 stated that they saw religions as being the “same thing.”  P1 stated that the “basic 
principles are essentially the same” of most religions, while P3 believed “that everybody 
prays to the same God but just in different ways.” 
All three participants spoke about a struggle in spirituality, a spiritual change and 
transformation, spirituality in everyday life, and spirituality as a continual process.  P1 
described the “struggle” as the process of trying to “get to the ideal” which is “really 
hard” and “really sucks.”  He also stated that the struggle “defines a person” and that 
“trials or tribulations or negative points in your life” shed light on “your true character” 
in the way “you react” to them.  P2 stated the importance of saying “thank you for 
making it through” the day because it “could have been horrible” and that thanks should 
be given “even when it’s bad.”  P3 mentioned the process of losing her “spiritual 
grounding” and becoming “mean…for the rest of the day” due to the “stress and the 
nonsense of the world that’s always attacking” her.  She struggled with not being able to 
“find time for [her] spirituality”, with being “afraid of who [she] could become”, with 
“fears of failure,” with the “pressure” and “responsibility” of becoming a “great person,” 
and being “comfortable” with staying “naïve.”   
P1 described the process of “transformation” as one similar to the “butterfly” 
where humans begin as “ugly and greedy” and “progress” to freeing yourself and 
surrendering to a “higher power”, accepting that “you’re not perfect”, working at 
“improving”, and loving and accepting “people for who they are”, forgiving along the 
way.  P2 described her “new…spirituality” as occurring “one day” when she shifted from 
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“going to church more so as a routine [to]…finding spirituality within” and having a 
“relationship with God.”  P3 expressed a desire for change in getting “back” to her 
spirituality, doing “the same things [she] was doing before” in order to become “a better 
person.”   
P1 described his everyday spiritual life as striving “to get back around to the top” 
by trying to “love…[and] forgive.”  P2 stated that her days involve “prayers” of thanks 
from when [she] wake[s] up in the morning”, “throughout the day” and sometimes at 
“night.”  P3 felt that her spirituality was “most greatest” when she woke up, but that she 
did not “get the peace and freedom” she knew she needed because of how her 
“religion…clouds everything.”  All participants felt that spirituality was a “continual 
process”, one in which would “be different” “10 years” from now, which P2 felt she 
would “never…be done” with, and which could “last forever.” 
Each participant expressed wanting to go “outside” the circle.  P1 wanted to 
represent “how [he] was raised inside the circle and “other experiences” outside the 
circle.  P2 questioned if she had to “fit [everything] inside” the circle.  P3 stated that she 
“probably would have” gone outside the circle and “taken up the whole paper.”  All of 
the participants were “surprised” by the artwork stating that elements realized after 
creating the mandala happened “subconsciously” or “unconsciously”.  P1 felt the “flow” 
of his story of transformation manifesting in a “circle”, “just kind of happened” and “sort 
of progressed” that way.  P2 felt that her story “kind of came and made sense” and that 
the use of the colors she was wearing in her mandala “wasn’t planned.”  P3 was 
perplexed by the “tears” in her image that represented the sadness she expressed from her 
dissatisfaction with her spirituality.  She stated that it “looked like [her] heart is crying” 
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and that “that’s not what [she] meant to do.”  She was also surprised in her choice of an 
angel and described not knowing “why [she] didn’t even think about the story when [she] 
put the angel there.”  She was surprised by her connection of white spaces “where [she] 
need[ed] to fill in [her] life” to her choice of the word “evolution.” 
Imaginative Variation 
 There were once three thesis ideas floating around in the heads of their creator.  
One thesis idea was named Heuristico and he lived in the head of The Author.  Another 
thesis idea was named Casie Study and she lived in the mind of The Writer.  The other 
thesis idea was named Phenomenologicia, nick named Phenome, who lived in the brain 
of The Essayist.  They met in a research class, when their respective creators shared their 
thesis ideas with each other.  Heuristico, Casie Study and Phenome became instant 
friends because they had so much in common.  Although they were babes in their 
development, they each fervently believed in the literary powers of their creators.  They 
had faith in their creator’s abilities to guide and navigate them from ideas into full bodied 
texts of substance. They were all grounded in their basic foundation of Qualitativeness.  
Despite having different theoretical methods; Heuristico from the Heuristic approach, 
Casie Study from the Case Study approach, and Phenome from the Phenomenological 
approach.  They found that they were more similar than different.  They could relate to 
being part of a process that stems from within as opposed to the more rigid, standardized 
process of Quantitativeness that was based in prescribed rules and routines.  They felt 
they were just the opposite of this quantitative construct and rejoiced in the freedom to 
transform and self-actualize into whatever they wanted to be. 
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 As they routinely met twice a week, they experienced innumerable changes.  They 
grew from being thesis ideas to thesis proposals.  Each of them yearned for their creators 
to protect them from being drastically changed to the point where they would not 
recognize themselves or worse yet being altogether thrown out.  The need for protection 
was coupled with a desire to go outside of the circular box.  They wanted to be great, 
unique, and innovative studies, but with that brought the pressure of responsibility.  The 
fear of failure was a common emotion and each of them sought the peace of approval and 
the hope of one day being bound.   
For these three, their life after being bound varied in interpretation.  Heuristico 
wished to be shelved in a home library in a country home.  Casie Study did not have an 
idea of life after boundedness, but imagined that she would like it.  Phenome, wished to 
continue on educationally by being published.  Despite the range in places that they 
would like to go, they were all on one accord in that they never wanted to become stuck 
in the IRB.  For they knew that if they could not get past the IRB, then they would never 
get approval and would be replaced by Lit-Reviewia. 
The key to their survival was the time that they invested in their creator’s minds. 
The more that they gave, the more they received.  Their creators would sit with them and 
they would converse, providing each other feedback to the point where their creators 
would give them form and they in turn would give information to all who peered into 
each of their drafts.  Yet, as time progressed, so did their struggle.  They were bombarded 
by changes to their target populations, shifts in their methods, being put aside due to 
preparations for final exams, and the growing pains of an ever-increasing literature 
review chapter.  With this growth, they learned not to be so judgmental towards Lit-
 
170 
Reviewa and developed a great appreciation for the depth and breadth of this former 
adversary.  This struggle taught them to love others going through the process.  Even, the 
quantitative sojourners were dealt with in love for everyone was experiencing hardship.   
Yet, in this struggle, they persevered and tried to make themselves present in the 
everyday lives of their creators.  They wanted to grow, knowing that they were in a 
continual process; for even after the oral defense, future students would read them, be 
inspired by them, and learn from them.  Their tenacity was encouraged by the natural 
element of their creator’s motivation to graduate.  Just as buds seek to bloom in the 
springtime, the inspiration to graduate at the end of the spring quarter launched their 
creators into a mode of production and imagination.  
To their surprise, they were much more than they ever thought they would be.  As 
they met again and looked at each other during the colloquium, they were happily 
amazed by the growth, deepness, and beauty of their final results.  They gave thanks and 
appreciation to their creators for the way in which they were sculpted into artistic 
offerings of literary research for generations of students to come. 
Revision of Meaning Units 
Table 8 
Revised Meaning Units, Participant 1, 2 and 3 
Revised Meaning Units: Participant 1, 2, and 3 
• Spirituality is grounding in that you have a foundation in a higher power that 
gives you faith and is strengthened by everyday interaction 
• Religion and spirituality are different in that religion is a man made prescribed 
set of rules and routines and spirituality is an inner connection with a higher 
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power that allows for freedom of expression and growth 
• There is a struggle in spirituality to be better and grow in a world that is full of 
stresses, pressures, and unpredictable circumstances 
• Unconsciously deeper meanings of spirituality were expressed in the mandala as 
seen in the images that were chosen and the corresponding stories that developed 
• Spirituality can be seen and felt in the natural environment around us and is often 
a peaceful experience 
•  There is a process of spiritual change and transformation that has to take place 
in order to attain the values and goals one strives for 
• Spirituality is a continual process that never ends  
Structural Synthesis 
 The essential structures that were identified for all three participants as part of the 
composite analysis were the following: (a) Represented in each participant’s mandala, 
was a personal progression along a spiritual spectrum of development that moved away 
from an experience of religion towards an experience of spirituality; (b) The participants 
experienced the elements of stress and struggle in their spirituality which were 
represented in specific images in their mandala; (c) The creation and explanation of the 
mandalas served as a means of recognizing the participants’ individuation process from 
their family’s religious ideals; and (d) As the participants verbally expounded on the 
image they created in the mandala, unexpected underlying meanings were discovered 
through the use of narrative, memory, and metaphor. 
 The first essential structure is that represented in each participant’s mandala, was 
a personal progression along a spiritual spectrum of development that moved away from 
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an experience of religion towards an experience of spirituality.  All of the participants 
contrasted the concepts of religion and spirituality.  The general perception was that 
religion was rigid, inhibiting, and a source of division, while their concept of spirituality 
was more of a personal and unique inner experience for each person.  The flow of each 
participant’s mandala reflected the progression of their spirituality as it began with 
images of religion and ended with images of spirituality. 
 The second essential structure is that the participants experienced the elements of 
stress and struggle in their spirituality which were represented in specific images in their 
mandala.  Each of the three participants commented on the use of their spirituality in 
adversity.  For two participants, spirituality served as protective hedges and for the other 
participant, spirituality served as a litmus test of one’s character.  The spiritual struggle 
informed the spiritual change for these participants.  One’s struggle led to a more open 
mind as seen in the image of a man surrendering (Figure 1), while another’s struggle led 
to freedom from the ritual of religion as seen in the image of the dancers (Figure 2).  
Lastly another’s struggle led to motivation to press past fear and seek greatness as seen in 
Figure 3. 
 The third essential structure is that the creation and explanation of the mandalas 
served as a means of recognizing the participants’ individuation process from their 
family’s religious ideals.  Each participant commented on a spiritual change that was 
visually represented by the images of the butterfly (Figure 1), the red cross (Figure 2), 
and the angel (Figure 3).  Part of their spirituality involved the expansion of their own 
autonomous perspective that grows with their experiences.  Their experience in college 
offered exposure to different beliefs and new understanding which is developmentally 
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normal for young adults.  The transformations described involved shifting from a place of 
dissatisfaction to a place of contentment for that season of their lives.  They all believed 
in the continuing nature of growth and development in one’s spiritual journey.   
 The fourth and final essential structure is that as the participants verbally 
expounded on the image they created in the mandala, unexpected underlying meanings 
were discovered through the use of narrative, memory, and metaphor.  All of the 
participants expressed a level of astonishment of unconscious themes that became evident 
as they talked about their mandala.  The development of stories helped to shed light on 
these surprising revelations such as the metaphor of the butterfly’s transformation (Figure 
1), the story that mirrored a participant’s path to spiritual change (Figure 2), and the 
memory of a prior spiritual belief that was sparked by the image of the angel (Figure 3).  
They experienced a deeper level of understanding that they arrived at from connecting 
images to verbalized thoughts.   
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Figure 1- Participant #1 
Please use the circle on the paper and create images that might represent your ideas 
about your spirituality inside the circle. 
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Figure 2- Participant #2 
Please use the circle on the paper and create images that might represent your ideas 
about your spirituality inside the circle. 
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Figure 3- Participant #3 
Please use the circle on the paper and create images that might represent your ideas 
about your spirituality inside the circle. 
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CHAPTER V: DISCUSSION 
Overview 
The purpose of this chapter is to discuss and integrate the analyzed findings from 
the three participants’ interviews with the literature reviewed in previous chapters.  The 
research question of this study was: What is the lived experience of college students as 
they explore their understanding of spirituality and express their spirituality artistically?  
The answer to this question was reflected in the composite essential structures.  The first 
part of this discussion consists of a review of the four composite essential structures 
which were: 1) Represented in each participant’s mandala, was a personal progression 
along a spiritual spectrum of development that moved away from an experience of 
religion towards an experience of spirituality; 2) The participants experienced the 
elements of stress and struggle in their spirituality which were represented in specific 
images in their mandala; 3) The creation and explanation of the mandalas served as a 
means of recognizing the participants’ individuation process from their family’s religious 
ideals; and 4) As the participants verbally expounded on the image they created in the 
mandala, unexpected underlying meanings were discovered through the use of narrative, 
memory, and metaphor. Following the discussion of major findings, clinical applications, 
limitations of the study, and implications for future research are reviewed.  
Description of Major Findings 
Represented in each participant’s mandala, was a personal progression along a spiritual 
spectrum of development that moved away from an experience of religion towards an 
experience of spirituality 
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 For the participants, religion and spirituality were seen as different, but not 
mutually exclusive- a point of view supported by Horovitz (2002) and Benson, 
Roehlkepartain, & Rude (2003).  The participants experienced religion and spirituality on 
a continuum where they progressed from being more religious to being more spiritual 
during their college years.  The shift from religious culture to a more global spirituality 
during college as described by Zinnabauer, Pargament, & Scott (1999) can be seen in the 
polarization of the participants’ understanding of religion and spirituality.   
 On one end of the spectrum, the participants had very distinct opinions about 
religion that ranged from being antithetical, to non-judgmental, to conflicting as seen in 
P3’s image of questions around differing religions (Figure 3).  All of the participants 
seemed to have surpassed the need for religion in their spiritual journeys and 
communicated a sense of being antithetical to religious dogma.  Religion was seen as 
being flawed, especially when it came to the boundaries that the participants felt religion 
encroached upon spiritual growth and freedom.   This corresponds with Zinnabauer, 
Pargament, & Scott’s (1999) findings that religion is viewed as a negative and oppressive 
entity that is unchangeable. On the contrary, the participants expressed an element of 
being non-judgmental about various religions and the people defined by those religions 
such as Buddhists, Muslims, and Jews.  It seemed that when it came to accepting 
different religions, the participants sought to find value in the person by finding value in 
their religion.  Two participants felt that religion was conflicting in that separate religions 
claim to be different from the others by being the only one that is correct, when in fact 
they are perceived to all be the same.  Views on religion were also conflicting in that on 
the one hand it was described with a tint of disdain, while on the other hand the diversity 
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of it was embraced with open arms.  Overall the participants viewed religion as a 
prescribed set of rules and routines. 
 From childhood, each of the participants in this study had the foundation of 
religion.  While Zinnabauer, Pargament, & Scott’s (1999) thought that spirituality exists 
within religion, the participants expressed that their understanding of spirituality seemed 
to stem away from their religious basis.  As the participants continued along a spectrum 
of spiritual development, they progressed towards a developing spirituality.  Spirituality 
was described by the participants as an inner understanding of a higher power that was 
freeing and unique to each person. Much like the perspective that everyone has their own 
opinion and no one’s opinion is necessarily wrong, spirituality was seen as an individual 
experience that cannot be judged.  Spirituality was also referred to as a solitary journey 
by the participants, a viewpoint that Milacci (2006) viewed as problematic.  Milacci 
(2006) felt spirituality should be a communal experience rather than an individualistic 
one.  At the same time, the participants’ description of spirituality aligned closely with 
King & Boyatzis (2004) definition of spirituality as “a more personal and private 
configuration of feelings and actions in relation to some transcendent entity” (p.3).    
 The concept of a spectrum in spiritual development was evident in the flow the 
mandalas created in this study.  P1’s mandala (Figure 1) contained a flow that began with 
the negative side of spirituality, such as sin and vice, and continued towards surrender, 
charity, purity, and finally to transformation in the butterfly image.  His description of the 
mandala alluded to religion relating more to the beginning of flow, the negative side, and 
a personalized spirituality relating more to the end of the flow, the butterfly.  P2’s 
mandala (Figure 2) contained the representation of two crosses-- one representing the old 
 
180 
and one representing the new.  She identified the gray cross as symbolizing her religion 
and former religious practices while she described the red cross as being a symbol of her 
new found spirituality.  In her description of the flow of her mandala, she expressed the 
movement from the old cross to the new cross--from religion to spirituality.  P3’s 
mandala (Figure 3) contained aspects of religion on the horizontal axis and aspects of 
spirituality on the vertical axis and the flow of her mandala went from confusion to 
clarity.  She felt that before moving to a more spiritual experience, she needed to find 
resolution with the themes seen in the images placed on the horizontal axis which 
addressed her questioning of religion and tears of dissatisfaction from her image of a 
heart.  The more spiritual experience represented in the images on the vertical axis were 
what she described as her ideal spirituality that contained themes of peace, evolution, 
connectedness and clarity.  In each participant’s mandala, there was an embodiment of a 
personal progression along their own spiritual spectrum of development that moved away 
from the experience of religion towards the experience of spirituality. 
 
The participants experienced the elements of stress and struggle in their spirituality 
which were represented in specific images in their mandala 
 The participants agreed that their experience of spirituality was not always 
positive.  There were challenging aspects in their spiritual journeys such as dealing with 
the stresses of the world, striving to achieve an impossible ideal, and handling the 
unpredictable events that life brings.  Various emotions were expressed in light of this 
struggle.  P1 described the struggle as an experience that “really sucks.”  P2 felt that it 
was important to say thank you to God even when life is bad.  P3 expressed that it was 
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easier to be a mean person when she was caught up in the tides of life and struggled with 
a sense of sadness over her lack of striving for more spiritually. 
 The reality that the participants experienced stress and struggle in their spirituality 
was represented in specific images in their mandala.  P1 drew a person laying down his 
sword and surrendering, describing this image as part of the process of maturing 
spiritually (Figure 1).  He felt that part of spiritual development included a conscious 
effort to surrender the self with its selfish habits as a means of developing faith and 
progressing on spiritually.  P2 included the images of dancers, whom she described to be 
free yet, concentrating (Figure 2).  The dancers depicted are in incredibly difficult poses 
to hold and there is a bodily tension captured in the concentration displayed in their facial 
expressions.  Here the image and verbal association of concentration exemplifies the 
struggle and tension embedded in her spirituality that is a work to get through.  P3 drew 
the image of a heart that upon later reflection seemed to have tears coming from it 
(Figure 3).  She described the tears as resulting from the attack of the stresses of the 
world on her heart.  The heart was to be protected by a blue shield or outer layer of 
spirituality, which she felt she had not put in the work to maintain.  All of the mandalas in 
this study reflected an aspect of action or work that was required for continual spiritual 
development.   
 The theme of struggle in spirituality in this study sheds some light on the 
discrepancy in literature over the causality of anger and stress in the college students’ 
experience of spirituality.  Whereas Schafer’s (1997) study stated that students who were 
more spiritual had less distress, Winterowd, Harrist, Thomason, Worth, & Carlozzi’s 
(2005) study revealed that students who were more spiritual had higher levels of anger, 
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stress and lower levels of anger control.  Zinnabauer & Pargament’s (1998) study of 
students who had experienced spiritual conversion further supported the correlation of 
higher levels of spirituality to higher levels of stress.  In this study, the participant’s 
experience of struggle seems to support the idea that as one tries to be more spiritual, 
there is an inherent friction that is part of the process.  This is seen in P3’s ambivalent 
spiritual experience.  P3 wanted to reinvest in her spirituality as a buffer for all of the 
anger, dissatisfaction, and stress in the world.  Yet, the process of becoming more 
spiritual was also a stressful struggle for her in that it required her to be ready for 
responsibility.  Their struggles to pursue their respective ideal spirituality parallels the 
struggle of swimming upstream, in that it takes more concerted effort to stride against the 
tide and this effort is stressful.   
 As Milacci (2006) mentioned in his study, one of the resulting themes dealt with 
the existence of a dark side in spirituality where the dark side represented the trials in 
one’s faith journey.  As P1 succinctly stated, it is the struggle that “defines a person.”  He 
felt that it was impossible to achieve the ideal and be perfect, but that one purpose in life 
is to strive anyway despite the struggle or trials in life that stand in the way.  For P2 the 
unforeseen stresses in life that could cause stress and anger motivated her to be more 
spiritual by giving thanks and praises to God.  Both P1 and P3 discussed the simple truth 
that you can never know who you might be until you try to pursue the ideal and in the 
process endure the struggle.  Perhaps the struggle of spirituality aligns with Winnicott’s 
(1953) notion of the good enough mother where the infant endures frustration as a part of 
his struggle to develop a separate identity.  For college students, the developmental and 
 
183 
spiritual struggle may foster the opportunity to create their own spiritual identity that is 
stronger and more mature because of the struggle. 
 
The creation and explanation of the mandalas served as a means of recognizing the 
participants’ individuation process from their family’s religious ideals 
 Religion was referred to as the network within which the participants were raised 
while spirituality was referred to as the essence that seemed to evolve from this religious 
basis.  The foundation that religion provided for each of these participants sparked a 
desire to break away from family ideals and societal expectations.  In the process of 
breaking away, spirituality seemed to become less of a foreign religious definition and 
more of a real experience. P1 viewed Christianity as his framework, but was not bound to 
his religion.  P2 progressed to having a relationship with God and had moved away from 
her past ritualistic participation in her religion.  P3 had time for her religion, but was not 
satisfied with it and discussed a yearning for a deeper spiritual experience.  Each of these 
participants were rooted in the religion of their families and with the exception of P3, 
who mentioned having a period of deep spiritual connection in adolescence, the other 
participants commented on finding and broadening their spirituality in their experience 
away from their family.  When asked if college was the catalyst for this shift toward 
spirituality both P1 and P2 described the physical distance and expanse of time away 
from family as the means for which their spirituality more prominently emerged. 
 The participants’ experiences are supported by the work of Bishop, Lacour, Nutt, 
Yamada, & Lee (2004), Bryant, Choi, & Yasuno (2003), Newman & Newman (2006), 
and Castellanos & Gloria (2008). Both Bishop, Lacour, Nutt, Yamada, & Lee’s  (2004) 
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study and Bryant, Choi, & Yasuno’s (2003) study found that during the freshman year, 
religious attendance decreased while the role of spirituality increased.  P2’s experience of 
attending church less frequently and becoming more grounded in her personal 
relationship with God, echoes the findings from the above studies.  More specifically 
Bryant, Choi, & Yasuno (2003) stated that increased spirituality manifested in the 
incorporation of spirituality in freshman students’ everyday lives.  This daily access to 
spirituality was also corroborated by the experience of each participant.   
 Newman & Newman (2006) described the developmental tasks for young adults 
as autonomy from parents, gender identity, and internalized morality.  College students 
are seeking independence from their parents and their parents’ values as they forge their 
own.  They are also working out what it means to transition from being a girl or boy and 
mature into a woman or man.  This transition involves identifying and embracing the 
roles and responsibilities expected of them as they become adults.  Castellanos & Gloria 
(2008), expounded further on the impact of these responsibilities that present as stresses 
for emerging young adults.  Some of these stresses included living away from home, 
finding their self identity, working or paying bills, balancing school and social needs with 
family or friends, and taking care of themselves.  Yet, as has been seen in the experiences 
of the participants, it is the very presence of these stresses and responsibilities that 
allowed for spirituality to bloom in their lives.  Castellanos & Gloria (2008) state that one 
coping mechanism for college students in handling these stresses is the development of 
one’s spirituality which goes hand in hand with Newman & Newman’s (2006) 
developmental task of internalized morality.  It may be that the struggle in spirituality 
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aligns with the developmental maturation of college students and may in fact be part of 
the birthing process of deeper spiritual experiences.     
 The creation of the mandalas also served as a means of recognizing the 
participants’ individuation process from family spiritual ideals.  As the participants 
strived to be increasingly autonomous from their spiritual and familial foundation, their 
individuality emerged and was represented in their artwork.  The mandala is a reflection 
of the individuation process (Jung, 1961) and in this study it facilitated the expression 
and understanding of the concept of spirituality which is difficult to verbalize.  Also, the 
creation and explanation of the mandala paralleled the participant’s spiritual 
development.  As they began as more concrete in their family’s religion, so too they were 
concrete in picking collage pictures for the mandala that were attractive to them.  The 
personalization of their spirituality in their developmental experiences in college 
paralleled the individualization and symbolism of the images as meaning was derived 
through the narratives they told about their mandala. 
 
As the participants verbally expounded on the image they created in the mandala, 
unexpected underlying meanings were discovered through the use of narrative, memory, 
and metaphor 
 Artwork has the power of bringing to consciousness what is unconscious (Rubin, 
1999).  The data from all of the participants reinforced this notion.  As they verbally 
expounded on the image they created in the mandala, underlying meanings were 
discovered.  It was a privilege to witness the moments of insight each participant had as 
they gave words to the non-verbal, visual representation of their understanding of 
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spirituality.  For P1 and P2 it was the telling of the story about the images they chose that 
led to their uncovering of a profound truth.  For P3, it was both a memory evoked from 
the story she created about her mandala and a reflection on her process of creating her 
mandala that gave her insight.  The use of metaphor was also a powerful tool for deeper 
meaning as seen in the inclusion of the butterfly (Figure 1), angel (Figure 3), and camera 
(Figure 2) in the participant’s mandalas. 
 Rubin (1999) describes a parallel process that is seen in the experience of the 
participants between the understanding of one’s artwork and the understanding of one’s 
life.  As a client finds meaning in their own artistic creations, they simultaneously find 
meaning in their personal lives because they have brought to consciousness what has 
been unconscious.  The participants in this study confirmed that their mandala 
represented their spirituality, thus expressing a non-verbal intuitive fit of image to 
spiritual experience.  Mandalas have been used as a means of accessing the unconscious 
through the symbolic interpretation of the images within it (Slegelis, 1987).    The use of 
mandalas in the artistic expression of college students’ understanding of spirituality was a 
purposeful choice because of the innate spiritual quality of mandalas (Jung, 1961).  
Interestingly, all of the participants wanted to go outside of the pre-drawn circle to more 
fully express their point of view on spirituality.  P3 was even inspired to create another 
mandala at home.  The creation of a mandala provided a forum for spirituality to be 
shared in great depth.  In particular, the aspect of telling a story about the images proved 
to be crucial to the deeper understanding of the phenomenon.  
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Clinical Applications 
College Interventions 
The experience of a universal spiritual struggle during the college years could 
give rise to a call for increased collegiate interventions.  Colleges and universities could 
give more support to this aspect of college life especially in light of the escalation of 
violence on college campuses and across the nation.  There have been an increased 
number of homicidal/suicidal college shootings in America over the past 10 years and 
any type of preventative outreach that may help students learn to cope with the anger and 
stress naturally experienced in their developmental and spiritual struggle could be worth 
implementing.  College students are the building blocks of the future generation and need 
to be equipped with strategies to deal with the anger and stress associated with the 
struggle of life both on a personal level and on a national level.  As terrorism becomes 
more firmly grounded as a consistent threat, college students may benefit from finding 
strength in their developing spirituality particularly when they must face the inhumane 
exercises of righteousness in the name of a terrorist’s religious god.  According to Soet & 
Martin (2007), there is a lack of research on interventions that address the spiritual 
concerns of college students.  Previous research has indicated that spirituality has been a 
strength that some college students have used as a means of coping with stresses of their 
beginning years away from family (Nagel & Sgoutas-Emch, 2007; Reid, & Smalls, 2004; 
TurnerMusa & Lipscomb, 2007; Wood & Herbert, 2005).  The participants in this study 
also used spirituality similarly.  P1 and P2 described their spirituality as a coping skill 
while P3 cited her spirituality as a strength that she wanted to build upon in dealing with 
the stresses in her life.  Based upon the literature and the results of this study, the topic of 
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spirituality might be considered by counseling centers, student life centers, as well as in 
academic classes as an integral part of emotional and intellectual development.  The 
following is a three dimensional proposal for the integration of art therapy and spirituality 
into college life. 
 
Art Therapy Interventions in College Counseling Centers 
It is recommended that in counseling centers, the initial assessment could include 
a section about spirituality so as to get a baseline of each student’s use and value of 
spirituality.  This could give helpful information to counselors as they decide whether or 
not they should explore spirituality as a coping skill within future sessions with their 
clients.  In addition to a positive coping skill, spirituality may also be referred to as a 
source of strength to emphasize with clients as they deal with a presenting 
problem/developmental stressor.   
The creation of a mandala by college students about their understanding of 
spirituality can serve as a nonverbal tool that communicates to both the student and 
clinician a picture of conscious and unconscious content.  The experience gives the 
opportunity for college students to work through ambiguous material and create 
something tangible about their spiritual experience that may give more clarity to their 
current college experience.  Phillips, Geller, & Ireland (1983)’s study on the use of art 
therapy as a screening procedure in college counseling initial assessments found that art 
making was useful and gave additional information as a diagnostic tool.  But, art therapy 
can also be beneficial in determining treatment goals and identifying strengths.  For P1, 
P2 and P3, the combination of the visual expression of their spirituality through the 
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creation of the mandala and the verbal expression experienced through the interview 
process yielded rich information.  This combination of a visual and verbal means of 
communication may be informative in the development of goals and/or coping skills for 
art therapists and college counselors to address in treatment planning for students in 
therapy.   
The concept of connectedness, which was visually represented and verbally 
reflected in each participant’s mandala, may contain a therapeutic application.  The 
participants mentioned connectedness in light of their relationship to a higher power 
which may parallel the connectedness in their therapeutic relationship.  College students 
may relate to their higher power in the same way that they relate to their therapist in that 
they trust and seek assistance from an expert who patiently gives them unconditional 
positive regard and creates a safe space for them to grow.  Their spiritual connectedness 
may also shed light on their relationships to others and to their inner self.  Creating 
mandalas could be a tool used to assess the transference and countertransference 
relationship between the college student and therapist and also between the college 
student and others with whom they interact.   
The use of the mandala in counseling sessions may be beneficial to college 
students as they seek to understand how to deal with the stresses and struggles in their 
lives.  College counseling centers could offer the option of creating a mandala as a 
baseline assessment of the uses and understanding of spirituality for each client during 
intake interviews.  It is recommended that the administration of this mandala assessment 
be given by art therapists on staff or hired as consultants and that they follow the 
procedures of this study.  
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Art Therapy Interventions in Student Life Centers  
Student life centers could provide various outlets to support, educate, and 
converse with students about spirituality.  For those students who access their spirituality 
within their religion, surveys could be given yearly about what more could be offered to 
support that strength.  Opportunities to create and participate in already established 
religious support groups and clubs could be encouraged throughout the academic 
calendar.  Also as Castellanos & Gloria (2008) discovered in their study of Latino college 
students, offering diversity to pre-existing religious services, like a Spanish speaking 
mass, could make a difference in providing essentially needed spiritual support for 
students whose spirituality and religion are intertwined. Students could be given the 
chance to share their spiritual beliefs in seminars or open roundtables that are not just 
centered on religion.  Spirituality is such a rich subject that it could be integrated into a 
topic for the debate team, used as an open forum in addressing multicultural differences 
and similarities, or discussed at orientations when looking at the holistic growth of 
students during their college years.   
Addressing spirituality artistically in student life activities can serve as a means of 
preventative care for college students.  Many students are hesitant to seek psychological 
help and turn to other options such as friends that may not be as objective as a mental 
health counselor (Castellanos & Gloria, 2008; Johnson & Hayes, 2003).  Other students 
are reluctant to use therapy due to cultural reasons (Ayalon & Young, 2005).  Offering 
small seminars by registered art therapists that allow college students to explore their 
spirituality in mandala making and discussion may open the door for students whom are 
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hesitant to broach therapy as an option for healing and health.  Having a positive 
therapeutic experience through art therapy may also bridge a cultural gap of those who 
only turn towards religion and will not consider therapy as an option.  The use of making 
mandalas and discussing them may be a means of beginning a therapeutic relationship 
especially if students want to further explore concerns that may emerge.  This was seen in 
P3 wishing to figure out what was stopping her from being more spiritual and becoming a 
person of greater potential.  Artwork brings up unconscious issues and students may feel 
comfortable enough to want to explore them further in counseling sessions if they have 
had a positive experience in an art therapy seminar.  Offering these seminars in small 
groups could allow for a safer space and a possibility of creating an art therapy support 
group for those interested. 
 
Art Therapy Interventions in Academic Classes 
In academic classes, the opportunity to learn about varying expressions of 
spirituality could be explored.  Within this context, spirituality could be presented as the 
understanding of the spirit that is differentiated from the concept of religion.  Addressing 
spirituality in the academic class setting would be presented as an optional opportunity so 
that it would not impose on anyone’s beliefs.  An art therapy intervention is 
recommended for the academic class setting because in light of classes on history, 
politics, art, music and other basic subject matters, spirituality has played a central role.  
It could be beneficial to address spirituality through a search for an understanding of the 
spirit in classes such as world affairs, political science, sociology, and ethics.  The 
settings of these classes would be conducive to broadening the mind of future leaders of 
 
192 
the world to look within and begin to reflect on what gives them personal inner strength 
and to identify what guides them in making vital moral decisions.   The use of creating a 
mandala could facilitate reflection and recognition about their place in their individuation 
and spiritual process.  The students could be given the chance to identify the spirit within 
themselves, define spirituality for themselves, learn about its impact on the world, hear 
multiple perspectives on the use of spirituality in adulthood, and develop a sensitivity to 
different beliefs.  An art therapist could be brought in as a guest lecturer and provide an 
experiential that involves creating mandalas of the students’ understanding of their spirit 
and of global spirituality.  This experiential could also involve discussing observed 
similarities and differences of spiritual beliefs in the classroom setting.  As P1 stated, he 
does not often have the chance to have deep philosophical conversations about spiritual 
beliefs.  If students wanted to further expound on more personal discoveries found in 
their mandalas, the art therapist could refer them to the counseling center and/or offer an 
art therapy group specifically on spirituality.  Providing opportunities for students to 
explore their understanding of spirituality as a group on a consistent basis would allow 
for continued broadening of their spiritual experience as well as support students as some 
go through spiritual transformations.   
Limitations of the Study 
There were certain limitations in this study.  There were only three participants 
that completed the study.  Due to the small number of participants, the data collected in 
this study cannot be generalized to all college students.  In addition, all of the participants 
were Christians.  The recruitment was a self-selection process, but the only religious 
affiliation that was represented in this study was that of Christianity.  The results do not 
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have the perspective of persons of different religious beliefs or of no religious beliefs.  
The perspectives from such a broader group would be essential to a more universal 
understanding of spirituality. 
Another limitation was in regards to the mandala.  This study did not include the 
analyzation of the artwork itself.  Only elements that were verbally discussed in the 
interviews were included in the data analysis.  
Implications for Future Research 
A study on the similarities in the artwork of college students’ mandalas is 
suggested.  In this study there were some marked artistic similarities.  All of the 
participants included an element of their religion by means of the symbol of the cross 
which was either seen literally as in P2’s mandala or in the division of the mandala into 
quadrants as seen in P1 and P3’s mandalas (Figures 1, 2, 3).  All of the participants used 
collage pictures, P2 choosing 13 images and P1 and P3 choosing 10 images.  All of the 
participants allowed at least one collage picture to go outside of the boundary of the pre-
drawn circle.  P1 and P2 had mandalas that flowed counter clockwise, while P2 and P3 
stated a desire to not have white spaces in their mandala.  It would be interesting to 
analyze the imagery and construction of the spiritual mandalas created by college 
students for similarities due to the fact that students were in the same Eriksonian 
developmental stage, the same Fowler stage of spiritual development, or the same 
religion. 
In seeking a broader range of results, this study could be conducted slightly 
differently with college students.  The snapshot of a participant’s experience could be 
representative of strictly that time alone.  As P1 stated his experience of spirituality may 
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have been different depending on what occurred right before the data collection session.  
In essence he stated that one’s expression of spirituality would be influenced by the prior 
events of that day or week or month.  Conversely, one might argue that one’s spirituality 
is a fundamental element of one’s moral fabric that at its core will not change over time.  
It is suggested that a longitudinal study be done where the data is collected from recruited 
participants at the beginning of their freshman year, at the end of their sophomore year, 
and at the end of their senior year by the same art therapist.  The results could compare 
the themes resulting from the three time periods of data collection and overall themes of 
change over the three years.  This would allow researchers to see a development of 
spiritual understanding of college students as they matriculate.  It is also suggested that 
specific groups of college students be recruited from various spiritual and religious 
backgrounds to get a more representative set of final themes.   
An altered version of this suggested research would be to collect data at the 
beginning of a semester and to collect it again at the end of the semester during finals 
week.  In this example, the students would be asked by an art therapist to create a 
mandala each day for three consecutive days and have an interview after creating on the 
third day at both times of data collection.  This might shed light on the differences of the 
understanding of spirituality during times of stress such as during finals and non-stress 
such as at the beginning of the semester.  The purpose of having them create three 
mandalas in three days is to see the change in the images over a period of time and 
possibly to see the combination of the use of spirituality and creating art as a coping skill. 
Comparative studies could also be done on the experience of making mandalas of 
spirituality with college students.  One study might compare creating a mandala in a 
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group setting verses in an individual setting.  The participants would complete informed 
consent and would either have an individual or group art therapy session, administered by 
an art therapist, where they would have the same art directive of this study and the same 
amount of time for art making.  The interview time would be the same for the individual 
sessions, but would be extended to two hours for the group session.  A survey would be 
given at the end to evaluate the experience and the results from the survey would be 
compared to see which setting had more favorable results.  This information would be 
helpful in determining whether or not making mandalas of spirituality would be better in 
support or therapeutic groups. 
Another comparative study might contrast the results when different art directives 
are given.  One directive would be to “create a free picture of your understanding of 
spirituality” on a blank 12” x 18” sheet of paper, while the other directive would be the 
one used in this study to “use the circle on the paper and create images that might 
represent your ideas about spirituality inside the circle” on a 12” x 18” sheet of paper 
with a pre-drawn circle on it.  One group of 5 participants would individually get the first 
directive from an art therapist and a second group of 5 participants would individually get 
the second directive from the same art therapist.  Comparing the results from the use of 
different directives would shed light on the impact of the directive in the expression of 
spirituality.   
Another possibility of future research could be administering this study with the 
same methodology with various populations that have endured more struggle than the 
average person such as with persons who are deaf, physically disabled, on hospice 
services, or who have survived trauma.  The participants would not have to be college 
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students, but would be between the ages of 18-35 and the recruitment would occur at 
centers that specialize in servicing the various populations as opposed to on a college 
campus.  In light of the conclusion that spirituality grows during developmental struggle, 
it would be interesting to see if this holds to be true with populations who live with a 
heightened experience of struggle.  
Discussion Summary 
This study has yielded rich essential structures, which when viewed in light of the 
literature, has opened the door for recommendations that may enhance clinical practice.  
The major findings of this study have also suggested opportunities for future research 
which would add to the body of research in the field of art therapy. 
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CHAPTER VI: SUMMARY AND CONCLUSIONS 
This study researched how college students understood their spirituality.  The 
purpose of the study was to explore college students’ lived experience of spirituality as 
expressed through the artistic creation of a mandala.  A phenomenological design was 
followed and used in the data collection and data analysis procedures.  Three students 
were recruited through flyers posted on the three campuses of Drexel University via a 
self-selection process.  The participants completed the study which consisted of the 
informed consent, the art making portion, the open ended responsive interview, and the 
validation interview.  The phenomenological methods used in data analysis included the 
epoche process, phenomenological reduction, imaginative variation, structural synthesis, 
and composite analysis (Moustakas, 1994).   
 The four resulting essential structures that emerged were: 1) Represented in each 
participant’s mandala, was a personal progression along a spiritual spectrum of 
development that moved away from an experience of religion towards an experience of 
spirituality; 2) The participants experienced the elements of stress and struggle in their 
spirituality which were represented in specific images in their mandala; 3) The creation 
and explanation of the mandalas served as a means of recognizing the participants’ 
individuation process from their family’s religious ideals; and 4) As the participants 
verbally expounded on the image they created in the mandala, unexpected underlying 
meanings were discovered through the use of narrative, memory, and metaphor. 
 The research question of this study was: What is the lived experience of college 
students as they explore their understanding of spirituality and express their spirituality 
artistically?  In essence they have embarked on a journey that is both developmental and 
 
198 
spiritual to figure out their understanding of spirituality.  The creation of the mandala 
aided in the searching process as it was a tool that grounded a very elusive concept long 
enough for individualized understanding to occur. 
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